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OBJECTIVES OF THE MODULE

¢ To introduce the aims, tasks and implementation procedure of the Expert
Training Programme;

¢ To introduce the education system of the country implementing the Expert
Training Programme;

¢ To introduce the main tendencies of vocational education and training in
Europe.

STRUCTURE OF THE MODULE

The module Education System covers the main principles of quality assurance of pro-
fessional education and training in Europe. The purpose of the Module pertains to
the introduction of the key aim of the teaching programme and its main objectives.

It offers an overview of European education strategies (including main declara-
tions) and their main ideas; Important task of this module is to describe challenges
for European education and vocational training. The national education system
of a selected European country is described focusing on the level of vocational edu-
cation and training. The module also includes a description of the objectives of
vocational education institutions, their main trends of management, activities and
structure.

The length of the module Education System is 4 hours, with 2 hours devoted to
theory and 2 hours for individual work.



EDUCATION SYSTEM

MAIN TOPICS

¢ Challenges for European education and vocational training;

¢ Guidelines of the European education strategy;

¢ Quality assurance in Europe (history, experience);

¢ Key aims and objectives of the expert training programme;

¢ National Education Systems of European Union member states.
The Bologna Declaration (higher education). The Copenhagen Declaration
(initial vocational education and training, continuous vocational education
and training);

¢ Lithuanian System of Education (national system of education, vocational
education and training system, objectives of vocational education institutions,
main trends of their activities and structure);

¢ Latvian System of Education (national system of education, vocational
education and training system, objectives of vocational education institutions,
main trends of their activities and structure).
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INTRODUCTION

Trust, as the main principle of quality improvement, makes up the foundation of
European education and vocational education and training.

Education institutions are responsible for their system of internal quality assur-
ance. The role of external quality assessment agencies consists in recommending
and assisting the education institution by giving it more initiative and indepen-
dence. A regular quality assessment helps the institution improve the system of
internal quality assurance.

To assure quality in vocational education and training it is important:

* To identify a common core of criteria for quality development at European
level;

* To develop an operational approach based on the common core of criteria
and the set of indicators, to outline a proposal for a co-operation framework
in order to develop common activities between countries on specific issues;

* To promote the exchange of good practice and the use of voluntary peer
review at different levels (Copenhagen process. The firs report of the technical
Working group “Quality in VET”, 2003);

* The future of quality assurance systems development and improvement in
Europe as in a common space for vocational education and training
(“A framework of this kind of Europe must naturally be based on the national
frameworks which themselves must be coherent and cover the various levels of
initial and continuing training. The necessary mutual trust can only stem from
quality assurance instruments, which are appropriately compatible and
credible so that they can be mutually validated. In this connection, the
“common framework” for the development of quality vocational training
(as part of the follow-p to the Copenhagen Declaration) and the creation of
a platform for quality assurance or accreditation in higher education (in
conjunction with the Bologna process) should be top priorities for Europe.”);

* Quality assurance system will be based on the commonly agreed standards,
procedures and guidelines;

* European dimension should achieve transparency of quality assurance
systems, but not replace them;

* Co-operation among institutions should be established for seeking this goal.
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QUALITY ASSURANCE IN EUROPE
(history, experience)

Reasons to enhance quality assurance

The key reason enhancing the creation of the system of quality assurance is
declared in the main strategic documents of Europe (the Bologna Declaration, the
Lisbon Declaration, the Copenhagen Declaration, the Salamanca Convention).

In early eighties of the last century the development of the education sector in
Europe led to establishing an independent quality assurance system similar to the
one in the USA (set up ca. 100 years ago). The relationship of vocational education
and training with the labour market, a rapid development of the knowledge society
stimulated changes in the system of vocational education and training. The func-
tions of inspectorate in charge of the quality of teaching/studies became more lib-
eral. In Western countries, there were no major fluctuations between control and
independence. Those countries witnessed a less revolutionary creation process of
standard-based quality assurance systems. The first four countries having estab-
lished independent quality assurance systems in early eighties included the United
Kingdom, Denmark, the Netherlands and France. In mid-eighties almost all Euro-
pean countries adopted the idea of national quality assurance, and many of them
started implementing it. However, progress made in the higher education system
was far better than in vocational education and training.

A Historical and Political Context of Quality Assurance

In many Western European countries the key aim of assessment is improvement
and accountability. Accreditation, if applicable, is within the responsibility of the
ministry in charge of the sector under assessment, whereas the quality assessment is
within the responsibility of independent agencies.

However, in Eastern and Central Europe the assessment often aims at accredita-
tion and financing. Many countries in the region have recently witnessed the founda-
tion of private education institutions and teaching/study programmes. The
assessment in them was started in order to suspend the increase of the number of
institutions and programmes. The assessment ended in a decision on further financ-
ing and accreditation. Therefore, Western Europe set up assessm ent agencies, whereas
Eastern and Central Europe started assessment and accreditation agencies.
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KEY AIMS AND OBJECTIVES
OF THE EXPERT TRAINING PROGRAMME

The key aim of the programme is to educate and train quality assessment assessors
of vocational education and training institutions from different professional areas.
The key objectives of the Expert Training Programme are:
* To introduce the national system of education and its role in the European
context to the future assessors;

* To provide more knowledge on the main quality assurance principles in
vocational education and training;

* To develop an understanding of the role, responsibility and main tasks of
the assessor;

* To provide knowledge on the assessment method;
* To develop assessor’s skills of institutional quality assessment.

NATIONAL EDUCATION SYSTEMS IN THE EUROPEAN UNION.
THE BOLOGNA PROCESS AND THE COPENHAGEN PROCESS

The Bologna Declaration (1999)

Objectives, which are of primary relevance in order to establish the European
area of higher education and to promote the European system of higher education
worldwide:

* Adoption of a system of easily readable and comparable degrees;

* Adoption of a system essentially based on two main cycles, undergraduate
and graduate;

* Establishment of a system of credits;

* Promotion of mobility by overcoming obstacles to the effective exercise of
free movement;

* Promotion of European co-operation in quality assurance with a view to
developing comparable criteria and methodologies.

Higher Education*

* 80% of the signatory countries of the Bologna Declaration have a legal basis for
the implementation of a two-tier high education or are in the process of imple-
menting it. 20% of the countries are in the process of setting up the legal basis;

10
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* Almost 90% of the higher education institutions of the signatory countries of
the Bologna Declaration already have a two-tier system or will have it in the
near future. 11% of the institutions will not have to change the study programmes.

Transferable and Cumulative Credits

The European Credit System has not been integrated into the institutional policy
and guidelines; its principles and measures are often not equally readable. One of
the key aims is to integrate the credit system into vocational education studies.

2/3 of the European higher education institutions make use of the European
Credit System, 15% make use of other systems. Almost % of higher education insti-
tutions declare that they have implemented the credit transfer system. The general
tendency in all countries is that higher education studies are becoming shorter.

Formal labour market courses last 4-43 weeks and provide qualifications in a
selected field. After the labour market training a vocational education certificate is
awarded; it, however, is not of the same standard as a diploma of vocational train-
ing. The programmes prepare individuals for the direct integration into the labour
market (ISCED 2C and ISCED 3C).

In many European countries there are two types of higher education institutions:
* Universities;
* Non-university type higher education institutions.

The European Union has about 3300 higher education institutions. About 4000
of them are spread throughout Europe, including other Western European countries
and pre-accession countries.

Continuous Education

* The definition of a life-long education and its relationship with continuous
and adult education is still not sufficiently well-defined and differently treated
in different countries;

* A dispute on lifelong education is a consequence of previous disputes on
continuous and adult education, focusing on a flexible schedule of the
available courses.

* It includes the non-university sector, which, in accordance with the current concept, falls within the
system of vocational education and training.

11
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Main Priorities

Initial Vocational Education and Training

COPENHAGEN DECLARATION (2002)

* European level;

* Transparency, information, consultation;

* Recognition of competences and qualifications;

* Quality assurance;

* “Enhancement of co-operation in the area of quality assurance focusing

on the exchange of models and methods as well as common criteria and

principles in the quality assurance of vocational education and training

between institutions.”

Institutions of vocational education and training are divided into two major types:

* Initial vocational education and training to be able to access the labour

market;

* Continuous vocational training, which contributes to the first type of

vocational education and training, which is part of a continuous process

ensuring the compliance of the individual’s knowledge and skills to the

labour requirements and continuous updating.

European systems of vocational education and training differ among themselves

in their relationship with the education system and the labour market.

Table 1. Models of vocational education and training institutions

Model Context Country
I - Close A close relationship between the education Austria, the Czech
system and the labour market, including the Republic,
education system and the system of qualifi- Denmark,Germany,
cations, which is directly linked to the indi- the Netherlands,
viduals’ accession to the labour market. Hungary
II — Distant A distant relationship between the education  Australia, Canada,

system and the labour market, with the flex-
ible co-ordination of qualifications and pro-
fessions or activities, providing conditions for
school education, general vocational train-
ing and subsequent on-job training.

Japan, the USA
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Model Context Country

IIT — Mixed Mixed relationships between the education England, Estonia,
system and the labour market, with the close  Finland, France,
cooperation when arranging practical train-  Greece, Norway,
ing in training centres and special vocational ~ Portugal,
education and training and distant co-op- Scotland, Spain,
eration in school education. Sweden

LITHUANIAN SYSTEM OF EDUCATION

Legal basis of vocational education and training

¢ Law on Education;

* Law on Higher Education;

* Law on Vocational Training.
In accordance with the Law on Education, the Lithuanian education system com-
prises the following components:

* Formal education (primary, basic and secondary education, vocational
training, studies at higher education institutions);

Informal education;

¢ Self-education;

Assistance to the learner (information, psychological, social and pedagogical
assistance; pedagogical and special needs assistance for the health care units
at school);

Assistance for the teacher and school (in the form of information,
consultation, in-training service etc.).

Education is mandatory until the age of 16.
National and regulatory institutions

* Munistry of Education and Science

* Methodological Centre for Vocational Education and Training

* Centre for Quality Assessment in Higher Education

o Munistry of Social Security and Labour

e Lithuanian Labour Market Training Authority

Responsibilities are shared in the following way:
* The Ministry of Education and Science take the responsibility for the general
education and initial vocational education and training;

13
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* The Ministry of Social Security and Labour take the responsibility for the
vocational training of the labour market.

Continuous vocational training

* Institutions of initial vocational education and training, universities and
labour market training centres established for the purpose of the vocational
training of the labour market are also engaged in the implementation of
continuous vocational training programmes;

* Continuous vocational education and training can also be implemented in other
eligible institutions of public or private sector, if they are allowed to do that;

* The system of continuous vocational education and training focuses mainly on
training the unemployed. The system of traineeship and in-service training is
in the process of being set up;

* There are no incentives for individuals and companies promoting the
in-service training of their employees.

Colleges
* Financed by the state (on a regional principle);
* Private education institutions.

Vocational schools
* Financed by the state (on a regional principle);
* Private education institutions (2).

Vocational schools (financed by the Ministry of Education and Science)
* Regional multi-functional vocational training centres (comprising initial as
well as continuous vocational training);
* Vocational schools;
* Public institutions of vocational education and training (an important role is
played by social partners; municipalities also take an active part in the process).
Quality assessment of vocational education and training
* The external quality assessment of vocational training implemented in
institutions of initial vocational training is within the responsibility of the
Methodological Centre for Vocational Education and Training;
* The establishment of the non-university sector (colleges) is within the respon-
sibility of the Methodological Centre for Vocational Education and Training;
* The quality assessment of studies implemented in higher education
institutions is within the responsibility of the Centre for Quality Assessment
in Higher Education Institutions.

More information on the Lithuanian System of Education is available in
Annexes 1-3.
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LATVIAN SYSTEM OF EDUCATION

Legal basis of education
* Law on Education;
* Law on High and Higher Education Institutions;
* Law on General Education;

¢ Law on Vocational Education.

Assessment system

A ten-point marking system is obligatory in all types of education institutions.

Obligatory and general education

General education in Latvia takes 12 years. It consists of nine years of basic and
three more years of secondary education. The nine years of basic education (Lat.
pamatizglitiba) is obligatory.

Those who failed to obtain general education until the age of 16 can still obtain
it until the age of 18, as stipulated in the law. They are also eligible to choose teach-
ing programmes of vocational training and upon their completion obtain a profes-
sional qualification of the first degree alongside with the completion of the general
education programme.

Secondary education

Secondary schools of general education (Lat. vispareja videja izglitiba) enrol about
55% of all graduates of nine-year schools starting with those who have the highest
marks in their certificates. The school of the year 1999/2000 offered 4 types of
teaching programmes at secondary schools: general programmes with no obvious
focus and programmes focusing on natural sciences, humanities and vocational
education subjects.

Basic vocational education and training

Programmes of basic vocational education and training (Lat. arodpamatskola) aim
at providing the fundamentals of a profession for those who until the age of 15
failed to complete the teaching programme of a basic school.

Second level vocational education and training

Since September 1999 the system of vocational education and training has been
simplified and resulted in two basic groups of general level secondary education.

15
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Vocational training (Lat. Arodizglitiba) programmes

The programmes take two or three years. After their completion, a professional
qualification of the second level is obtained. It is important for one’s individual
work requiring theoretical knowledge and practical skills. The programmes contain
elements of general education; however, graduates do not obtain certificates in gen-
eral education and hence are not eligible to enrol in the studies of higher education.

Programmes of secondary vocational education and training (Lat. videja profesionala
izglitiba) take four years. After their completion, a professional qualification of the
third level is obtained. The programmes provide theoretical knowledge and practi-
cal skills related to task solution and work arrangement and planning. Programmes
in secondary vocational education and training contain the full cycle of general
education, which is why those who obtain certificates of the above programmes are
eligible to enrol in higher education institutions.

Higher secondary vocational education and training programmes are currently
reorganised into college programmes. Their completion of first level vocational
higher education programmes (otherwise called college programmes) leads to the
vocational qualification of the fourth level. College programmes are treated as the
first cycle programmes of vocational higher education.

Education financing

Education of different tiers and types receives different financing. Primary and
secondary schools are within the responsibility of municipalities. Secondary voca-
tional education and training institutions are financed from the state budget. After
a regional reform in the country they are to be transferred to municipalities. How-
ever, currently schools are in the public sector and are jointly financed by four min-
istries, namely the Ministry of Education and Science, the Ministry of Agriculture,
the Ministry of Social Security and Labour and the Ministry of Culture.

Higher education

Latvian system of higher education is a two-tier system.

Credit system. The Latvian credit system is similar to the ECTS, however, the
credit size is different. The Latvian credit is equal to 40 work hours. During one
study year 40 credits are usually accumulated.

Academic high and higher education. Programmes of academic higher educa-
tion (ISCED, level 5A) are based on fundamental and applied sciences. The studies
are completed by defending bachelor and master theses, which result in the award
of bachelor (Lat. Bakalaurs) and master (Lat. Magistrs) degrees.

16
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Vocational higher education
Currently vocational higher education programmes are revised and are likely to
be transformed in the course of the ongoing reform.

The first level vocational higher education programmes (otherwise called col-
lege programmes) take at least two years to complete.

The second level vocational higher education programmes aim at the highest
professional qualification (V), obtained as a result of practical work and studies in
the fundamentals of planning and science in the most complicated professions. The
duration of such programmes is at least four years.

The second level of vocational higher education usually includes several types
of programmes:

* Vocational higher education programmes as non-university type vocational
programmes;

* Vocational higher education programmes as university type vocational
programmes (professional bachelor);

* Post-bachelor programmes of vocational higher education
(professional master).

|| TASKS FOR INDIVIDUAL WORK

Task 1. What stimulates a need for quality assurance?

Task 2. What is common between the national system of education and education
systems of other European countries? What are the differences?

SN PRACTICAL ASSIGNMENTS

There are no practical assignments for the current Module.
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OBJECTIVES OF THE MODULE

¢ To introduce the concept of quality;

¢ To provide knowledge into the quality assurance in education;

¢ To introduce the European traditions and experience to ensure high quality
education;

¢ To provide knowledge into the national system of quality assurance.

STRUCTURE OF THE MODULE

The module Quality and its Assessment covers several concepts of quality which could
be made use of in the study course. It includes a detailed analysis of the concept of
the objective compliance. It also contains a brief introduction to the projects ISO, TQM,
EFQM, TEEP, Tuning Project and other quality assurance activities.

The module discusses the European context, which serves as the basis for quality
assurance. Four major principles of the European education quality assurance system
are introduced, namely:

* Autonomy of the process of assessment;

* Self-assessment process, regular self-assessment based on a continuous
data collection;

* External assessment;

* Public announcement of the final assessment and further actions taken.

The module also discusses the relationships between improvement and account-
ability, quality, autonomy and the assessment task.

The problems of national quality assurance in Latvia and Lithuania are discussed
separately.

The duration of the module Quality and its Assessment is 4 hours, with 2 hours
devoted to theory and 2 hours to individual work of learners.
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MAIN TOPICS

¢ The concept of quality and its assessment:

— Approach to quality;

— Quality defining factors;

— Main concepts of quality;

— International quality assurance systems (ISO, TQM, EFQM,
Tuning Project etc.);

— Education quality assurance in Europe;

— Quality and autonomy;

— The role of quality agencies;

— The structure of assessment (internal and external assessment,
types of assessment: programme assessment, research assessment,
institutional assessment);

— Assessors (selection of assessors and convening teams,
meta-assessment).

¢ Quality assessment in Lithuania;

¢ Quality assessment in Latvia.

21
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THE CONCEPT OF QUALITY AND ITS ASSESSMENT

Approach to quality

It is not simple to define the quality of teaching/studies. The definition heavily
depends on the approach adopted.

A student defines the studies as good, if they provide sufficient knowledge and
skills and lead to officially recognised academic or vocational qualifications (by cer-
tificates or diplomas).

An education institution defines study programmes as good, if they are in con-
formity with the needs of the labour market, attract many candidates (and improve
their selection possibilities), improve the profile of an institution and require less
extra effort of the institution (are in conformity with the existing material resources,
qualifications of the teaching staff).

An employer defines the studies as good, if the knowledge and skills of gradu-
ates comply with the demands of free work places, when less effort is required for
the graduates to adjust to the working environment.

A state and its institutions responsible for ensuring the social security for its
citizens (students) and thus ensuring that the study years were not wasted shall ad-
minister the system of education/training and set the minimum requirements for
the quality of studies and terminate the studies when they do not comply with the
requirements.

Institutions enter into the following types of relations with the study quality:
* Quality assurance is within the responsibility of the education institution on a
permanent basis;
* Quality assessment is performed by expert institutions;

* Regular quality control functions are within the responsibility of the education
institution and public institutions.

Quality defining factors

Quality in education is the main value, however, causing much confusion. There are
opinions that are in conformity with the changing education system and play a
positive role in the society, culture and economics. However, a chosen approach to
quality could determine the evaluation of the quality assessment.

22



QUALITY AND ITS ASSESSMENT

The main quality concepts are as follows:

* Quality as strengthening
The concept focuses on the aspect of continuous improvement.

Quality as threshold
Identifying the threshold of quality is concerned with identifying norms and
criteria.

Quality as development
The focus is on the learner.

Quality as compliance with the aim

One of key ideas in the literature on quality is that the definition of quality
should be sufficiently well-specified, depending on the aim. There is no
general quality.

Quality as absence of errors

Standards and absence of errors can be best defined in industry, when the
requirements for the product are easiest to identify, the standard units of
measurement precisely refer to the compliance of the product with the
standards.

* Quality as excellence

This is a traditional academic approach aimed at excellence.

International quality systems (ISO, EFQM, Tuning Project, TEEP etc.)

In any undertaking, including education, there are different quality assurance sys-
tems. Some of the systems are used in education, for example, ISO; however, it is
not very frequent. In the opinion of many specialists, in education a different ap-
proach to quality is needed. Ideas and principles, used in other systems, can be
useful; however, transferring the whole system of quality assurance from industry to
education can hardly bring any positive effect.

Standards of international quality management system

ISO 9000 is an international set of ISO methodologies of a company quality
standards and general management applicable in all ISO supporting countries (ca.
130). Standard ISO 9001:2000 sets the requirements for the quality management
systems, including the requirements for documents, planning, resource manage-
ment, product realisation, processes of measuring, analysis and improvement. Part
of the processes requires a procedure specified in writing. The requirements are
rather general with no specific focus and therefore can be applied in all types of
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companies. The standard requirements do not ensure either high quality or work
efficiency; however, they do ensure the company’s capability to manage and im-
prove the quality of its products and services.

Since the ISO 9000 standard is recognised almost world-wide, companies in-
tending to export their products abroad are interested in its implementation, as it
often becomes the only proof of the product (service) quality.

Many companies implementing /SO 9000 have a dilemma between a formal
certificate of its quality management system (by preparing formal documents, pro-
cess descriptions etc.) or a practical implementation of the standard. Since even a
formal implementation of the standard requires a detailed analysis of the docu-
ments and processes of the work, companies that are badly organised have hardly
any opportunities to be certified. Companies that are successfully certified, as a
rule, try to reimburse some of certification costs by using the strengths of the stan-
dard which usually leads to the improvement of work organisation and quality.

Modern standard SO 9000 2000, which has replaced standard ISO 9000:1994,
consists of three standards:
* I1SO 9000:2000 Quality Management Systems. Foundations, Terms, Definitions;
* I1SO 9001:2000 Quality Management Systems. Requirements. The Standard serves
as a basis for certifying quality management systems;
* 1SO 9004:2000 Quality Management Systems. Work Improvement. Recommendations.
The Standard describes the methods of improvement of the company work.

Why are the standards so important?

Many companies require that their suppliers are registered as conforming to
ISO 9001. The companies therefore take it as a way of expanding their opportuni-
ties in the market. In addition, the conformity of the company to the ISO 9001
ensures its serious quality management system contributing to its success.

In the registered companies the number of complaints launched by the custom-
ers has considerably decreased, so did the operational costs whereas the demand of
products and services increased. Another advantage is concerned with improved
work conditions, a bigger share of the market, an increased profit.

The ISO 9000 registration has become mandatory for any company seeking to
expand its operation in Europe. In industry it is a requirement for suppliers. ISO
9000 is becoming a widely recognised international standard.
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Application of ISO standards in education

At the end of the 1980s there was an attempt made to implement ‘industrial’
concepts of quality in education institutions. In this way education institutions have
taken efforts to improve the quality of teaching. However, the quality of teaching is
not the main argument for the ISO implementation due to the following reasons:

* Stimulation of high quality ;

* Response to external factors, especially the pressure from customers,
authorities and stakeholders (founding institutions);

* Developing quality assurance systems, comprising the whole organisation;

* A need to improve some performance fields of the institution.

Despite the fact that some education institutions acknowledge the advantages of
the ISO 9000, the implementation of the system is likely to cause some problems:
* The amount of paper work increases;
* High costs of certification and its sustainability;
* A danger to sheer off the track into bureaucracies concerned with procedures
and registration;

* Difficulties concerned with the implementation of innovations.

It is admitted that the ISO 9000 standards are not the most suitable quality
standards for education institutions and could only be adapted to the education
environment by amending the standards by new criteria.

Total Quality Management (TQM)

Total Quality Management (TQM) is based on an idea that quality control is not
something left to the ‘quality inspector who stands at the end of the production line
and inspects the final product’. It is (or should be) something that penetrates into
the company at the moment of supplying the raw materials to the moment of the
final product.

The TQM is a management theory focusing on human resources. The aware-
ness and competences of the employees are developed with the help of a full range
of measures: quality training, continuous improvement of processes through the
improvement of strategic planning, comparison of the organisation with similar
organisations in the market (level identification), team work, exchange of experi-
ence, improving communication within the organisation.

The TQM is successfully implemented in education institutions. The key aim of
such institution pertains to the compliance with the user needs.
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Below is a graphic representation of the traditional structure and the amended
structure after the total quality management has been introduced:

Senior
managers

Middle
managers

Teachers

Support staff

Total quality management in education (a upside-down institution)

Learners

Teams — Teachers
and support staff

Leaders

Figure 1. Total quality management in education

A changed structure of the organisation after the implementation of the Total
Quality Management clearly aims at satisfying the user.

European Foundation for Quality Management: EFQM model

EFQM Excellence Model is a non-prescriptive TQM framework based on nine
criteria. Five of them are ‘Enablers’ and the other four are ‘Results’. The ‘Enabler’
criteria cover what an organisation does. The ‘Results’ criteria cover what an
organisation achieves. ‘Results’ are caused by ‘Enablers’ and ‘Enablers’ are improved
using feedback from ‘Results’.

The EFQM Excellence Model, which recognises that there are many approaches
to achieving sustainable excellence in all aspects of performance, is based on the
premise that excellence results with respect to Performance, Customers, People and
Society are achieved through Leadership driving Policy and Strategy that is deliv-
ered through People, Partnerships and Resources.
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Below are some key concepts used in the framework of the EFQM Excellence Model:

Results Orientation

Excellence is achieving results that delight all the organisation’s stakeholders.
Customer Focus

Excellence is creating sustainable customer value.

Leadership and Constancy of Purpose

Excellence is visionary and inspirational leadership, coupled with constancy of
purpose.

Management by Processes and Facts

Excellence is managing the organisation through a set of interdependent and
interrelated systems, processes and facts.

People Development and Involvement

Excellence is maximising the contribution of employees through their
development and involvement.

Continuous Learning, Innovation and Improvement

Excellence is challenging the status quo and effecting change by utilising
learning to create innovation and improvement opportunities.

Partnership Development

Excellence is developing and maintaining value-adding partnerships.
Corporate Social Responsibility

Excellence is exceeding the minimum regulatory framework in which the
organisation operates and striving to understand and respond to the
expectations of their stakeholders and the society.

The EFQM Excellency Model is among the most widely used organisation sys-

tems in Europe.

Tuning Educational Structures in Europe
This is a pilot project supported by the European Commission through the Socrates Programme.

The Tuning Project responds to some claims of the Bologna Declaration, par-

ticularly those focussing on readable and comparable degree systems, adoption of

the two-cycle system, European credit system. The Tuning Project also contributes

to the implementation of other clauses of the Bologna Declaration.

The Methodology of Tuning

The methodology was made in such a way that the programmes could be read-

able and comparable. There were four levels of treatment chosen:

Generic competences;

2. Subject - specific competences;
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3. ECTS as a credit accumulation system;

4. The role of learning, teaching, assessment as well as performance relating
all of these to the quality assurance and assessment.

Each level will be developed in accordance with a certain process. The starting
point has become updated information on the situation in arts in Europe. The
information was processed and discussed by assessor goups according to seven
interrelated fields. As a result, the assessors identified the concept, context and
conclusions which could be effective in Europe. All levels taken together provide the
basis for the institutions to ‘tune’ the teaching programmes without damaging the
autonomy and restricting the development.

A more general aim of the Tuning Project is its ambition to become the platform
for the exchange of experience and knowledge among different countries, educa-
tion institutions or their employees in accordance with the Bologna Process and the
European level. It aims at creating the common higher education area in Europe by
improving the transparency of the education structures and their openness to inno-
vation, by transferring the good practice.

Education Quality Assurance in Europe

Trans-national European Evaluation Project (TEEP)

Any European perspective on the quality of higher education has since 1999
been strongly influenced by the processes of the follow up to the Bologna Declara-
tion of that year, signed by 29 European Ministers of Education. By signing this
declaration the Ministers agreed on coordinating their policies to reach a number
of objectives, which they consider to be of primary relevance in order to establish a
European area of higher education and also to promote the European system of
higher education worldwide.

This general background, and the subsequent initiatives and developments be-
tween the ministerial meetings in Bologna and Prague and beyond, have provided
the major motivation for setting up the Trans-national European Evaluation Project
(TEEP).

The TEEP has been supported by the European Commission through the
SOCRATES programme. It is part of a package of measures initiated by the Euro-
pean Commission in order to stimulate the Bologna Process (from Prague to Berlin,
the EU-contribution). The Project has been coordinated through the European
Network of Quality Assurance in Higher Education (ENQA).

One of the key aims of the TEEP pertains to developing and implementing
common criteria. The criteria play a major role when promoting and supporting
such activities in which they are recognised as an imperative in quality assurance.
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The TEE Project has resulted in identifying well-defined differences between edu-
cational structures, national traditions and regulatory systems in which different
programmes are implemented. Though limited in scope, the TEE Project has shown
that besides the European higher education there are clearly dominating national
education systems and national priorities. Therefore, it is important to take into
consideration differences in education cultures and define the criteria so that they
are flexible and susceptible to the impact of the local and national context, legal
basis and circumstances.

It is important to point out that well-defined criteria have led to comparability.
The generic criteria have ensured that all 14 programmes evaluated within the
Project received assessment in the same aspects.

The method is based on four principles which are appropriate and approved by
all participants:

1. Ensures the autonomy of the evaluating institution. It is important that each
participating country has a national coordinating institution which would
ensure the continuity of the external assessment and prepare all stages of
the assessment process: setting up, planning and approval of the
methodology considering the assessment process;

2. The self-assessment process requires a wide participation within the
programme or institution as well as a regular assessment from within, based
on a regular data collection;

3. A high quality external assessment requires a competent and well-balanced
assessment team including academics as well as non-academics. The
participation of international assessors contributes to the impartiality of
assessment. The team of external assessment should be supported by the
national coordinating institution and its competent staff;

4. The key aims of the final assessment are concerned with the identification
of strengths and weaknesses as well as proposals on further improvement.
The final assessment should consider the context and particularly the
objectives and mission of the programme (institution). The final assessment
should be public.

Quality and Autonomy

To achieve a high quality of the education institution, there are the following pre-
requisites to be set: autonomy, efficiency and accountability.

* Autonomy: institutional autonomy is a prerequisite for implementing the
internal system of quality assurance. Institutions should be capable of drawing
long-term strategic plans and thus ensure appropriate quality supervision
systems (e.g. to ensure the feedback of strategic planning).
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* LEfficiency: the institutions should analyse the internal and external manage-
ment to be able to optimise the decision taking process by including students
and stakeholders and to ensure an efficient administrative structure, which
would lead to setting up the strategy of internal and external communication.

Transparency: When the quality culture has been set up and institutions
periodically assess their programme and other activities, the procedures of
external accountability could be well shaped as institutional audit, which
would evaluate the strengths of the institution and consolidate internal quality
processes. The non-persistent quality assurance method would foster further
efficiency and accountability of the institution.

The following motto should not be forgotten: the academic freedom, the autonomy of
the higher education institution starts whenever the quality of studies is assured. Since the
quality should is assessed on a regular basis, and the final assessment reports are
public, the educational institution is interested in providing high-quality and com-
petitive studies.

Steps to the quality culture

There are several key principles:
* Improvement: assessment procedures could well continue from the development
and improvement of the institution to the accountability to the stakeholders.

Self-analysis: Since the assessment aims at the institutional strengthening, it
focuses on the importance to analyse oneself (stage of self-assessment stage)
and manage the quality of performance as an important step in the
development and strategic planning.

European expert assessment: since the Association aims at creating a common
European area of education, the members are eligible to apply for an external
assessment by European assessors.

Openness to the world: finally, since the Association focuses on inter-institutional
co-operation and promotes the principle of solidarity, the service is made
accessible worldwide, thus contributing to the need to enhance a dialogue
among regions in the area of quality assurance.

The education institution is interested in improving its studies. However, an out-
sider (assessor) can see more. The key aim of assessors’ assessment is to assist the higher
education institution in its improvement. Hence the self-assessment of the education
institution should be open and critical identifying the achievements and strengths as
well as problems which the assessors would help to deal with. There are compulsory
measures of improvement concerned with the accountability of the education institu-
tion to its stakeholders (the state or private institution), source of funding (state or
students, or their sponsors), the state (as a guarantor of the security of its citizens).
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The Role of Assessment Agencies
Main aspects of the need of assessment agencies:

* Mission
The assessment agency clearly defines its mission or its goals without ignoring
the cultural and historic context. The definition of the mission includes refer-
ence to the basic premise of the education that the external assessment of the
institution is its most important area and that there are systemic ways how to
implement the mission or how to achieve the goals. It is also proved that the
strategy and planning of the institution complies with its mission.

External quality assurance and official status

The assessment agency is engaged in the external (institutional or programme)
quality assessment on a regular basis. The quality assurance should cover the
assessment, overview, audit, final assessment (grading) and accreditation, which
should make part of the main functions of the agency.

The agency should be recognised by competent European national and regional
institutions and have a legal basis. It should dispose of sufficient and reliable
resources — human as well as material — to be able to engage in the process of
external assessment efficiently and effectively, with a clear view of its prospect.

Independence
It is exclusively important that in the decision making process (final assessment)
the agency is independent of institutions or ministries. Formal decisions, main
methodological principles, assessor appointment or self-assessment guidelines
shall be set for the agency (by the board or secretariat or a team of external
assessors). Plans, self-assessment guidelines, assessors and other issues in the
field of assessment shall be approved by the agency itself. To avoid external
influence, the agency should observe the following criteria:

— The agency should have access to documenting its independence of
educational institutions and national organisations;

— The procedures, methods, appointment of external assessors and approval
of results pertaining to quality assurance shall be autonomous and
independent of national and educational institutions and apolitical;

— Interested institutions may be consulted in the process of quality assurance,
but the final assessment is within the responsibility of the quality assurance
agency;

— Quality assurance agencies, but not any other institutions, shall define their
own procedures (including various performance aspects and assessors).
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* Methodologies
The methodologies used by the agency are open and accessible, so are the re-
sults of assessment. The methodologies shall include:
— The self-assessment of the object under assessment;
— The external assessment of the assessor team and their site visit, if required

by the agency;

— Public announcement of the final assessment.
The agency may define further procedures considering the recommendations;
its decisions and conclusions shall be consistent, even when they are taken by
different teams. The agency shall provide an opportunity to appeal against its
decisions and define the procedure of investigation for the purposes of the agency.

Quality assurance of the agency

The agency shall have its own quality assurance system, which is accessible on

the web, and have internal quality assessment processes and be capable of:

— Providing documents, which certify its legal basis and which influence the
aims and goals of the assessment it is engaged in;

— Assuring the processes of internal quality assessment. For that purpose, the
agency shall have to determine the internal feedback, external feedback
from the assessed institution and from the assessors and thus achieve the
continuity of quality improvement recommendations;

— Proposing a clear scheme how to avoid a conflict of interests in the teams of
external assessors.

Assessment Structure

Internal and external assessment

An education institution is engaged in self-assessment on a regular basis. The
self-assessment conducted before the external (assessor) assessment is the basis for
the external assessment: the assessors first assess the performance of the education
institution following the self-assessment report; then prepare their final assessment
including their findings during the site visit to the institutin under assessment.

Internal assessment is the main and most important component in the system of
quality assurance. It is applicable in all education institutions. The internal assess-
ment is undoubtedly one of the most important factors to improve quality and the
teaching/study process. It is the key component of the institutional and programme
assessment. The indicators of internal assessment defined by assessment agencies
may differ and are described in an assessment manual or another document. Some-
times the documents of internal assessment, especially those intended for the as-
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sessment of study programmes, are based on the country’s legislation and are drawn
to prove that the institution attains its aims when implementing the programme as
well as to prove that they comply with legal documents (e.g. FH Board, Austria).

The external assessment is usually within the responsibility of organisations which
have a right to issue certificates and/or arrange the teaching process leading to a
certificate. The external assessment is performed by a team of assessors, referred to
as assessment/expert team, commission etc. The assessment process is arranged by
an executive institution, which could be state or private, depending on the country.
Each assessment can be carried out in two stages: assessment of documents and a
site visit to the institution.

The widely spread levels of assessment are concerned with the assessment of the
topic, discipline/subject, programme and institution.

* Whenever conducting assessment at the level of the topic, the quality or
situation of that topic in education is analysed, e.g. information
communication technologies or student support.

* The discipline/subject assessment covers the quality of a single teaching/study
discipline/subject; usually the subject is assessed in all programmes which have
the subject.

* The programme assessment covers the assessment of the quality of a single
programme.

* Institutional assessment is concerned with the quality assessment of all fields
of the institution, e.g. administration, financial resources, management,
equipment, teaching and research.

Assessment of Teaching/Study Programmes

Teaching/study programmes can be assessed in two ways: when a new programme
is submitted for assessment, partial assessment is performed, which is based on the
description of the programme; when a programme which is currently implemented
is assessed, the assessors are also engaged in the assessment of its implementation
(material and methodological resources, qualifications of the teaching staff, learn-
ing outcomes etc.) The assessment of a new teaching/study programme may aim at
obtaining a right to its implementation (registering); whereas the assessment of the
programme under implementation aims at its improvement and very often also at
its accreditation (official recognition).

Institutional assessment

The institutional assessment covers all performance fields of an educational in-
stitution. One of its aims is concerned with submitting information to the adminis-
tration of the institution on the compliance and efficiency of its key objectives and
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strategy as well as different systems of assessment, developmental capacities, work
effectiveness and efficiency. The institutional assessment does not aim directly at
assessing the teaching process.

The assessment covers the assessment of strategic management, decision taking
process, organisation and quality assurance, resources and results. There is a marked
difference among different countries with some of them focusing on resources and
some others on the mission, vision or strategy.

The institutional assessment aims at improvement: it focuses on providing feed-
back to the institution on its institutional strengths and weaknesses, assisting in
improving its performance. Sometimes the transparency and accountability are in
the focus, in other words, there are ways searched how to make the work more trans-
parent and fruitful. In some countries the aim of the institution is to collect infor-
mation for national purposes.

Institutional assessments are usually concerned with factors pertaining to the
institutional functioning and financial efficiency. Minimum requirements and stan-
dards which the institution should meet are not discussed in advance. Therefore,
the final assessment report made by the assessors goup is based on the opinions of
the assessors on a good or bad performance of the institution. The institutional
assessments are often based on the principle of ‘compliance with the purpose’; the
assessor team is engaged in assessing the compliance of reality with the mission and
goals. Obviously, the experience and knowledge gained by the assessor team are
used to assess the ‘purpose’, or mission, determined by the institution itself.

Inspection

The state or any other stakeholder of the education institution concerned about
the quality of the teaching and aiming at the high quality can set standards — the
limits of some qualitative indicators and criteria for assessing the qualitative indica-
tors — and periodically inspect whether the studies comply with the standards. The
inspection is implemented by the stakeholders’ inspectors. Sometimes the func-
tions are performed by expert institutions; however, it is not recommended, since
such inspection can take over the key aim of expert assessment, which is improve-
ment of the institution.

Accreditation

The accreditation is aimed at strengthening the reliability and public opinion
about the organisation or study programme. It aims at ensuring the compliance of
the study programme or the education institution with the requirements. In many
cases the requirements are sufficiently general. The understanding of the assessor
team about general standards is often crucial. So the accreditation is related to the
development and control. To attain the development, the institution is informed
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about the criteria which provide the basis for taking certain actions to improve the
performance. Control aims at avoiding the establishment of a new unit on the basis
of accreditation as well as avoiding giving/depriving rights to issue diplomas or
certificates.

The accreditation of an educational institution implies that it is recognised as
capable of providing teaching/studies of sufficiently high standards. It is a formal
decision resulting in the recognition, financing and support for the students/pupils.
The accreditation also implies that the institution or its unit is treated as (not) com-
petent.

Accreditation can also be defined as a process by which the educational institu-
tion or teaching/study programme provides information on its performance and
achievements to the external institution. The latter institution gives an impartial
assessment to the information and takes a decision on whether the institution or
teaching/study programme complies with the standards.

The minimum requirements can also be set by state institutions or professional
associations. They can identify whether the teaching institution can start or con-
tinue its operation. The minimum requirements aim at ensuring that the services
provided are of sufficiently high level. The assessment is usually based on the exter-
nal assessors assessment: experts in the field are engaged in the assessment in ac-
cordance with the requirements.

Accreditation is also applied when a new study programme is introduced or a
new institution is established, or when the quality of the existing programmes or
institutions has to be assured. The accreditation is only valid for a well-defined
period of time.

Assessors

On the basis of the vocational education and training quality assessment experi-
ence, in many European countries there have been several tendencies identified in
selecting assessors for the site visit of external assessment:

* In the case of vocational education and training, the external assessment is per-
formed by inspectors*, who work on a permanent basis, whereas higher educa-
tion assessors goups work on a contractual basis and are hired for a short period
of time.

* When selecting inspectors, teaching experience is always taken as an advantage,
whereas experience in inspection and management is not so frequently pointed
out. The eligibility requirements applicable for inspectors in the Czech Repub-
lic could be given as an example. There a university graduate with the relevant

*In this programme the notions of inspectos; assessor and expert are synonyms.

35



HANDBOOK FOR EXTERNAL QUALITY ASSESSMENT EXPERTS

qualifications in teaching (education) is eligible to take the position of a school
inspector. The applicant shall have at least seven years of experience in teaching
and two years in educational management, s/he should also be aware of the
factors influencing the efficiency of education (e.g. behaviour in multicultural
environment; integration of learners with specials needs; causes of socio-patho-
logical impact on schools, their identification and removal). In addition, in-
structors shall have the fundamentals in the following areas: psychology, social
sciences, oratory, law and school management as well as information and com-
munication technologies. One of modern eligibility requirements pertains to
the knowledge of at least one foreign language. An inspector methodologist is an-
other category of employees pointed out. The eligibility requirements include
at least three years of experience in the position of a school inspector marked by
high achievements. Sometimes when selecting and appointing new inspectors
personal characteristics (general competences) are pointed out, like an ability to
work independently, flexibility, cooperation and efficiency (the Netherlands).

In higher education quality assessment, the academic degree of assessors is very

often stressed. In Estonia assessors in higher education shall have an academic

degree and five years of experience in a relevant field. Assessor teams often have
international assessors.

* A model of four stages, initially set up for the sector of higher education,

is presently very widely used in vocational education and training as well. In

accordance with the above model, the following elements of external assessment
can be singled out:

— Autonomy and independence of the Government and the institution under
assessment in the process of setting up quality assessment procedures and
applying assessment methods;

— Self-assessment;

— External assessment performed by a team of assessors, and a site visit to the
institution under assessment;

— A report or final assessment is submitted.

Team members

* Education institutions are eligible to propose assessors for accreditation teams
for the assessment of their own or other institutions;

* Out of all assessors in the team, there shall be at least one who has quality
assessment experience in his/her own or another country;

* An appropriate division of work among team members means that the team
chairperson shall take the responsibility for the assessment methodology upon
himself/herself;
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* Previous contacts of foreign assessors with the state (but not the institution
under assessment) are treated as an advantage;

* Foreign assessors shall submit a letter of reference (recommendation) from the
head of an educational institution or his/her employer;

* Before approving the composition of the team, the representatives of the
education institution (chairperson of the study programme or his/her
appointed representative) shall reach an agreement with the national agency
engaged in quality assessment on the composition of the team of assessors;

* The members of the assessor team shall follow the principles of ethics:
objectivity, impartiality, appropriateness of conduct, confidentiality;

* Objectivity: The team members shall honestly seek the assessment aims and
objectively perform the external assessment of the institution performance;

Impartiality: Conflicting interests should be avoided. To avoid a conflict of
interests, not a single member of the assessor team should have been involved
in consulting the institution under assessment. In addition, after the
assessment procedure is over the institution under assessment should not
employ any member of the assessor team on a temporary or permanent basis;
* Appropriate conduct: Non-professional or unethical conduct of the members of
the assessor team towards the institution under assessment is not tolerated,
including the misuse of power, financial, psychological and other pressure;

Confidentiality: The members of the team have access to detailed information
on the institution under assessment. All information on the work of the team,
its meetings, materials submitted to assessment given to the members of the
teams members shall be used solely for the purposes of assessment and shall
not be made accessible to the institution representatives or other interested
persons. All materials submitted to the assessors shall not be copied or
otherwise made accessible to the public.

QUALITY ASSESSMENT IN LITHUANIA

The quality assessment system was set up in the context of major European tenden-
cies and practice. The system has undergone the following stages:

* In 1995 the Lithuanian Centre for Quality Assessment in Higher Education
was founded. Its major functions are as follows:

— Regular assessment of new study programmes in higher education;
— Detailed assessment of study programmes;
— Regular assessment of study programmes in accordance with study fields.
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* In 1996 the Methodological Centre for Vocational Education and Training was
founded. Its major functions are as follows:
— Ensuring the supply of teaching materials for secondary schools and colleges;
— Contributing to the maximum employment and effective integration into
the European Union in the areas of vocational education and training as
well as the development of human resources by concentrating the efforts of
all interested institutions.

The key aims of the Methodological Centre for Vocational Education and Training
are as follows:

* Assessing the quality of vocational education and training programmes;

* Assessing the performance of vocational schools and colleges;

* Analysing the results of assessment and providing information to the society.

The Methodological Centre is engaged in the quality assessment of non-univer-
sity higher education studies, the quality assessment of vocational education and
training, providing consultations to educational institutions on the issues of imple-
mentation of internal quality assurance systems.

Since the year 2001 there have been foreign assessors invited for external assess-
ment. They assisted in assessing study programmes in law, public health, sociology,
odontology, pre-primary and primary education, medicine, public administration.

The external assessment of higher education institutions can be of three types:

* Assessment of study programmes (in the period of 8 years all study fields are
assessed);

* Assessment of research and applied research (in the period of 8 years all
research fields are assessed);

* Assessment of educational institutions (in the period of 8 years).

The external assessment of part of institutions of vocational education and train-
ing was carried out in 2004; however, the focus was on the existing material and
human resources.

The assessment consists in two parts: self-assessment and external assessment.

To be able to satisfy the national demand for specialists, account is taken of the
results of external assessment. The assessment results provide research and study
institutions with the basis for improving their programmes and comparing them
with similar programmes of other institutions. The final assessment is made public
in order to inform the society about the efficiency and effectiveness of the national
budget in the process of specialist education.

Assessment of the performance of colleges established in the process of higher
school reorganisation.
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Assessment is performed in accordance with the description of procedures of
quality assessment of college performance approved by Resolution No ISAK-1697
of the Minister of Education and Science dated 28 October 2004. The description is
provided in Annex 6.

Goals of assessment:

* To identify if the college has implemented all provisions prescribed by its
foundation;

To identify if the college has implemented the goals set for the college and
provided in paragraph 2 of Article 7 of the Law on Higher Education of the
Republic of Lithuania, namely: it has relevant conditions for the students to be
able to acquire higher education and professional qualifications, which are in
conformity with the demand of the Lithuanian economy and the level of
science and modern technologies; if it is engaged in applied research and
investigation relevant for the region; if it is engaged in consulting local
authorities and companies; if it has provided conditions for continuous
education, assists economic entities in arranging their in-service training and
re-qualifying; if it is engaged in educating the society which is susceptible to
education and culture and which is capable of working in an environment of
fast developing information technologies;

* To assess the quality of different fields of college performance.

The purpose of assessing:

* To the Ministry of Education and Science of the Republic of Lithuania: to
submit the final report on the quality of college performance; proposals on
issuing permissions for state colleges to approve regulations and make their
self-governing institutions or proposals on their reorganisation or termination;
proposals to private colleges on the validity of their licences;

* To inform the society on the quality of the college performance;

* To advise colleges on ways to improve their quality.

QUALITY ASSESSMENT IN LATVIA

The system of quality assessment in Latvia was first introduced in higher education
at the same time as in Lithuania and Estonia—in mid-nineties of the last century.
In accordance with the Declaration on the Cooperation between Baltic Countries
in the Area of Quality Assurance, the quality assessment in the three Baltic countries
was started with the assistance of assessors from neighbouring and other countries.
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Quality assessment in the university and non-university studies is stipulated by
the same legislation. The accreditation of higher education institutions is performed
in accordance with the Law on Higher Education Institutions adopted by the Parlia-
ment of the Republic of Latvia on 2 November 1995, where Article 9 identifies the
general principles of accreditation of higher education institutions. Only accred-
ited higher education institutions implementing national level study programmes
have a right to issue certificates of higher education, which are recognised by the
state. The process of accreditation is in accordance with the legislation approved by
the Government. Study programmes are accredited at least once in six years. How-
ever, accreditation is implemented in different ways, with the accreditation of study
programmes being the most frequent. Study programmes are assessed considering
their specific aim and objectives. The assessor teams are selected in accordance with
the assessment task.

Self-assessment is a pre-requisite and first step towards accreditation. The ut-
most aim of accreditation is concerned with setting up regular quality assurance
and improvement systems based on self-assessment.

Decisions on accreditation are taken by the Board of Higher Education (for higher
education institutions) or Accreditation Committee approved by the Minister of
Education and Science (for study programmes) after the assessor team recommen-
dations have been discussed. After the decision is taken, the final assessment report
is published in the Izglitiba un Kultura or is made accessible on the web: www.aiknc.lv.
All documents of self-assessment and the final assessment report are available at the
Higher Education Quality Evaluation Centre and accessible on the web: www.aiknc.lv.

The non-governmental organisation Higher Education Quality Evaluation Centre
(HEQEC) is engaged in assessing study programmes in higher education. The stake-
holders of the Centre are the Ministry of Education and Science and five higher
education institutions: the University of Latvia, Riga Technical University, Riga
Stradin University, Daugavpils University and the Business Institute Turiba. The
Centre is managed by a board of seven elected by the stakeholders.

NN TASKS FOR INDIVIDUAL WORK

Task 1 (for individual work after Session 1)

1.1. To study the key legislation stipulating the processes of education and
studies which are to be assessed (the full list of legal acts is submitted, the
key issues of analysis identified).

1.2. To read the materials on the issues of (study) quality assessment.
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Task 2 (for workshops of Session 2)

2.1. To distribute the functions among the members of the assessor team

during their simulated preparatory meeting with the focus on criteria
which should help clarify the situation for each member.

2.2. To distribute (according to another field of assessment) functions of the repre-

sentatives of the school under assessment to be able to simulate the site visit.

SN PRACTICAL ASSIGNMENTS

There are no practical assignments for the current Module.
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OBJECTIVES OF THE MODULE

¢ To provide knowledge to be able to define the concepts of fields, criteria,
indicators and evidence of institutional assessment;

¢ To introduce some sample fields and criteria of assessment, including
national experience;

¢ To introduce an assessment model (scheme) of several fields according
to selected criteria and indicators.

STRUCTURE OF THE MODULE

The module Fields and Criteria of Institutional Assessment covers a theoretical descrip-
tion of the concepts criterion, indicator, evidence, source of information and examples.
Fields of institutional assessment from other European countries are introduced,
the field structure is analysed on the basis of the EFQM model.

When implementing the assessor training in their own countries, trainers should
be focusing on quality assessment criteria and indicators which are particularly
relevant for the assessment system of that country.

In the theoretical part of the expert training programme the main components
of the assessment content are introduced; later, the analysis of two selected fields is
introduced; main criteria and indicators are identified.

During the workshops and seminars learners should be able to identify addi-
tional assessment criteria and indicators.

The length of the module Fields and Criteria of Institutional Assessment is 6 hours
with 2 hours devoted to theory, 2 hours to seminars and workshops and the remain-
ing 2 hours given to the learners’ individual work.
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MAIN TOPICS

¢ Identifying assessment fields and criteria. Assessment methods;
¢ Assessing a selected field by identifying assessment criteria and indicators;
¢ Two selected sample fields and criteria and their analysis:

— Staff;

— An internal quality assurance system.
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IDENTIFYING FIELDS AND CRITERIA AND THEIR ASSESSMENT

The content of the institutional quality assessment is understood in different
ways, depending on the purpose and objectives of external assessment. The main
components of quality assessment are as follows: fields, criteria, indicators, evidence
and sources of information.

| / Indicator  —
! Assessment
1 . .
] criterion \
Purpose | | Objectives | 1 Indicator
of — of ——  Feld
assessment| |assessment| |
1
] Assessment .
.. —— Indicator
| criterion
1
1
1 Assessment .
. . — Indicator —
- criterion
1
L - - Assessment scale F --------

Figure 2. The structure of quality assessment

To be able to assess the quality of the institutional performance, there are fields,
criteria and indicators of assessment defined.

A field is a sphere of the institution performance covering the processes
taking place in the institution and the results achieved.

* Sample fields: institutional management, staff, material and financial re-
sources, internal quality assurance system etc.

To be able to take into account qualitative and quantitative characteristics of the
field in focus, there are criteria distinguished. Dictionaries of Lithuanian and En-
glish define a criterion as the basis for assessment, as a measurement, the basis for
decision taking. Scholars also emphasise the importance of a criterion as the basis
for value identification.

Criteria are measures used by experts for assessing the level of the area
performance. They are features or measures to assess the field.
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Criteria can be quantitative (expressed in figures and numbers) and qualitative
(expressed in characteristics or features).
* Examples of quantitative criteria: number of social partners, frequency of
market research etc.
* Examples of qualitative criteria: compliance of the learner’s needs to the
contents of curriculum; transparency of the institution’s policy of quality and
its clarity to the members of the community.

To be able to obtain information on each performance field, it is important to
have research instruments reflecting the essence and criteria of a particular field.
The instruments would help collect the information relevant for taking decisions
on the situation of the VET provider in a particular field. Such information is usu-
ally referred to as indicators of teaching/study quality.

Indicators are quantitative and qualitative data obtained in accordance
with the assessment criteria in order to take a decision on the appropriacy
of conditions for developing a person’s self-education and obtaining
qualifications in a particular institution.

* Examples of indicators: the number of registered quality books in each
structural unit of the institution.

Having defined the indicators, it is important to define the meaning of the data
obtained. For that purpose, each VET provider should establish their own standard
indicators of teaching/study quality or identify them according to all given criteria.
The standard indicators are the ones to be attained in order for the institution
performance to be recognised as conforming to quality standards. The standard
indicators are compared to the data (indicators) obtained, which is how it is estab-
lished if the institution has achieved a sufficient level of teaching/study quality in
general or according to fields.

Sources of information refer to documents,
procedures, oral information, material resources and anything else
leading to obtaining evidence which serves as the basis for defining criteria
and their indicators.

Action

* Examples of sources of information: the VET provider’s strategic plan, reports
of its structural units, minutes of the meetings, summary assessment scales of
the students’ graduation theses, questionnaires etc.
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Evidence refers to facts, figures, other data, opinions
and anything else substantiating the strengths of the performance field
and (or) points to be improved.

Strengths refer to the institution’s achievement of goals; points to be improved
are identified when the institution’s goal(s) has not been achieved.

* The information on the institution’s performance can come in two forms.
First, it can be quantitative, expressed in figures, obtained by ‘hard’ measure-
ments. Any efficiency indicator could serve as an example of such information.

* Another example is concerned with information obtained from inquiries, the
so called ‘soft measurements’, like the following: are some selected groups of
individuals of the institution community satisfied with a particular object
under assessment?

Examples of evidence:
* 50% of graduates were employed in the area of their qualification obtained in the VET
provider during the first years after graduation (qualitative evidence);
* The majority of graduates and employers are positive about practical skills of students
(qualitative evidence).
In the process of institutional assessment, there is a complex of units of quality
measurement to be used:

* Indicators of institutional input (a system of staff and material resources
selection and its results, a system of applicant selection and its results etc.);

Key processes and the quality of the main performance field (consistency of
the system of the study process, purposefulness; rationality of the teaching
process etc.);

The quality and processes of additional fields (the quality of the system of
student support, efficiency of administration etc.);

* The processes of supply and co-operation and their quality concerned with
the institution’s output and extra processes (e.g. co-operation with trade
unions; from the point of view of supply and cooperation management, it is
important that the information exchange between the institution and its social
partner and the information feedback is ensured);

Indicators of the institution output (the employability percentage of
graduates, the proportion between applicants and graduates, assessment
results of graduation theses etc.).

A model set up by the European Foundation for Quality Management (EFQM)
could serve as another example of clustering assessment criteria. The model is used
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by thousands of education institutions in Europe. It consists of nine criteria. Five of
them are related to the mission of the institution, i.e. all processes taking place in it;
and four pertain to the performance results of the institution. It should be emphasised
that the assessment criteria in the EFQM model correspond to the concept of fields
of this handbook. Therefore, below are given nine fields and questions reflecting

their content.

Table 2. EFQM model assessment criteria

Enablers

Results

1. Leadership. How do the authorities of the
istitution manage the institution focusing on
the implementation of its mission and vision?
Do they set values ensuring its long-term suc-
cess? How is the management system improved
and developed?

1. Customer Results. What are the
achievements of the institution satisfy-
ing the needs of its customers?

2. Policy and strategy. How does the institu-
tion implement its mission and vision, taking
into account its shareholders’ strategic prin-
ciples, setting up and implementing plans, goals
and procedures?

2. People Results (customers of the
institution’s internal performance
results). What arve the institution’s
achievements satisfying the needs of the

people?

3. People (staff). How does the institution
manage, improve and analyse the knowledge
and skills of its staff (people) in the context of
individuals and the whole institution? How s
the institution’s staffs plans drawn on the basis
of the institution’s policy and strategy? How does
the institution ensure the efficiency of the pro-
cesses within the institution?

3. Society Results. What are the insti-
tution’s achievements satisfying the
needs of the society locally and interna-
tionally?

4. Partnerships and Resources. How does
the institution arrange and manage external
partnerships and its resources, taking into ac-
count the policy and strategy and aiming at the
efficiency of the implemented processes?

4. Key performance Results. IWhat
are the institution’s achievements in the
context of goals and indicators taken al-
together?

5. Processes. How does the institution arrange
and manage all of its processes taking into ac-
count the institution’s policy and strategy? How
does it integrate its increasing achievements for
its customers and shareholders?
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Whatever the principle of clustering assessment criteria and indicators, it is im-
portant that they could serve as the basis for assessing the quality of the institution’s
performance and provide for an objective assessment of conditions, processes and
results when attaining the goals of the institution and implementing its policy and
strategy.

The purpose of each assessment at national level is concerned with providing
information relevant for ensuring the sustainability of development of the national
education system and taking decisions on its improvement. However, an external
quality assessment of the institution may be started to attain specific goals, such
as reacting to an official complaint on the violation of some key principles of the
institution etc.

In accordance with the purpose and objectives of assessment, the content of
assessment is defined, i.e. fields and criteria of assessment. To attain different objec-
tives/goals and performing the assessment of different levels (quality assessment of
curriculum, one or more units or the whole institution), some fields can be defined
in the same way; however, their assessment is performed according to different cri-
teria. This principle is reflected in the example below, where assessment is given to
the field entitled Staff.

Table 3. Comparison of the assessment of levels and criteria in the field ‘staff’

Assessment Study/teaching programme Institutional
level assessment level assessment level
1 2 3
Purpose of To perform the quality To perform the assessment
assessment assessment of a particular of the institution perfor-
study/teaching programme mance taking into account
and the conditions of its its mission, vision and
implementation goals
Performance  Staff Staff
field
Assessment 1. Qualification and experience 1. Staff policy
criterion 2. Academic and auxiliary staff 2. Staff development and
3. Efficiency and team work an overview of its career.

4. Staff development and its
overview. ey
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1 2 3
Quality 1. Staff development and its 1. Staff development and
indicator overview an overview of its career

* Procedures and records

o Staff employment

e Identification of staff needs
in in-service lraining
(individual, according to
subject field, institutional)
The staff in-service training

programme shall be in

conformity with the needs

identified.

Overview of:

— Efficiency of individual
in-service training

— Efficiency of institutional in-
service training programmes.

* Quality and sufficiency of
staff qualifications

e Implementing individual
assessment in identifying
the needs of in-service
lraining

* Compliance of the staff
qualifications to the
programme and institu-
tional objectives and goals

* Direct link with the sector’s
priorities

e Sharing good practice in
the process of in-service
lraining.

Documents 1. Staff qualifications and

for collecting  their assessment records

evidence 2. Discussion with the staff
3. Staff employment records
4. Assessment of the staff
in-service training efficiency
5. Assessment of staff
performance
6. Staff in-service training
plans and programmes.

1. Records of staff in-
service training and
assessment interviews

2. Staff in-service training
plans and programmes

3. Assessment of staff
in-service training
efficiency

4. Records of the staff
employment in industry.

SAMPLE FIELDS AND CRITERIA

The material is provided for the learners who aim at gaining more knowledge about

institutional assessment. Every country has identified its own fields of assessment. It

should be emphasised that the fields identified are not stable and can be subject to

alterations depending on the assessment objectives.

The institutional assessment usually aims at improvement: it is expressed in a

response of the authorities of education institutions on the institution’s strengths
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and weaknesses and aims at assisting the institution to attain better results. Some-
times the assessment might also aim at accountability and transparency, i.e. 1) as-
suring efficiency and transparency of performance; 2) providing information on
the achievements of the institution to the institution’s community and the society at
large. In some countries institutional assessment aims at collecting information for

Table 4. Institutional quality assessment fields of European countries

Countries  England The Czech Estonia Cyprus Latvia Lithuania France Finland

Fields Republic

Mission . ° ° ° ° ° °
Institutional

management o [ ° ° ° °

Decision taking
procedure and
policy ° ° ° °

Staff quality ° ° ° ° ° ° °

Students ° ° ° ° ° °

Financing ° ° ° °

Development,

management

and arrangement

of teaching/

learning processes ° ° o ° ° ° °

Quality of teaching ° ° ° ° ° ° °

Research policy
and implementation ° ° ° ° ° ° °

Research quality ° ° ° °

Services to society o ° ° °

Processes of
quality assurance ° o ° ° ° ° °

Mission

implementation

and attaining

the objectives ° ° ° ° ° °

Satisfaction of
stockholders ° ° ° °

External relations o

Source: Pukelis, K. & I. Savickiené. A comparative analysis of study Quality assessment systems: interna-
tional experience. In: Modelling Study Quality Assurance Systems in the Context of International Experience. Vytautas
Magnus University, 2003. (In Lithuanian)
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national purposes in order to be able to assess the situation of vocational education
and training according to performance indicators and on the basis of the results
obtained, taking decisions on the system improvement.

In the process of institutional assessment, many countries distinguish similar
fields of performance, which include institutional management, planning, resources
and their distribution, staff, support to students, external relations and the system
of internal quality assurance.

The table below gives an overview of the fields of quality assessment by many
countries treated as the most important for institutional assessment. The filled-in
slots of the table refer to fields included by many countries.

Summing up the quality assessment fields in some European countries, it could
be pointed out that the main fields cover the mission, management, decision taking
procedures and policies, staff, students, development of arranging teaching/learn-
ing processes, quality of teaching, research policy and implementation, services to
the society, quality assurance processes, implementation of the mission and goal
attainment.

A DETAILED ANALYSIS OF TWO SELECTED FIELDS

Having reviewed the contents of institutional quality assessment and prerequisites
of its variety, below a detailed analysis of assessment criteria of two selected fields
and a list of questions is given.

Tuble 5. Field: Staff

Criteria Main questions, key statements, quality indicators

1. Compliance * What is the staff responsibility for the institutional goals and

of staff performance?

composition * Does the institution have sufficient academic staff? Does it
with the comply with the objectives of the study programmes imple-
mission of mented in the institution? Please, give evidence.

the college * Does the institution have sufficient auxiliary staff (techni-

cians, librarians)? Please, give evidence.
Is there an efficient co-ordination between the staff employed
in their main jobs and the staff employed in their second

jobs? )
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Criteria Main questions, key statements, quality indicators
2. Staff ¢ Are staff employing and dismissing procedures transparent?
management * How are the plans of staff development and the development of
(planning, studies and applied research integrated? Please, give evidence.
employing * Are the staff employing procedures in conformity with the
procedure, institutional development? Give evidence.
control, * What is the system of work control? How efficient is it?
incentives) * How are the incentives and work efficiency interrelated?
3. Staff * Are subject, professional and teaching qualifications of the
qualifications teaching staff in conformity with the needs of the study
and a system programmes? Give evidence.
of improving  * How are the qualifications of the teaching staff assessed? Are
their they assessed on a regular basis?
in-service * How is the need of the staff in-service training identified?
training * What is the procedure of the staff in-service training? How is

it documented?

Is the staff in-service training procedure in conformity with
the needs of the staff?
Is the staff in-service training procedure in conformity with

the development plans of the institution?

4. Staff * Is there an assessment system of the staff in-service training
efficiency output? Why has a particular system been chosen?

* What are the results of staff performance? How do they con-
form to the institution’s goals?

* What are the results of the teaching staff performance? How
do they conform to the institution’s goals?

* How many teachers employed in their main job have given
presentations in seminars and conferences? Have they pub-
lished any articles? How are these results used for the institu-
tional development?

* How many teachers are involved in international projects? How
is this field divided among different units of the institution?
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Table 6. Field: Internal system of quality assurance

Criteria

Main questions, key statements, quality indicators

1. Rationality
of the system

Is the internal system of quality assurance regular and based on:
* Traditions, good practice?
* Management?
* Continuous observation?
* Implementation?
Does the system comply with:
* Institution’s needs?
* Requirements of the external assessment agency?
Is the system integrated into the institution’s planning and
decision taking process? If yes,
* Are employees of all units participating in the process?
* Has the system been approved by the institution’s authorities?
* Have people in charge of the implementation been ap-
pointed, deadlines of implementation set?
* Have the required material resources and financial sources
been planned?
* Does it involve all institutional levels from top (manage-
rial staff) to bottom (students)?

2. Level of
the legal
regulation
of the system

Does the distribution of responsibilities for quality assurance
as provided in the documents comply with:

* Quality policy, objectives and principles?

* General management and implementation structure of the

institution?

e Is it clear and sufficiently grounded?
Are documents on quality assurance implementation and main-
tenance accessible to all? Is the model of its take-over and ac-
ceptance clear?
Is the frequency and of the quality analysis of the institution
and its units and the variety of methods in compliance with:

* Quality policy and objectives?

* Needs of the institution’s community members?

* The institution’s strategic and current plans?
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Criteria Main questions, key statements, quality indicators

3. Effectiveness  Does the system of internal quality assurance contribute to
of the system improving the institutions overall performance?
* How does the self-assessment contribute to improving the
institutional management?
* What is the impact of self-assessment on the teaching staff
performance?
* How does the self-assessment contribute to improving con-
ditions for studies?
* How does the self-assessment contribute to improving the
compliance of studies with the needs of the labour market?

4. System * Are there procedures of monitoring and improving the in-
improvement ternal quality assurance in the institution? What are the
documents stipulating these procedures?
* What has been done to improve the quality system?
* What are the results of quality improvement and what is
the impact on the process of institutional quality assess-
ment and its results?

L TASKS FOR INDIVIDUAL WORK

Task1. Choose a criterion from an assessment field and supplement it with indica-
tors. Give your arguments in support of the efficiency of the indicators considering
the selected criterion.

Task 2. Give 2-3 examples illustrating the relationship between indicators from
different fields.

OSN PRACTICAL ASSIGNMENTS

Teaching based on practical tasks (2 hours per class):

After the theoretical part of Module No 3, learners are divided into two (or four) teams,
with 4-5 students in each team. The trainer chooses 1 (2) criterion from the list of
criteria given in the guidelines of external assessment and gives 2 criteria for each team.
Then the teams are given the following task. On the basis of the criteria and indicators
designated in the theoretical part, they have to compile a list of indicators within the
criteria of external assessment. The results are then presented and discussed.
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OBJECTIVES OF THE MODULE

¢ To introduce the internal quality assurance used in education;

¢ To introduce the opportunities of implementing the results of self-assessment
in the process of external assessment;

¢ To provide conditions to acquire skills in identifying the strengths and
weaknesses of the institution when analysing the self-assessment report.

THE STRUCTURE OF THE MODULE

The module Internal Assessment. Self-assessment covers the quality assurance system
implemented in education, its objectives and accountability, procedures, decisions
and implementation.

In the theoretical part of the module the following issues will be introduced: a
structure of the self-assessment report; goals of analysing the self-assessment
report; issues to be analysed in the draft final assessment prepared in accordance
with the institution’s self-assessment report.

During seminars and workshops, learners will be analysing the self-assessment
report and on its basis will attempt to prepare the draft final assessment.

The length of the module Internal Assessment. Self-assessment is 6 hours, with 2
hours devoted to theory, 2 to individual work and 2 to seminars and workshops
(analysis of self-assessment report).
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MAIN TOPICS

¢ A system of internal quality assurance used in education:
— Definition and scheme of quality assurance;
— Objectives and accountability;
— Process;
— Decisions;
— Implementation.
¢ Analysis of institutional self-assessment report:
— Structure;

— Aims of analysis.
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Quality Assurance System

Accreditation
Self-assessment External assessment »  Accountability
\4
Quality Assurance Plan < Improvement

Figure 3. Internal Quality Assurance System Used in Education

The quality assurance system aims at assuring that education institutions and teach-
ing/study programmes of all levels comply with the needs of learners, employers
and other interested persons as well as social, intellectual and economic require-
ments of the society development.

The key quality assurance aim of the institution is concerned with the develop-
ment of internal quality culture and the teaching/study quality assurance system
which would ensure the institution’s focus on quality.

Objectives of internal quality assurance
* To implement the statutory obligations;
* To stimulate and improve the quality of all services and teaching;

* To set up a system of observation assuring the quality of all services and
performance fields of the institution;

* To ensure the implementation of quality systems and methods as well as their
further sustainability;

* To document the process and fields of quality assurance;
* To implement and develop quality assurance systems, strategy and methods;

* To co-operate with other relevant statutory, accrediting and professional
boards and organisations;

* To assure the spread of information on the institutional quality assurance;

* To act as the institution’s representative on the issues of quality assurance.
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The process of internal quality assurance

The identification of the mission and objectives is the first step in the process.
Units of internal quality assurance should be set up at all levels of the institution.
The co-ordinating unit, consisting of the authorities of the institution, teaching
staff, representatives of the auxiliary staff and learners shall observe and manage
the process and introduce the mission and objectives of quality assurance into the
general strategic plan of the institution. All results of the quality assurance process
shall be made public and accessible to the students.

The self-assessment process helps the community of the institution analyse its
strengths and weaknesses. In the process of self-assessment the institution shall re-
vise its study programmes and services focusing on the teaching and achievements
of the students; also identifies how the programmes and services comply with the
goals and mission of the institution.

The greatest benefit of self-assessment for the institution should be its further
continuous development. Therefore, the self-assessment would be most beneficial if
it becomes a continuous process and helps the institution prepare its regular plans.

To achieve the greatest benefits of self-assessment, in addition to the description
and analysis it should also contain reference to the existing plans of the institution.

A good self-assessment identifies strengths, weaknesses, opportunities and threats
(SWOT).

Key principles of self-assessment
* Selection of the most appropriate model of self-assessment for the institution;
* Involving the institution’s community into the process self-assessment;
* Using the process for the preparation of self-assessment report and planning;
* Preparing a final self-assessment report and recommendations;
* Accepting the assessor team to assess the self-assessment of the institution;
* Responding to the final assessment report prepared by the assessor team;

* Adopting the decision of the accrediting institution on accreditation.

A successful process of internal quality assessment consists of five stages:
1. Analysis of the results;

2. Corrective measures;

3. Definition of objectives;

4

. Action plan;

[&3¢

. Assessment of the process itself.
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ANALYSIS OF AN INSTITUTIONAL
SELF-ASSESSMENT REPORT

Structure of self-assessment report
* Institutional management;
* Planning and implementation of study programmes;
* Institutional and regional relations;
* International co-operation;
¢ Material and financial resources;
e Stalf;
* A system of internal quality assurance;
* Assessment of qualifications of graduates;
¢ Strengths and weaknesses of the institution.

Objectives of the analysis of self-assessment report
* To prepare for the visit to the institution under assessment;
* To prepare to write the final assessment report;
* To identify strengths and weaknesses of the institution;
* To find out if the institution is capable of identifying its strengths and
weaknesses;

* To identify if the institution is capable of dealing with its problems
on its own.

The self-assessment report is the main source of quantitative and qualitative
information on the institution under assessment. The self-assessment report gives
an overview of the institution’s development, achievements and good practice. The
self-assessment report and the information it provides is the main document for
assessors to be able to write the final assessment report. The self-analysis report
shall be analysed by at least two assessors; later, it shall be discussed at the assessors’
meeting. The assessor team analysing the self-assessment report and other docu-
ments (if they are submitted) shall prepare a draft final assessment report before
their visit to the institution under assessment. The draft final assessment report
shall serve as the basis for writing the final assessment report.
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When analysing the documents of self-assessment, assessors shall focus on the
following issues:

* Does the self-assessment report cover all fields of the institution’s performance?

* Has the self-assessment report been prepared by the representatives of various
units and social partners?

* What are the strengths and weaknesses of the institution?

* Has the institution made any progress during the last years? What is the
progress?

* Has the institution taken into consideration the recommendations of previous
assessments?

* Does the self-assessment report contain evidence on the institution’s
performance when pursuing the goals of the institution?

* Are different parts of the self-assessment report compatible with one another?

* Are there any issues in the self-assessment report which should be clarified
during the site visit to the institution?

* What additional information shall be provided by the institution during the
site visit?

* What groups of individuals shall participate in the meetings with assessors
during the site visit? How long are the meetings?

* What are the material and teaching resources to be inspected by the assessors
during the site visit?

* What documents and evidence identified in the summary self-assessment
shall be verified during the site visit?

When analysing the self-assessment document, assessors shall make use of well-
defined assessment criteria and the scale of assessment. At the beginning, the facts
and evidence is collected substantiating the strengths and weaknesses of the institu-
tion under assessment according to each criterion and field of assessment.

Before undertaking the analysis of the self-assessment report, each member of
the assessor team shall fill in an assessment form. A sample assessment form is
given in Annex No 8.

The assessment form is used during the site visit as a supplementary document.
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AN TASKS FOR INDIVIDUAL WORK

Task 1 (given for individual work after Session 2, when preparing for the simulated assess-
ment).
1.1. Analyse an excerpt from the summary self-assessment, identify the
strengths and weaknesses.
1.2. Think of questions to be given during the site visit to the institution
under assessment.

Task 2 (given for the workshop of Session 3, when the site visit is simulated).

2.1. During the first simulated meeting of assessors, adjust and agree on the
first draft of final assessment report, compile a priority list of questions
to be discussed.

2.2. During the first simulated meeting of assessors, find out the actual situation
in the institution under assessment (make use of the list of questions).

2.3. Write down one point of the draft final assessment report, introduce it
to the audience.

CSN PRACTICAL ASSIGNMENTS

(2 hours, during class II)

After the theoretical part and individual work of Session 1 in accordance with the
list of literature (documents of internal assessment and self-assessment), after the
analysis of performance fields and criteria of institutional assessment, the team of
learners are ready for a class aimed at the analysis and assessment of the self-assess-
ment report. Each learner will be given a practical task (for modules No 4 and 5).

The learners are divided into two (or four) teams: A and B, (C and D). All learn-
ers shall have the same two excerpts of self-assessment report: excerpt Ea and ex-
cerpt Eb (each of them covers one field). Tasks for the teams:

1) To get ready for the role of an assessor and assess one assessment field on
the basis of the excerpt of self-assessment report and simulated visit to the
institution.

2) To look through another assessment field (another excerpt from the self-
assessment report) and get ready for the role of the representatives of the
institution (self-assessment team, teaching staff, students, employers) during
the simulated site visit to the institution under assessment, when assessors
analyse another assessment field.
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Table 7. Arrangement of practical assignments

- Excerpt (performance field)
eam
Ior the assessors assessment | For the 1ole of the institution
A Ea Eb
B Eb Ea
C Ea Eb
D Eb Ea

During the workshop each team works as an assessor team. The lecturing asses-
sor appoints one of the learners as the chairperson of the assessor team. During the
first meeting the learners should divide the assessment fields among themselves.
During the workshop, when just one field should be assessed, the learners should
divide the assessment criteria and each learner is given two criteria of the field
under assessment (the assessor looks through the remaining fields). The roles of the
representatives of the institution are also divided among the members of the team.

During the first meeting the learners (with the help of the lecturing assessor)
shall analyse the assessment criteria of the field given in the assignment. Strengths
and weaknesses are discussed (before looking through the excerpts of self-assess-
ment report). Also the principles of choosing an assessment mark should be dis-
cussed; a scale of four marks is recommended (excellent, good, sufficient and insuf-
ficient).
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OBJECTIVES OF THE MODULE

¢ To provide knowledge about the procedure of arranging visits of assessors
in a particular country;

¢ To introduce and discuss the ethical code of assessors;

¢ To assist in acquiring skills for assessing the institution during the visit.

STRUCTURE OF THE MODULE

In the module Visit of Assessors to the Institution under Assessment the structure of the
visit to the institution under assessment is analysed, the key objectives of assessors
are defined, practical skills developed.

The length of the module Visit of Assessors to the Institution under Assessment is 12
hours with 2 hours devoted to theory, 4 hours to workshops and seminars and 6
hours to individual work.
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MAIN TOPICS

¢ Requirements for assessor work (composition of the team, their impartiality,
ethical code, aims of assessment);

¢ Preparation for the visit (methodical requirements, analysis of self-assessment
report, planning the visit);

¢ The proceedings of the site visit (relevant documents, participants of
meetings, schedule of the visit, a workshop as a simulated visit);

¢ Peculiarities of the assessor visit of external institutional assessment
in Lithuania;

¢ Peculiarities of the assessor visit of external institutional assessment in Latvia.
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REQUIREMENTS FOR ASSESSOR WORK

The assessor visit aims at assessing the institution of vocational education and train-
ing according to different fields of performance, drawing recommendations for
improvement and submitting proposals on the institution’s further status (accredi-
tation).

Principles of Drawing the Team Members

The team should have at least one representative of an employer (business compa-
nies) association, a higher education institution, another institution of vocational edu-
cation and training. The majority of team members shall have experience in assessor
work or have successfully completed the assessor training programme of external
assessment. No fewer than half of the team members should have experience in edu-
cational management. One of the members is appointed the team chairperson.

The following categories of people are not eligible to work as members of the
assessors’ team:

* If they have expressed their opinion on the institution under assessment in
public;

* If they have worked or tried to be employed by the institution under assessment;

* If they are closely related to the authorities of the institution under assess-
ment;

* If they have participated in the self-governing bodies of the institution under
assessment;

* If they have graduated from the institution under assessment not earlier than
during the last five years.

To achieve impartiality, each team member shall sign a declaration on the absence
of conflict of interests with the institution under assessment. The declaration is kept at the
institution arranging the quality assessment (in Lithuania, it is kept at the Method-
ological Centre for Vocational Education and Training).

The number of assessors in the team depends on the size of the institution
under assessment:

* 5 assessors and the agency administrator, if the institution has fewer than
5000 students;

* 7 assessors and the agency administrator, if the institution has more than
5000 students.
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Ethical principles of assessor’s work

* Objectivity. The assessor shall perform the assessment in the framework of the
task and criteria, give an objective assessment to the information provided,
provide facts in support of the arguments with no advantage for him/her or
the institution, which is the assessor’s employer.

Impartiality. The assessor shall declare his/her interests towards the assessed
and step aside if a conflict of interests arises.

Appropriate conduct. The assessor shall communicate with the representatives
of the institution under assessment with due respect and correctness, without
prejudice, shall not accept presents etc.

Confidentiality. The assessor shall not give the information to the third parties,
shall not make the issues/content of confidential meetings accessible to other
persons during or after the meetings. The assessors shall obey the laws and
other legal acts, shall not act as representatives of any other institution, except
for the institution in charge of assessment, shall carry personal responsibility for
the opinion expressed, for its conformity with legal acts, rules, code of ethics, if
any of these are applicable. The assessors shall be open to innovations, consider
the social and regional needs as well as the needs of the institution under
assessment, unless they exert a harmful effect towards the quality.

Assessors shall inform the assessing institution on any conflict of interests. Those
involved in the conflict of interests shall abstain from expressing their opinion and
suspend their participation in the assessment team. They shall respect and promote
the freedom of thought and speech, but shall not exert influence on other members
of the team. They shall respect the intellectual property of others.

Assessors shall always aim at improving their qualifications in the field of study
quality assurance, follow all new developments in the field in their own country and
abroad, share their knowledge and experience with others, assist in developing the
institutional culture of quality and aim at the best possible results of their work.

Main aspects of decisions taken by the assessor’s team

One of the key goals of the assessor’s team is to assess the performance of the institu-
tion, identify if it conforms to the goals and objectives set by the institution. Quality
assessment covers the assessment of teaching procedure and its content, methods
of teaching and teaching control, material resources used for the teaching process
(libraries, laboratory equipment, and research equipment), social security of the staff
as well as institutional management.

Note 1. The teaching institution shall be in conformity with the laws and legal acts
of the country; however, assessors shall not be obliged to focus solely on legal prob-
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lems. Assessors in the final assessment should be able to express their views on legal
discrepancies or financial problems.

Note 2. Institutions of vocational education and training and their long-term plans
shall be in conformity with the requirements of other international organisations.

PREPARATION FOR THE VISIT

The visit to the institution under assessment usually takes from 1 to 4 days. At the
initial stage of the visit the assessors’ team is engaged in the analysis of self-assess-
ment summary received from the educational institution. The team member or a
representative of the quality assurance agency (administrator of the assessors’ team)
shall visit the institution under assessment to check the details of the oncoming visit
(ca. 4 weeks in advance of the visit) and is in charge of the following arrangements:

Setting the date of the team visit;
* Discussing the programme of the visit;
* Drawing the draft agenda of the visit;

Providing the list of material resources, identifying the rooms where lectures
and classes are held (or arranging that the list is received);

Providing the list of persons to attend the meetings with the assessors’ team.

Before the visit, the assessors of external assessment shall arrange a preparatory
meeting or exchange information by electronic mail, telephone, video conferencing
etc. Thus they would co-ordinate the main topics, issues for discussion during the
meetings with different categories of people. After the discussion the assessors shall
make a list of issues for the visit. All the issues shall be clear and related to the self-
assessment summary as well as to the goals and objectives of the institution of voca-
tional education and training.

An introductory meeting (before the visit) is recommended but not obligatory.
Goals of the meeting:
* Identification of functions and responsibilities of each member of the assessor’
team;

* Preparation of common issues to be discussed after the analysis of individual
proposals after the summary of self-assessment has been introduced;

* Identification of the main strengths of the institution under assessment and
the main aspects to be improved; identification of aspects to be clarified;

* Identification of the environment of the institution under assessment, i.e. its
relations with the national and regional needs, goals of economic and social
development;
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Discussing and approving the agenda of the visit. The agenda is afterwards
submitted to the institution under assessment;

Submitting a list of documents to be inspected by the assessors during the visit
(at its initial stage);

Compiling a list of the community members of the institution under
assessment who are to participate in the visit;

Compiling a list of methodological and material resources which should be
made available to the assessors during their visit;

Discussing the procedure of the visit: the administrator clarifies the practical
issues of the visit: trip arrangement, accommodation, agenda etc.

The institution in charge of assessor assessment shall receive the information of
a requested format from the institution under assessment and then shall:

* Analyse the information and keep it confidential;

* Request no further information than is necessary for the assessment;

* Make use of the information submitted by the institutions to other agencies in
accordance with the minutes of the agencies;

¢ Provide information to the assessors’ team;

* Require from all who were given access to the information to keep it confidential.

THE PROCEEDINGS OF THE SITE VISIT

Preliminary arrangements:

The co-ordinator of the visit (administrator of the assessors’ team) or any other
person in charge of arranging the assessment process shall discuss with the institu-
tion under assessment the issues of catering, accommodation and work; also, shall
adjust all the details of the visit.

During the visit the assessors’ team shall have a room for themselves where they
have access to computers and the internet.

Assessors may obtain evidence to support their decisions in the following ways:

* By observing the teaching process;

* By studying the documents submitted by the teaching institution;

* By visiting students on site: in rooms and auditoria, libraries, companies
where they acquire practical skills;

* By discussing with the institution’s administrative staff, students, teaching
staft, employers and other partners.
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The programme of the visit

The visit lasts from one to four days. All members of the team arrive all together
and participate in all meetings.

The assessment is performed either in the local language or in any language
determined in advance as the working language of the visit (e.g. English, French,
German) and acceptable for both parties. If necessary, all relevant documents shall
be translated; during the meetings translation from other languages into the work-
ing language of the visit shall be ensured.

The assessors’ team meets with the institution authorities, administration, teach-
ing staff and students, social partners and the whole team of self-assessment. All
meetings are held during the visit.

The groups of persons who are to meet with the assessors’ team shall be invited
by the administration of the institution under assessment.

During the visit, upon agreement between the assessors’ team administrator (or
any other person in charge of all arrangements of the assessors’ team) and a repre-
sentative of the institution under assessment, the agenda of visit may be subject to
amendment.

The meetings of the assessors’ team and different groups of persons aim at:

* Obtaining additional information from different groups of persons;

* Assessing the evidence given in the self-assessment report;

* Taking preliminary decisions;

* Identifying the problematic issues to be solved,;

* Assessing how the decisions are related to the information given in the
self-assessment summary, the relevance of the information; its importance
for the decisions taken by the assessors.

During the meetings with specified groups of persons the chairperson of the
team shall:
* Start by introducing the team members;
* Clarify the goals and scope of the visit, key features of the assessment process;
* Ensure that assessors are familiar with the self-assessment summary of the
institution under assessment and other documents submitted to the assessors.

The assessors shall identify the key issues to be clarified or discussed during the visit.

Recommendations for assessors
* Part of the issues should be discussed with several representative groups of the
institution under assessment, e.g. administration, teaching staff, students, in
order to identify the whole range of approaches and expectations on the same
issues and to substantiate the final report objectively and in more detail;
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* Questions from a specific field should be addressed to the institution
representatives who are directly in charge of the field under discussion,
i.e. questions on the strategy of the educational institution should not be
discussed with the students who are only indirectly involved in it;

Questions should be addressed to the members of the community of the
institution under assessment on an equal basis between the interlocutors
trying to avoid any demonstration of superiority;

Questions should be focused on the key issues so that the answers received
would help decide if the aspect under analysis is a strength or a weakness of
the institution. Political questions and questions of national strategy whose
answers do not directly depend on the purposes and objectives of the
institution should be avoided;

* No more than one question should be given at a time;

* The questions should be given in an open way;

Questions should be impartial, i.e. they should not express the opinion of the
speaker. An example of the incorrect question: I think that... What do you think?

Questions should not be given in an evaluative form. An example of the wrong
question: It is no good that you do not have... Do you think you are going to have it
in the future?

* After a question is given, no attempt should be made by the team to answer it;
* After a question is given, the team should listen to the answer; if the
information is relevant, it should be recorded.

It is important that during the site visit assessors should not be giving their
opinion on the institution under assessment. The opinion will be given in the final
assessment report. Assessors are expected to be able to identify, discuss and assess
the evidence related to the assessment of the institution performance. It is impor-
tant that assessors exchange their views and the evidence they obtain and finally
arrive at an opinion based on common approach and reflected in the recommenda-
tions, proposals and decisions of the assessors’ team.

Below are given descriptions of sample meetings of a typical visit.
Central level

* Introductory meeting with the head of the institution. The meeting should start with
the introduction of the assessors and the introduction of the rector/president/
dean. In the course of the meeting the following issues should be introduced:
objectives of external assessment, duly authorised responsibilities of the
team members. The questions concerned with the mission and aim of the
institution should be discussed.
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Meeting with the authorities of the institution: After the introductory meeting, a
meeting with all authorities of the institution should be held. The meeting
should focus on the issues concerned with the mission and goals of the
institution as well as quality assurance.

Meeting with the self-assessment team: In the course of the meeting the assessors
may ask to clarify the procedure of self-assessment, give comments on how
widely the self-assessment report was discussed in the institution. The
assessors may give questions on the issues not sufficiently well disclosed in
the self-assessment report.

Meeting with the chief administrators: The meeting should focus on the aspects of
administrative and strategic planning and quality management, such as
financial sources, distribution of funds, internal quality assurance etc.
Meeting with regional authorities and other interested persons (public figures):

The meeting should focus on the issues of co-operation between the
institution and interested persons, the institution adapting to the needs

and developments in the society.

Institutional strategy implementation in different units (faculties)

To be able to identify how institutional quality strategic principles are imple-

mented in different units of the educational institution, assessors shall assess the

performance of the units and their plans.

Assessors do not attempt to look for shortcomings of different units; rather,

through samples of their performance they should try to understand how the cen-

tral administration and lower units are related. In each of those units the following

meetings may be held:

Meeting with the authorities of the unit: the main topic of the meeting is a
relationship between the decision taking managerial unit and the unit under
discussion, management of the teaching quality in the unit.

Meeting with the teaching staff of the unit: assessors may ask an opinion of the
staff about staff employment procedure and in-service training,

management of the teaching quality.

Meeting with the students/learners of the unit: learners are an important source of
information about the methods of teaching and the staff; assessor meetings
with them should be strictly confidential; assessors shall not comment on the
student’s opinions, identify or point out some of their features or peculiarities.
Introduction of material resources: during the visit some time is devoted to an
overview of teaching resources. Assessors may visit auditoria, (class) rooms,
libraries, laboratories etc.

78



VISIT OF ASSESSORS TO THE INSTITUTION UNDER ASSESSMEN'T

Meetings of assessors’ teams
* Are held at the initial stage of the visit (after introductory conversations with
the administration) and at the end of each day of the visit;
* Are meant as preparation for the meetings with the members of the institution
under assessment and for the inspection of the methodological and material
resources;

* In the meetings each team member shall introduce his/her findings and
conclusions to other team members;

* Draft decisions shall be analysed and discussed by all members of the team;
* Recommendations on quality improvement are adjusted and then finalised
and then the final assessment report is prepared;

The draft assessment report is discussed.

The final stage of the visit

* After all planned meetings one hour could be left free, which is given to the
teaching staff or students to be able to approach assessors individually. The
institution shall take care that the community of the institution is informed on
the issue in advance and the time is specified;

The final meetings of assessors: at the end of the visit a sufficient amount of time
should be left for the meetings, i.e. about half a day. In the course of the meetings
each assessor shall verbalise part of the final assessment report, whereas a draft
final assessment should be discussed by the whole assessors’ team;

The final meeting of the team with the authorities of the institution: It aims at two
major issues: thanking the organisers for hospitality and identifying any
discrepancies that were left (if applicable). The final assessment report is given
orally: the chairperson of the team introduces the draft assessment report in a
general meeting of the faculty, whereas the representative of the assessment
agency introduces further procedures pertaining to editing and proof-reading.
After the assessment is completed, the work of the assessors’ team is assessed by:
* The chairperson of the assessors’ team — s/he is in charge of the quality of assessor
work of the assessors’ team as well as the quality of the work of the administrator;
* The administrator of the assessors’ team — s/he is in charge of assessing
whether the work done by the team members complied with the principles
and procedures identified in the Manual;
* Authorities of the institution under assessment — they assess different
organisational and content aspects.

The above assessment of the assessors’ team members is assessed in the form of
a questionnaire with its results summarised by the administrator of the team.
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PECULIARITIES OF THE VISIT OF EXTERNAL
INSTITUTIONAL ASSESSMENT ASSESSORS IN LITHUANIA

The assessor visit to the institution under assessment is arranged after its members
have studied the summary of self-assessment. For that purpose, one or two months
are given. The agenda of the visit is sent to the institution under assessment at least
one week before the visit. The visit may last from one to four days. The length of the
visit very much depends on the size of the institution.

Before the visit assessors are recommended to prepare the first draft of the final
assessment report.

After an assessor agrees to work in the assessment team, s/he shall submit infor-
mation on all possible conflicts of interests (in writing). In case of a conflict of inter-
est involving at least one of the institutions, the assessor shall step aside from the
assessment of the institution. For the position of the chairperson of the team a
person with no conflicts of interest shall be invited.

PECULIARITIES OF THE VISIT OF EXTERNAL
INSTITUTIONAL ASSESSMENT ASSESSORS IN LATVIA

The team members are proposed by the Latvian Higher Education Quality assess-
ment Centre (HEQEC). The final decision on the composition of the Assessment
Team shall be taken by the Latvian Higher Education Council (for the institutional
assessment) and the Latvian Accrediting Committee (for the assessment of study
programmes). Assessors shall declare all possible conflicts of interest. Before the
visit they shall sign an assessment contract. The contract specifies that the assessor
has no conflicts of interest with the institution under assessment.

The assessor visit to the institution under assessment is arranged after its mem-
bers have read and studied the summary of self-assessment. For that purpose, one
or two months are given. The agenda of the visit shall be received by the assessors at
least one week before the visit. The visit may last from one to four days. The length
of the visit depends on the size of the institution and the number of programmes to
be assessed.

Before the visit, the assessors are recommended to prepare the draft final assess-
ment report and recommendations.
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(A TASKS FOR INDIVIDUAL WORK

Task 1. What is the most important information to be obtained during the site visit?
What are its sources?

Task 2. What are the ways of verifying the information obtained during the visit and
after it?

Task 3. What decision is to be taken, if the information obtained is contradictory?
Task 4. What are possible conflicts of interests and what are the ways to avoid them?
Task 5. What information about the institution is considered confidential?

Task 6. Please, compile the agenda of the visit. What are the ways to amend it?

SN PRACTICAL ASSIGNMENTS

Workshops (6 hours at home before class 111 and 4 hours during class 111).

The learners shall fill in the form of draft final assessment report at home (before
Session III), after having read and studied the fields of the institution performance
according to the excerpts from a self-assessment report:

FINAL ASSESSMENT DRAFT
| F ST 018 o) o VRS
Performance field under assessment...............vveiieieeeeeeeeeeciiie e

A S SO . ettt ettt et as

Criteria Final assessment Questions
(strengths and weaknesses) to the institution

A preliminary assessment of the selected performance field:
excellent, good, sufficient, insufficient

(one mark is to be selected, others should be crossed out)

Signed by the assessor ................ooooiiii
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On the basis of a self-assessment report, the learners shall identify strengths and
weaknesses of the institution. When it is obvious that the information is insufficient,
the learner shall identify questions to be given in the course of the visit. The ques-
tions should be addressed to particular groups: self-assessment team, students, teach-
ing staff, heads of units and employers. Any other relevant documents may be re-
quested.

The learner shall have access to the excerpt of the self-assessment report and
prepare for the role of an institutional representative.

During Session 2, a site visit to the institution is simulated. First, during the first
hour, part of the learner team (A) ‘go on a visit’ to the other part of the team (B)
(alongside, the same procedure is applicable for teams C and D); then, at a fixed
time, whenever another field of performance is selected, team B goes on a visit to
team C (alongside, the same procedure is applicable for teams D and A). During the
last two hours all participants shall discuss and assess all stages of the visit as well as
the behaviour of the learners/learners during the simulated visit.
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Culture Project 2002 — 2003, EUA

2. Assessment of European Higher Education: A Status Report. Prepared for the European
Commission, DG XXII by The Centre for Quality Assurance and Assessment of Higher
Education, Denmark in cooperation with Comité National d’Assessment, France, 1998.
hitp:/fwww.enga.net/docs.lasso ?docname =statusreport1 . html

3. Institutional Assessments in Europe. (An ENQA Survey.) - ENQA, Helsinki, 2001. — 40 p.
hitp:/fwww.enga.net/pubs.lasso

4. Manual of Quality Assurance: Procedures and Practices. — European Training Founda-

tion, 1998. - 91 p.

Quality Assurance in Higher Education: Final Report and Project Recommendations. —

European Training Foundation, 1998. - 75 p.

6. Quality Procedures in European Higher Education. (An ENQA Survey.) - ENQA, Helsinki,
2003. — 41 p. http://www.enqa.net/texts/procedures.pdf

7. The European Dimension of Institutional Quality Management: Final Report and Rec-
ommendations. — European Training Foundation, 2000. — 21 p.

ot

82



VISIT OF ASSESSORS TO THE INSTITUTION UNDER ASSESSMENT

Additional literature:

1.

ot

10.

11.

12.

16.

17.

Code of Good Practice in the Provision of Transnational Education. - UNESCO/Council
of Europe. hitp://www.aic.lv

Convention On The Recognition Of Qualifications Concerning Higher Education In
The European Region. hitp.://www.aikne.lo

Education Assessment around the World. The Danish Assessment Institute. 2003. — 173
p- ISBN 87-7958-132-3. hittp.//www.eva.dk

European Pilot Projects for evaluating Quality in Higher Education. Guidelines for Par-
ticipating Institutions. — Edinburgh, Paris, Copenhagen, Utrecht, 1994. — 24 p.

First Global Forum on International Quality Assurance, Accreditation and the Recog-
nition of Qualifications in Higher Education “Globalisation and Higher Education”.
http://portal.unesco.org/education/en/ev.php-URL_ID=6380&URL_DO=DO_TOPIC&
URL_SECTION=201.html

Institutional Assessment Programme: 10 Year Anniversary. hitp.://www.eua.be/eva/jsp/en/
upload/IEP_anniversary_brochure.1086687063630.pdf

Quality Assurance: A Reference System for Indicators and Assessment Procedures
By Frangois Tavenas, 2004. Prepared for the ELU (Latin European Universities group).
hitp:/fwww.eua.be/eua/jsp/en/upload/ELU_EN. 1082042243703 . pdf

Performance Standards in Education: In Search of Quality. — OECD, Paris, 1995. — 220 p.
Progress towards the European Higher Education Field: What Trends reports are telling us...
hitp:/fwww.eua.be:8080/eua/jsp/en/upload/EAIE_spring issue2004_Trends. 1083233978383 pdf
Standards and Guidelines for Quality Assurance in the European Higher Education Field —
Draft Proposals. Material for ENQA General Assembly, 3 June 2004. hitp://www.enqa.net/
generalass.lasso

The perfection of the state accreditation system of educational institutions and educa-
tional programmes in Russian Federation. — Moscow, 2000. — 15 p.

The competency Standards Project: Another Approach to Accreditation Review. — Wash-
ington, 2000. — 75 p.

. The National Qualifications Framework for Higher Education Qualifications in England,

Wales and Northern Ireland: a position paper; 2000. http://www.qaa.ac.uk

. Towards Accreditation Schemes for Higher Education in Europe? CRE project, July 2000 —

May 2001, co-funded by SOCRATES programme. Validation seminar, 8 — 9 February
2001 Universidade Técnica de Lisboa, Oeiras. http.//www.aic.lv/rec/Eng/mew_d_en/bologna/
accred.himl

. Trends 2003: Progress towards the European Higher Education Field. By Sybille Reichert

and Christian Tauch. Funded by the programme Socrates of the European Commission.
hitp:/fwww.eua.be/eua/jsp/en/upload/Trends2003final. 1065011164859.pdf

Vroeijenstijn A.I. Experiences with External Quality Assessment in Dutch Universities. —
Riga, 1995. - 21 p.

White Paper on Education and Training. Teaching and Learning — Towards the Learn-
ing Society. — Luxembourg, 1996. — 88 p.
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Country specific literature:

Lithuania:
1. Lauzackas, R. (1999). Sistemoteorinés profesinio rengimo kaitos dimensijos. Kaunas.
2. Lauzackas, R. (2000). Mokymo turinio projekiavimas. Kaunas.
3. Kolegiju, isteigty reorganizuojant auksSesniasias mokyklas, veiklos kokybés vertinimo
tvarka. hitp://www.pmme.lt/Skelbimai/Kolegiju_vertinimo_Tvarka.doc
4. ISorinio kolegiju veiklos kokybés vertinimo metodika. http://www.pmnc.lt/Skelbimaifisorinio-
kolegiju-vertinimo-met.doc
Latvia:
1. Accreditation Regulations for Higher Educational Establishments. http://www.aikne.lv
2. Recommendations Concerning Activities of the Assessment Commission. http://www.aikne.lv
3. Structure and Development of the Higher Education Quality assessment System in Latvia.
hitp:/fwww.aikne.lo
4. Use of Standards in Education. hitp://www.aikne.lv
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OBJECTIVES OF THE MODULE

¢ To provide knowledge on the principles of writing and structure of the final
assessment report;

+ To give access to the international experience in writing the final assessment
report and presenting them orally;

¢ To provide conditions to acquire skills important for writing the final
assessment report and preparing recommendations.

THE STRUCTURE OF THE MODULE

The module Final Assessment Report introduces the structure of the final assessment
report, principles of writing decisions, recommendations to the institution and the
assessment agency. Workshops are intended for writing the final assessment report.
The length of the module Final Assessment Report is 8 hours, with 2 hours devoted to
the theory, 2 hours — to individual work and 4 hours — to seminars and workshops.
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MAIN TOPICS

¢ Structure of the final assessment report;
¢ Decision making;
— Methodology of decision making;
— Recommendations to the educational institution;
— Proposals on accreditation;
— Recommendations to the agency in charge of assessment and
state institutions;
— Decision implementation.
¢ Writing the final assessment report in Lithuania;
¢ Writing the final assessment report in Latvia.
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STRUCTURE OF THE FINAL ASSESSMENT REPORT

Recommended structure of the final assessment report

1.

Introduction
(Objectives of expert assessment, introduction of the team members,
proceedings of the external assessment)

. Introduction of the institution under assessment

(A short description of the institution written in the basis of the self-assess-
ment summary)

. Performance fields of the institution under assessment

(Each subtopic in this part shall consist of the following items:

* A summary of evidence and data (based on the self-assessment report,
other documents of the institution, discussion with the administration,
staff, students etc.; the assessor team draws conclusions on the
assessment field
(A list of main ideas is given);

Achievements of the institution and its progress or innovations (optional);
Proposals for improvement (optional advice);
Recommendations (actions of the institution ensuring its further

development).
3.1. Institutional management;
3.2. Planning and development of study programmes;
3.3. Interaction between the institution and the region;
3.4. International cooperation;
3.5. Material and financial resources;
3.6. Staff;
3.7. A system of internal quality assurance;
3.8. Assessing the skills of graduates.

. Recommendations to the institution

(A summary of all recommendations and proposals)

. Recommendations to the agency in charge of assessment and state institutions

(Decisions on accreditation, decisions on the institution’s further improvement)
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The chairperson of the assessor team shall assume the responsibility for writing
the final assessment report; its first draft shall be prepared immediately after the
visit. The chairperson shall base the report on the comments made by the team
members; however, the report shall not be written in the form of an article or iden-
tical to the comments made by the assessors. The report shall include all major
issues reflecting the opinions of the team members.

The final assessment report shall ensure that they are based on the self-assess-
ment report with due emphasis given to the main issues rather than details.

The most important issues pertain to major achievements and critical problems
of the institution, small details should be avoided.

After the visit, the administrator/secretary of the assessor team shall prepare a
draft of the final assessment report, which should be based on the decisions taken
by assessors and minutes of the meetings (the minutes shall be prepared by the
administrator/secretary during the meetings and discussions).

All assessors shall have access to the draft of the final assessment report and
shall amend it in due form.

After the final assessment report is amended and agreed upon, it is sent to the
institution under assessment. The institution is requested to correct and amend
factual errors. It is important to draw the attention to the fact that often the error
correction and the opinion of the institution overlap; therefore, the assessors shall
have to take their own decision on what from the institution’s commentary should
be taken into consideration.

DECISION MAKING

The final assessment report is a document prepared after the visit of the external
assessment team to the institution under assessment.

Decision making

Assessors base their decisions on the following principles:

* They collect evidence, verify the concepts and facts.

* They select all possible solutions on the basis of a variety of evidence.

* They have a discussion.

* They decide on the impact of each piece of evidence or fact on teaching

and learning.
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Assessment
report

Decisions

Evidence

Conditions

Figure 4. Relationship between decisions and evidence

In the above diagram, each higher level is based on the lower. The results of
assessment express decisions. They, in their turn, are based on evidence collected at
the initial stage of assessment. Some evidence can only be collected during the site
visit, e.g. for the assessment of material resources.

If evidence is reliable, the decision will be reliable too.
If decisions are reliable, the final assessment will be reliable too.

In order to write the final assessment report of sufficiently high standards, the
assessor shall go though three main stages.

Analysis aims at identifying the needs, the actual situation and the most reason-
able strategy.

Planning and assessment aim at setting up a plan of action for writing the final
assessment report, the analysis of evidence and substantiating the decisions.

Final assessment report is concerned with taking decisions on the fields to be
improved and major strengths.

When writing recommendations and assessment decisions it is important that:

* The evidence collected during the meetings with teachers, students and others
as well as the documentary evidence is sufficient for taking a decision;

* Decisions shall be related to the evidence, whereas the general conclusions
reflect a common opinion (a variety of different opinions) of assessors;

* The presentation of the final assessment report in writing and orally shall be clear,
based on the evidence collected before and during the site visit and easily proved,;

* All positions shall be supported by arguments, based on facts, quantitative and
qualitative indicators and an analysis of their development during the period
of assessment;
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* The report shall be written in a clear, succinct, correct and unambiguous

language;
* It is recommended that insulting comments and reference to concrete names

of people should be avoided.

A four-level assessment system is recommended”:

A — Very good;
B - Good,

C — Sufficient;
D — Insufficient.

Grades A, B and C are positive; D is negative.

Table 8. Sequence of taking assessment decisions

assessment report

Decision taking Giving
Period of General decisions and
external Field assessment arguments Notes
assessment | assessment| of institution | 10 the assessment
performance documents
Day 1 + + Preliminary The preliminary assess-
institutional ment is performed on the
assessment form basis of the information
A summary of provided in the self-
the preliminary assessment report and
institutional annexes.
assessment report
Day 2 - - Comments of Collecting additional
assessors evidence
Day 3 iz + Final institutional | Additional evidence is
assessment form collected and the final
A summary of the | decision is taken on the
final institutional basis of the information of
assessment report | self-assessment report and
its annexes as well as extra
evidence collected during
the site visit
Day 4 — _ Draft of final Final decisions, arguments

and recommendations are
provided in the form of the
final assessment report.

* There are cases when a three-level system is applied.
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WRITING THE FINAL ASSESSMENT REPORT IN LITHUANIA

When assessing the performance of education institutions, the current situation is
compared with the situation several years ago (on the basis of the periodically sub-
mitted information), with the final assessment results of previous external assess-
ments (if applicable) and with action programmes which had to be prepared after
the previous assessment.

Recommendations given at the end of assessment, among other things, aim at
initiating its own actions to remove the drawbacks.

When preparing the final assessment report assessors should seek common opin-
ion; otherwise, the final assessment is approved by the simple majority of votes and
giving different opinions (including all arguments and signed) at the end of the report.

The objectives of the assessor team should be reflected in the assessment report:

* The quality of the education institution is assessed in accordance with the
designated fields and assessment criteria;

* A decision is taken on the implementation of designated conditions;

* A decision on the conditions provided to the learners to acquire education
and professional qualifications is taken in conformity with the needs of
Lithuania’s economy and the level of modern technologies;

* A decision is taken on the applied research and scientific investigation required
by the region, consultations to local authorities and economic entities;

* A decision is taken on conditions provided for life-long education, on
assistance provided to economic entities when arranging in-service training
and re-qualification;

* A decision is taken on educating the society susceptible to education and
culture, able to work under the conditions of rapid technological development;

* Final assessment and recommendations on improving the quality of
performance are prepared;

* The report concludes with a proposal to the authorities on the purposefulness
of the institution under assessment.

The assessors shall send to the institution under assessment the draft of the final
assessment report (with no final decision on the assessment). Within 10 days the
institution may identify factual errors and suggest arguments for changes/amend-
ments in the final assessment report and recommendations. After the comments
are received by the assessors, they prepare the final assessment report and submit it
to the institution in charge of assessment.
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WRITING THE FINAL ASSESSMENT REPORT IN LATVIA

The institution shall be assessed by at least three assessors — one from Latvia and the
other two from other countries (for the evaluation of colleges all three assessors can
be from Latvia). Each assessor shall prepare his/her individual assessment report
and participate in preparing the final draft of the common assessment report. A
single assessment team shall only be involved in assessing one institution; however,
it may assess several programmes of the same institution.

Writing the final assessment report

The recommendations for assessors have no reference to the compulsory struc-
ture of the final assessment report; therefore, it can be freely chosen by the asses-
sors. The assessors are recommended to make use of a questionnaire. Each topic of
the questionnaire may serve as a structural part of the final assessment report. Top-
ics given in three recommended questionnaires (for assessing study programmes,
for institutional assessment and assessment of fields) are put in Internet (www.aiknc.lv)
and enumerated in annexes.

LY TASKS FOR INDIVIDUAL WORK

Task 1. What is the correct wording of claims/statements in the final assessment
report?

Task 2. What is the evidence to be included into the final assessment report?

SN PRACTICAL ASSIGNMENTS

Workshops — 4 hours during class II1

The final assessment report is prepared in the framework of the draft final assess-
ment report (provided in Module No 5 and filled in at home). All positions should
be correct and based on evidence and arguments.

During the workshops after a simulated visit the learners should fill in the Final
Assessment Form (the same as the draft final assessment form). The assessment
includes all positions (statements) of the draft final assessment report (amended, if
relevant) and new observations from site visits. If the final assessment differs from
the previous assessment, the learners should provide arguments for the differences.



HANDBOOK FOR EXTERNAL QUALITY ASSESSMENT EXPERTS

Each team shall prepare the final assessment report of different performance
fields of the institution: first, the learners who were assessing one and the same field
of performance should discuss it in a group and compare their observations and
afterwards write parts of the final assessment report. Then all of them shall discuss
and approve the report (by voting, if relevant) and write the Final Assessment Re-
port. They shall vote for the final draft of the Report.

All learners discuss the Final Assessment Report produced in different teams
and compare their findings. The strengths and weaknesses of the Final Assessment
Report are identified.

LITERATURE:

Main literature:

1. Handbook for enhancement-led institutional review: Scotland. http.//www.qaa.ac.uk/
public/scottish_hbook/scottish_hbook_preface.hitm

2. Handbook for accreditation. hitp://www.ncahigherlearningcommission.org/resources/handbook/
Handbook03.pdf

3. Guidelines of the FH Council for the Evaluation in the Austrian FH Sector: FH Council
Evaluation Guidelines. http://www.fhr.ac.at/english

4. Handbook for conducting and hosting an evaluation visit. http://www.msache.org

Additional Literature:

1. Office for standards in Education (2002). Handbook for Inspecting Colleges. May, 2002.
2. The Danish Evaluation Institute (2003b). Education Evaluation around the world. An
international Anthology.

Country specific literature:
Lithuania:
1. Kolegiju, isteigty reorganizuojant aukstesniasias mokyklas, veiklos kokybes vertinimo
tvarka. hitp:/fwww.pmme.lt/Skelbimai/Kolegiju_vertinimo_Tvarka.doc
2. I3orinio kolegijy veiklos kokybes vertinimo metodika. htp.//www. pmme.lt/Skelbimai/isorinio-
kolegiju-vertinimo-met.doc
Latvia:
1. Agreement On The Academic Recognition Of Educational Qualifications In The Baltic
Educational Space. http://www.atkne.lv
2. Agreement on the Creation of a Common Educational Space in General Upper Second-
ary Education and Vocational (up to Higher Education Level) Education within the Bal-
tic States. hitp://www.aikne.lv
3. Education Law. hitp://www.aikne.lv

94



FINAL ASSESSMENT REPORT

L

» N oo

Law on Higher Educational Establishments. http://www.aikne.lv

Accreditation Regulations for Higher Educational Establishments. hitp.//www.aikne.lo
Recommendations Concerning Activities of the Evaluation Commission. http.//www.atkne.lv
Higher Education in Latvia — Sheme of Higher Education System of Latvia. http.//www.atkne.lo
Structure and Development of the Higher Education Quality Evaluation System in Latvia.
hitp:/fwww.atkne.lv

Use of Standards in Education. hitp.//www.aikne.lo
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Age

18(19)

19 ——
18 —1/—
17 ——
16 ——
15 ——
14 ——

16 ——
15 ——
14 ——
15 ——
10—
[
10 ——
10 ——

6 ——
6 ——

1——

AMD -
BA -
BD -

Annex No 1

THE EDUCATIONAL STRUCTURE
IN THE REPUBLIC OF LITHUANIA

School N
year ngher
Education
Basic Vocational Education
i D and Training (VET)
PK [AMD
AMD| KDD
Stage IV | KDD
University College Advanced S
12(13) VET School* VET School
B [ [}
] [ [ ] T
.2
= KDD
18== g = ‘ BA
1‘277 < | BA | BA BA Stage 11| KDD
11—= [} <> Techno- Stage I1|_KP [PMP
10—— E Gymnasium Secondary School logical - Stage T
9 £ ’ Gymnasium VET School
9—— sl | | iR
&
8T |1 8] | = General ‘T ‘T T I
EAREINE: Educati |
10 —— = < = PMP ‘
I || 2 g PMP I
s—— || = g Youth  «f»
T g 3\ School
6—1— 2 = Lower Secondary School
= @ =
51— 3
AidC T
377 .
2—— Primary School
1——
T = — f
Pre-Primary School Education
LIST OF ABBREVIATIONS
Advanced VET diploma  KDD - Vocational Qualification diploma PMP - Primary school leaving
Maturity certificate KP - Vocational Qualification certificate certificate
Bachelor’s diploma MD - Master’s diploma - TTo the Labour Market
Doctor’s diploma PK - Higher Education diploma

DD -

* Are reorganised from 2006.
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GENERAL SECONDARY EDUCATION

Primary
Education

Consists of 4 years schooling (forms 1-4). Children not younger
than 6 years old are accepted.

Lower
secondary
education

The curriculum of lower secondary education is targeted at two
stages: forms 5-8 and 9-10. The aim of education at the first
stage is integrity providing all-round foundation of knowledge,
abilities and skills. The curriculum of forms 9-10 aims at devel-
oping abstract thinking as well as summarizing the knowledge
and abilities acquired.

Youth
schools

The alternative schools prividing basic education are offered for
pupils lacking learning motivation and failing to adapt to other
types of schools. The Youth schools provide both initial work
skills as well as general education knowledge.

Secondary
school

Two-year secondary education programme leads to acquisition
of secondary education, preparation for futher education or gain-
ing profession qualification.

Special
education
school

Cater for the needs of pupils who due to serious physical dys-
function or impaired development are unable to attend general
education schools.

VOCATIONAL TRAINING

Stage 1
vocational
training
programmes
ISCED 2

To provide training to pupils of at least 14 years of age who have
not finished basic general education school and wish to acquire
simple qualifications. Normally the training lasts 2-3 years. Those
willing are given the opportunity to acquire basic general edu-
cation and receive an appropriate certificate. Successful comple-
tion of this option leads to a Level 2 CEDEFOP qualification
with an appropriate certificate.

Stage I1
vocational
training
programmes
ISCED 3

Are aimed at those pupils who have finished basic school (10
forms) and only wish to obtain a vocational qualification. The
duration of studies is 2 years. The curricula under this option
lead to a Level 3 CEDEFOP qualification and a diploma of a
qualified worker.

Stage ITI
vocational
training
programmes
ISCED 3

Are aimed at those pupils who have finished basic school and
wish to acquire both a vocational qualification and a secondary
school certificate. The course of study lasts for 3 years and leads
to a Level 3 CEDEFOP qualification. Successful completion leads
to a diploma of a qualified worker and a secondary school-leaving
(maturity) certificate. The latter provides an opportunity to con-
tinue education at an advanced school, college, or university.
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Stage IV Are aimed at pupils who have finished a secondary school or
vocational gymnasium (have obtained a maturity certificate) and wish to
training acquire a vocational qualification. Depending on the complex-
programmes ity of the chosen occupation, the studies last from 1 to 2 years
ISCED 4 and lead to a Level 3 CEDEFOP qualification and a diploma of

a qualified worker.

HIGHER EDUCATION

College
ISCED 5

Higher non-university education is provided by colleges that
admit individuals having a maturity certificate. Studies at col-
leges where theoretical studies are combined with professional
practice, last 3-4 years. Upon completion non-university studies
graduates acquire a vocational qualification and a higher non-
university education.

University
ISCED 5-6

Higher university education can be acquired at state or private
higher education institutions. The system of studies consists of
two levels: after completing one’s undergraduate studies, which
last four years, a student acquires a Bachelor’s degree, after one
and a half or two years of study — a Masters’s degree. The stu-
dents having a Master’s degree or integrated study are allowed
to apply for Doctoral studies.

Annex No 2

REGULATED LEVELS OF VOCATIONAL
EDUCATION IN LITHUANIA
(adopted on 11 May, 2001)

Level of
vocational
education

Characteristics os levels
of vocational education

1

2 3

Level I Ability to perform specialised work not requiring
important autonomous decisions or to carry out

Level 11 simple, routine work operations.

labour market

vocational
training

Level IIT Ability to perform fairly complicated work in areas
requiring responsible and independent decisions.

basic
vocational

=
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1 2 3

Level IV Ability to perform complicated work requiring advanced
personal responsibility in specific areas of activity. VET
Leads to ability to carry out planning, organi-
sational, administrative, and control functions in-
dependently.

Level V Ability to perform complicated creative work in  higher
broad, new areas of activity; ability to engage in non-university
autonomous vocational activity based on thorough education

knowledge. Leads to ability to plan and assess the
work of others and to assume managerial functions.

Annex No 3

STAGES OF PROGRAMMES OF VOCATIONAL TRAINING

Type I
ISCED" 2

Initial (basic) vocational training. Pupils no younger than 14,
who have not graduated from a lower secondary school but seek
to acquire the most basiv proffesions, are taught here for two to
three years. Any who so desire are given the opportunity to
acquire a lower secondary general education..

Type IT
ISCED 3

Secondary level vocational training is for pupils with a lower
secondary general education. Education lasts for three years,
resulting in only a vocational qualification. Pupild age from 15/
16 to 17/18.

Type 1T
ISCED 3

Secondary level vocational training is for graduates of lower
secondary schools who wish to acquire a vocational qualifica-
tion together with a maturity certificate. Education lasts four
years with pupils between ages 15/16 — 19/20..

Type IV
ISCED 3-4

Post-secondary level vocational training is intended for second-
ary school graduates interested in a vocational qualification.
Pupils onroll at age 18/19 and graduate by age 20/21. The du-
ration of the education depends on the complexity of the pro-
fession (from one to two years).

* [SCED 1997 - International Standard Classification of Education
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Annex No 4

SELF-ASSESSMENT
Text for the practical task

NXX COLLEGE
(excerpts)

Performance Field 6. TEACHING STAFF
6.1. Effectiveness of personnel structure. Compliance with college goals

The majority of the teaching staff have been working for the school for a long
time, ever since the school was preparing specialists with lower qualifications. Spe-
cialist training fields have not changed for about a decade. Therefore, lecturers of
all disciplines are experts in their own fields. While preparing for the training of
specialists with higher qualifications, about 10 % of the former teaching staff (most
of them of older age) were dismissed, and scientists and specialists with consider-
able practical experience were recruited instead. It was impossible to employ them
full-time because of the shortage of teaching hours. The salary of a lecturer was not
sufficient to attract people working successfully elsewhere. Therefore, most of them
were employed part-time. The present composition of the teaching staff is pre-
sented in Tables 6.4 and 6.5 at the end of this chapter.

In the near future it will not be possible to recruit permanent experienced teaching
staff for each study programme. The school has an idea to pay more attention to the
upgrading of qualifications of the teaching staff: at present three lecturers are doing
their doctoral studies, and four are studying for a Master‘s degree. This may help to
solve the problem of ageing staff that the school is facing.

6.2. Staff management (planning, recruitment, supervision, motivation)

A large part of the teaching staff for the study programmes has already been
recruited. However, the problem of forming a nucleus of own full-time teaching
staff remains. The teaching institution has undertaken to support the presentation
of new study programmes in accordance with the staff development scheme (proce-
dures for designing a new study programme were approved by the decree of the
Director on 21 May 2002).

The recruitment of teaching staft is competition-based (the competition rules
were approved by the decree of the Director on 12 October 2001). Unfortunately,
very rarely there are more than one applicant for a post. Therefore, the school
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administration is aware that the necessity to look for potential employees is their
never-ending task. Each candidate (if s/he has no teaching experience) is tested
before accepting him/her for the main job.

Every lecturer is appraised for a period no longer than five years (appraisal
regulations were approved on 25 November 2003). The departments are encour-
aged to analyze the activity of every lecturer (or groups of lecturers) is a certain field
every year. When the Academic Council of the college analyses the activity of the
structural units of the college in a certain field (two or three units every year), the
lecturers from those units are assessed as well. The school uses questionnaires to
collect student opinions which are partly taken into consideration when assessing or
motivating lecturers.

The incentive system for the teaching staff is still being developed; it will include
measures that are already being used: awards for the best methodological works, com-
petition of the best student groups (including assessment of group tutors).

6.3. Qualification and upgrading of staff

The school aims to strengthen the staff, first of all, through the upgrading of
qualifications of its teaching staff. Lecturers who are successfully upgrading their
qualifications are granted additional privileges (reduced teaching-load, sabbaticals,
bonuses, etc.). Table 6.1. presents the data on qualification upgrading for the past

four years.
Table 6.1.
Doctoral Master’s Courses
Field studies studies
of studies comp- in comp- in 1 month  1-3
leted progress | leted progress | or more weeks

Education - 1 4 3 2 2
Education-related 1 2 - 1 3 4

6.4. Productivity of staff

Student/lecturer ratio for all study programmes at the college is presented in Table
6.2. The last two columns prove that the teaching staff comprise too many persons.
Unfortunately, the efforts of the school to attract the necessary specialists with a larger
teaching load were not successful. Specialists who would be useful for the school are
too busy (working in other jobs), and those who can be persuaded are not always
sufficiently competent. The school is aware of the necessity to have lecturers with
greater teaching experience and is seeking for effective personnel structure.
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Table 6.2.

Number | Number  Number of| Average student/
Study programme of of lecturers’ lecturer ratio

students | lecturers| posts |persons| — posts
Banking 68 15 5 4.5 13.6
Accounting 125 13 7 9.6 17.9
Mechanical technologies 62 14 5 44 12.4
Electronic technologies 69 15 5 4.6 13.8
College 324 32 22 10.1 14.7

Creative activity of the main teaching staff for the past five years is presented in
Table 6.3. This activity is constantly increasing. In order to stimulate this activity,
the school provides funding for the lecturers’ participation at conferences and semi-
nars. Owing to the efforts of the school’s teaching staff, the study programmes are
fully equipped with all teaching and methodological aids. This is the main trend of

the lecturers’ creative activities.

Table 6.3.
Creative activities
of full-time lecturers 2000 2001 2002 2003
Published research works - 1 1 3
Published methodological works 2 3 1 -
Methodological and teaching aids prepared 4 8 9 6
Presentations at scientific conferences 1 2 2 1
Research and pedagogical seminars at the college - 1 2 2
Participation in projects:
International - - - 1
National together with other institutions - 1 1 2

Scientific publications:

* J.G., Financial Systems of European Union. Economics, vol. X, 2001. 88-93.

* A.B., Review of Business Statistics Concepts. Lithuanian Mathematical Proceed-
ings, vol. N, 2001. 36-45.
* B.G., Office-work and correspondence in autoservice enterprise. Studying
automechanical technology. NXX College, 2003. 5-17.
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* C.J., Application of AUTOCAD programme. Studying automechanical technology.
NXX College, 2003. 18-29.

* A.D., Electric circuits in autocars. Studying automechanical technology. NXX
College, 2003. 30-37.

The teaching staff of the college, specialists of accounting and banking, started
providing consultations to financial officers of small enterprises. The timetable of
individual consultations is announced; a seminar analysing current accounting prob-
lems was held for the past two years. The consultations have become so popular that
for some a fee is charged which increases the budget of the college.

Specialists of electronic technologies produce electronic devices and provide other
electronic services to the population of the region. Students are also involved in this
activity, which provides them with more practical skills. The division of labour be-
tween lecturers and students in creating electronic devices for laboratories is valuable.

6.5. Strengths and weaknesses of staff
Strengths

1. All lecturers have a large amount of
knowledge and skills in their disci-
pline and can teach students.

2.Good communication among lectur-
ers allows the upgrading of staff quali-
fications and study programmes.

3. Consulting activities strengthen the
practical aspect of studies bringing
students and lecturers closer to
practical matters.

Weaknesses

1.The need to attract more full-time
teaching staff for the college study
programmes.

2.The need to take action in training
new teaching staff to substitute for
the retiring staff.

Evidence

1. Questionnaires reveal positive feed-
back from students. Methodological
works prepared by lecturers are good.

2. Banking specialists provide assistance
to lecturers of accounting, specialists
of electronic technologies to special-
ists of mechanical technologies.

3. Experience gained during consulting
activities allows the upgrading of the
content of certain disciplines.

Possible difficulties

1.Salaries of the teaching staff are not
sufficient to attract good specialists to
teach at the college (especially to
teach banking).

2.Young specialists do not have enough
experience.
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Table 6.5.
Number of lecturers lzarsners reliing
practical courses with
Study programme Total | Full- | Doctors | over 3 years of practical
time work experience,
percentage
Banking 15 9 2 62
Accounting 13 6 1 64
Mechanical technologies 14 9 2 83
Electronic technologies 15 8 1 43
Total in the College 32 16 3 61

Performance field 7. INTERNAL QUALITY ASSURANCE SYSTEM
7.1. Rationality of the system

In order to improve activities in all fields and at all levels the school is develop-
ing an integral quality management model which is formed on the basis of total
quality management (TQM), benchmarking and ISO quality management prin-
ciples.

The presumption followed while implementing the internal quality assurance
system is that possibilities of providing high-quality services depend, first of all, on
regular identification, understanding and satisfaction of the needs and expecta-
tions of the users (students, lecturers, employers etc.) of services provided by the
school. Following the principles of total quality management, self-assessment is car-
ried out on a regular basis which provides an opportunity for the members of school
community using generally agreed methods to analyse and assess their activities
according to certain criteria and carry out an annual quality cycle. Taking into ac-
count the results of previous assessments, identified priorities and recommenda-
tions, lecturers, heads of departments, the Study Quality Agency, administration,
and self-governing structures/units are planning their activities, organising surveys
among graduating students, lecturers and social partners. They also collect and
store information and evidence using other ways, analyse the results of their activi-
ties, identify strengths and weaknesses, and make quality improvement proposals.

In the year 2000 the Study Quality Agency was established at school. The head
of the Study Quality Agency is responsible for the implementation and monitoring
of the quality management system and is directly accountable to the Director. At the
faculties persons responsible for the implementation of quality management sys-
tem have been appointed.
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Discussion and evaluation of self-assessment reports in accordance with the set
evaluation scale goes on at different management levels and provides feedback.
Lecturers discuss their work with heads of the departments, heads of departments
with deans of the faculties. Heads of general departments discuss their work with
the deputy director for academic activities. Deans of the faculties submit their re-
ports to Academic Councils of the faculties and the Director, the Study Quality Agency
submits its report to the Director and the School Academic Council. Deputy Direc-
tors for economic activity and non-academic units report to the Director, the Direc-
tor reports to the School Academic Council and the school community. During the
discussion of the self-assessment report the achievement of goals set in different
plans as well as strengths and weaknesses and their causes are assessed, priority
fields for improvement and examples of good practice are set, recommendations
for improvement are presented.

The quality management activity at school is planned. On the basis of the strate-
gic plan of the school the Study Quality Agency prepares annual quality system
development plans. After the submission and evaluation of the annual performance
report at the Academic Council, the strategic plan is improved and recommenda-
tion are presented for the planning of activities for the coming year. Other divisions
of the school and self-governing structures/units make their annual plans taking
into consideration the weaknesses and priorities identified in self-assessment re-
ports and evaluating the recommendations presented by external assessors during
the institutional and study programme assessment. In turn, lecturers also plan their
work for the coming year.

In order to discuss the quality management system development plans, to set
priorities as well as to ensure monitoring, the Quality Assurance Council has been
established, to which representatives of the school’s self-governing structures/units,
academic units and administration are delegated. Members of the faculties partici-
pate in the activities of the faculty, the Academic Council and various working groups
of the school. Joint meetings of the school administration, student representative
office and group monitors are organised in order to analyse the satisfaction of stu-
dent needs, as well as requests and proposals related to the quality of studies.

In order to introduce a quality management system, training seminars are
organised for the teaching staff of different divisions.

The main principles of quality management are sufficiently clear. However, rapid
development of the school, lack of experience in self-assessment and lack of quality
management culture prevent from the deep understanding and full implementa-
tion of the principles of quality management system. Sometimes the inability and/
or evasion of certain persons to identify weaknesses is not helpful.
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7.2. Level of system regulation

In order to design the policy of the school, in the year 2000 a working group was
set up which, on the basis of the vision and the mission, outlined the framework of
implementation of the quality management system. The aims and objectives of the
quality policy were formulated in the Quality Assurance section of the Strategic
Plan and the Quality Handbook. The Strategic Plan was approved at the extended
meeting of the Academic Council on 15 January 2001 and the School Council meet-
ing on 14 May 2001. The Quality Handbook was approved in 2004.

The introduction of quality management at school is taking place in accordance
with regulations and guidelines outlined in the following documents:

* School strategy for 2000-2004;

* Plans of school units for 2000-2004;

* Guidelines for school units on self-assessment report preparation;

* Regulations for the Study Quality Agency;

* Regulations for the Study Quality Assurance Council;

* Procedure for the internal accreditation of study programmes;

* Timetable for the implementation of ISO quality management system;
* Annual Plans of the Study Quality Agency and Council;

* Job descriptions for the employees of the Study Quality Agency;

* Methodological recommendations of the self-assessment summary for
activities of 2000-2004;

Quality Handbook;

Director’s decree No. 895 of 13 December 2000 Concerning the composition of
the Quality Assurance Council;

Director’s decree No. 57 of 25 January 2000 Concerning the approval of the school
strategy for 2000-2004;

Director’s decree No. 74 of 20 January 2004 Concerning the approval of the new
composition of the Quality Assurance Council

Director’s decree No. 645 of 2 July 2004 Concerning the composition of the
subgroups for the preparation of the school self-assessment report.

7.3. Efficiency of the system

Since the year 2000, when the establishment of the study quality system started
at school, on the basis of annual self-assessment, Quality Improvement Plans have
been prepared which reflected aspects to be improved as revealed in self-assess-
ment. The planning experience gained and the information collected were used
when designing the school strategy for 2005-2010 (see Appendix 5).
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A quality improvement plan usually reflects all aspects to be improved which
were identified during self-assessment. However, every year 3-4 priorities are high-
lighted which receive greater attention. For example, in 2000-2001 priority was
given to the efficiency of school management and activity of self-governing struc-
tures, in 2002 priority was given to staff and international cooperation issues, in
2003 to the issue of how well study programmes offered meet economic require-
ments and correspond to social dialogue, in 2004 to the issues of the quality of
graduation theses and final assessment of the competence obtained by students.
More detailed information about the quality development activities and results
achieved is provided in Quality Improvement Plans and reports of the Study Qual-
ity Agency of the respective years. In the Quality Improvement Plan for 2005 (see
Appendix 7) special attention is given to the following aspects of school perfor-
mance:

* Organisation of students’ independent work (Field Planning and implementation
of study programmes);

* Using opportunities provided by the EU Structural Funds (Field Material and
financial resources);

* Development of quality culture (Field Internal quality assurance system).

7.4. Development of the system

The work of the Quality Agency, implementation of quality assurance objectives
and priorities for the coming year are discussed at the Quality Assurance Council.
Every year at the meetings of administration and self-governing structures reports
of the Study Quality Agency and annual self-assessment reports of the school are
discussed, proposals for the improvement of the quality management system and
adjustments for plans are presented.

While analysing the efficiency of the quality system, we have noticed that the
school’s internal system of study quality assurance based on self-assessment does
not sufficiently reveal the relationship of tendencies of changing school results to
the ongoing processes within the country and abroad. Therefore, steps were taken
to create a database of leading schools in various fields, which would allow to moni-
tor the correspondence of development tendencies of the school and its divisions
with the general tendencies of change, would allow to observe the progress of the
school in the general context of study sector development. Since 2003 comparative
research has been carried (e.g., in 2003 the study Trends of development of the study
quality system in Lithuania and abroad was done) and benchmarking principles are
being implemented in the school’s quality assurance system.

While implementing the measures of quality system, we identified that the qual-
ity system is not sufficiently documented at school, activities and functions of differ-
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ent units are not fully coordinated, and the structure lacks clarity. It is difficult to
explain to social partners what kind of quality system the school is using to improve
its activity. In order to achieve not only local, but also international recognition of
the school’s quality system, to eliminate the lack of coordination of administrative
functions and the lack of documentation, to create the nonconformity prevention
mechanism, in 2004 the school started implementing the ISO quality management
system, and a Quality Handbook was prepared.

In order to improve the school’s quality management system, to coordinate ac-
tivities, to assess achievements and to inform the community, the Quality Assurance
Council was set up (Director’s decree No. 895 of 13 December 2000 Concerning the
composition of the Quality Assurance Council). Self-governing structures, administra-
tion and faculties delegated their representatives to the Quality Assurance Council.
In 2004 the Quality Assurance Council consisted of 9 persons (the list of the mem-
bers of the Council is presented at the end of the chapter).

Research devoted to the improvement of school activities is carried out on a
regular basis. School activities are analysed, discussed and improved at all levels.
The research is organised by the Academic Council, Student Council, school’s divi-
sions, the Study Quality Agency. Research results are presented to the school com-
munity. For example, the Study Quality Agency carried out research in the follow-
ing fields: in 2000-2001—organisation of distance learning; in 2001-2002-
organisation of practice periods and their quality; in 2002-2003—school manage-
ment. The fact that school employees are researching quality development prob-
lems—K.L. is writing a PhD dissertation on the subject of Coordination of Qualitative
and Quantitative Methods in Assessing the Quality of Studies—is also useful for the qual-
ity improvement at school.

The school is extensively cooperating with other Lithuanian vocational training
institutions and foreign partners (see sections Relationship between the Institution and
the Region and International Cooperation of this report). The school also participated
in quality assurance project ALLEGRO of Leonardo da Vinci programme, during
which the methodological aid Quality Control and Good Pedagogical Practice for Internet/
Intranet Course Development and Delivery was prepared.
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7.5. Strengths and weaknesses of the quality system

Strengths

1. Integral system of quality manage-
ment.

2. Cooperation with other national and
foreign institutions and other orga-
nisations in implementing an inte-
gral quality management system.

3.Dissemination of best practice in
national and foreign educational
institutions.

Weaknesses

1. Development of quality culture (ob-
jectivity, openness, reliability, docu-
mentation, analytical depth of vari-
ous levels of self-assessment).

2.Uneven implementation of bench-
marking system.

Evidence

1. Total quality management, bench-
marking, ISO quality management
principles are applied in the school
quality assurance system.

2.Cooperation with Vytautas Magnus
University, Alytus, Siauliai, Utena,
Vilnius colleges, and EURASHE.

3.A series of seminars for directors and
lecturers of Lithuanian colleges and
vocational schools, participation in
ALLEGRO project of Leonardo da
Vinci Programme.

Evidence

1.Lack of openness, unwillingness to
disclose one’s weaknesses when pre-
paring self-assessment reports.

2.So far the benchmarking principle is
applied only in a small part of the
school. Clear assessment criteria are
not formulated.

7.6. The composition of the Quality Assessment Council:

1. AK., Deputy Director for Studies—Chairperson

Ll N

K.M., lecturer, English Philology

S.T., Head of the Library

B.Z., lecturer, Economics

© ® N o -

K.L., Head of the Study Quality Agency—Vice-chairperson
S.B., Dean of the Faculty of Economics
N.L., Chairperson of the School Student Council

N.O., Head of the Accounting Department

D.R., lecturer, Electronic Engineering
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Annex No 5
SELF-ASSESSMENT

In assistance to the lecturer checking and assessing Learners’ work with the school’s self-assessment

Questions to be Raised
by the learners afier they get acquainted with the self-assessment report (Annex No 4)

Performance Field 6. TEACHING STAFF

Why are 2 lecturers missing in Table 6.5. (this Table lists 30 lecturers, while
Table 6.2. lists 32)?

The list only gives the lecturers of the English language. What will be taught to
students with basic German or French?

Is any consulting activity carried out in the field of mechanical technologies?

Do other colleges use teaching and methodological aids prepared and published
by the teaching staff of this college?

Would it be desirable (for visiting lecturers) to have all teaching and method-
ological materials presented (for possible assessment of the creative potential of the
teaching staff)?

Performance Field 7. INTERNAL QUALITY ASSURANCE SYSTEM

In which divisions of the school and for which aspects of activity is the
benchmarking principle applied? What is taken as a recognised quality model in
those cases? The self-assessment report does not mention how widely this principle
is applied by the school. Insufficient application of this principle is identified as one
of the weaknesses of the quality assurance system.

Has the establishment of the Study Quality Agency been justified in a school
with only 2 faculties? How many employees work for this Agency? The self-assess-
ment report does not provide any concrete data about the Study Quality Agency.

In what specific ways do students participate in the quality assurance process?
Student participation in quality management is mentioned in a formal way. There is
only one student representative in the Quality Assurance Council.

What decisions of the Quality Assurance Council were implemented? The re-
port implies that the Council plays an important role in quality management. How-
ever, no evidence of the importance of the Council‘s decisions is presented.

Strengths and Weaknesses which could (should) be Identified
by the learners/trainees after they get acquainted with the self-assessment
Performance Field 6. TEACHING STAFF
The school has a sufficient number of teaching staff working full-time in each

programme. Part-time lecturers teach only practical disciplines. Nevertheless, five
of them (31%) do not have enough practical work experience.
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In a sense, the teaching staff structure according to age is rational. Young lectur-
ers work with older colleagues. However, it is not easy for heads of departments to
look for specialists with practical experience for both technological programmes.
Lecturers in those programmes (A.D., D.K., J.P, K.L.) are approaching retirement,
and one of them (D.K.) does not have any degree (perhaps not even a higher educa-
tion diploma).

Among the lecturers teaching practical subjects as many as 61 % have sufficient
experience of practical work (Table 6.4.), but in the electronic technologies
programme only 43% have enough practical experience.

When very different programmes are presented, one lecturer is given (in order
to provide sufficient teaching load) many different disciplines to teach. This does
not ensure good quality of teaching. Unacceptable is also the fact that philosophy is
taught by an economist (does this evidence support the first strength mentioned in
the self-assessment summary that all lecturers have sufficient knowledge and skills
in their discipline?).

The school is aware of the necessity to attract lecturers for more intensive teaching —
it is expressed in the commentary to Table 6.2. However, the school’s achievements in
this field are poor, especially in banking and both technological programmes.

In the list of publications (below Table 6.3.) only the first two items count as
scientific publications. The other three are methodological aids for students.

Performance Field 7. INTERNAL QUALITY ASSURANCE SYSTEM

On the one hand, the school pays considerable attention to the development of
quality system and has achieved quite a lot in this field. Attempts are made to create
an integral quality management model which would combine the advantages of
several systems used in quality management. Research is widely used in the quality
system development. The school’s Quality Handbook has already been prepared.

After the acquaintance with the self-assessment material, doubts arise concern-
ing the following matters:

* The composition of the Quality Assurance Council is very similar to the
composition of the Academic Council. Such a Council can hardly adequately
represent the interests of the whole school community.

* Too little attention in self-assessment is given to the aspects to be improved.
They are mentioned only in one place — end of Section 7.1. No information is
presented concerning the weakness indicated in Table 2.

* The school community does not seem to be actively involved in quality
management. First of all, the role of students in this process is not revealed.
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Annex No 6

EXAMPLES OF 8 PERFORMANCE FIELDS
AND THEIR ASSESSMENT CRITERIA

1. Institution Management

Criteria Main questions, important statements, quality indicators
Mission of the What is the institution’s mission?
institution How could it be developed?

What are the institution‘s teaching objectives?

How does the institution define its position within the na-
tional and international academic community?

How does the institution define its position in the social
environment?

Has a strategic plan been drawn up for the implementa-
tion of the institution’s mission?

Decision making
procedures,
competences and
responsibilities

What are the institution’s decision making procedures,
competences and responsibilities?

Is the teaching staff involved in decision making concern-
ing teaching and research?

How many (in percentage) students are involved in deci-
sion making concerning teaching/learning?

Human resources

Does the institution have sufficient academic, administra-
tive and technical staff in order to achieve the goals set?
What are the priorities in this field and how are they re-
flected in the distribution of funding?

Organisation
structure

Is the institution functioning as a system?
How is cooperation among different divisions encouraged?

Financial and
material resources

Has the institution prepared a financial plan? Does it have

all the necessary material resources? Do they match the

institution’s goals and priorities?

Does the institution’s budget match its goals and strategic plan?

What are the priorities in this field and how are they re-

flected in the distribution of funding? 21
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Criteria Main questions, important statements, quality indicators
Sources of What are the main sources of funding for the institution
funding and on what conditions are the funds supplied?

Do the conditions and sources of funding in any way re-
strict the institution’s possibilities of making decisions in
the fields of teaching and research?

Did the institution undergo a financial audit?

Internal quality
assurance system

Has an internal quality assurance system been established
at the institution? What are its principles?

What quality assurance methods are used by the institution?
What is the relationship between the quality assurance goals
and strategies and general goals and strategy of the institu-
tion?

What is the distribution of responsibility for quality activi-
ties at the institution?

Gender equality

Does the institution ensure equality between sexes?

2. Planning and implementation of study programmes

Criteria Main questions, important statements, quality indicators
Demand for study  Does the institution analyse the demand for study prog-
programmes rammes? What is this analysis like?

Who supplies data for analysis?

What measures are used to increase the demand for study
programmes?

What external and internal factors determine different de-
mand for study programmes?

Rationality of the
study programmes
as a whole

What are the employment indicators for graduates of recent
years?

What is the relation between the study programmes car-
ried out by the institution?

Is the rationality of programmes analysed systematically?
What is the influence of social partners and employers on
study programmes?
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Criteria

Main questions, important statements, quality indicators

Rationality of the
study programmes
as a whole

The issue of the uniqueness of different study programmes:
why cannot similar study programmes be treated as
specialisations?

How many different groups of persons take part in analysing
the teaching process and its changes (closure of unneces-
sary programmes)? Is this process regular?

Efficiency and
advantages of
study planning

Is the study development strategy chosen adequately?

Are the programmes regularly updated?

Is study planning coordinated with the research in demand
for specialist training?

What is the teacher/student ratio?

Does theoretical and practical teaching meet personal needs
and programme requirements?

What kind of support is given to students?

What is the student ‘drop-out’ rate?

What are the modes of studies: full-time, part-time (evening
classes, distance learning)?

Are there possibilities for individual studies?
Is credit transfer possible within the institution?

Efficiency of

practice periods

What is the nature and duration of practice periods?
How are placements chosen?
What is the procedure for documenting practice periods?

What are the results of assessment of practice periods?

Evaluation of study
programmes

How is internal assessment of study programmes carried out?
What are the results of external assessment of study prog-
rammes?

Is the community of the institution introduced to the re-
sults of evaluation?

What kind of actions is taken by the institution after the
external assessment?
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3. Relationship between the institution and the region

Criteria

Main questions, important statements, quality indicators

Cooperation
with national
educational
and research
institutions

Does the strategy of cooperation with national partners meet
the institution’s vision, mission and goals? If yes, provide
some examples of such cooperation.

How is the network of cooperation with other national edu-
cational and research institutions formed?

How did the number of national educational and research
institutions and forms of cooperation change during the
past 4 years? What were the causes of those processes?
What are the results of cooperation with other national edu-
cational and research institutions? Do they correspond to
the general goals of the institution?

How will this cooperation be developed?

Level of
cooperation with
employer
organisations
and other
organisations

How was the network of cooperation with employer
organisations and other organisations formed?

How did the number of employer organisations and other
organisations and forms of cooperation change during the
past 4 years? What were the causes of those processes?
What are the results of cooperation with employer
organisations and other organisations? Do they correspond
to the general goals of the institution?

How will this cooperation be developed?

Benefit of
external relations
for the studies

What is the benefit of external relations for achieving the
institution’s general goals?

What is the benefit of external relations for the develop-
ment of study programmes?

What is the benefit of external relations for the develop-
ment of material resources?

What is the benefit of external relations for the organisation
of practice periods?
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4. International cooperation

Criteria Main questions, important statements, quality indicators
Level of How is the institution’s international cooperation integrated into:
international

* Institution management:
CeoURIEa — Institution’s strategic plan;

— Institution‘s support for students and lecturers;

— Support for students and lecturers of other countries;
— Provision of services for international students;

— Administrative division promoting international coop-
eration;

— Fund raising;

— Possibility for foreign students to receive information.
about admission requirements.

* Academic activity:

— Study programmes of international level;

— Possibility for lecturers and students of having their stud-
ies, work abroad, etc. recognised.

* Out-of-class activity:

— Promoting international clubs and out-of-class activity,
involving students and lecturers of the institution in
this activity;

— Involving lecturers and students in international semi-
nars and conferences.

Influence of What is the influence of experience gained during interna-
international tional cooperation on the studies?

relations on Are studies abroad or part of them recognised?

the studies What is the influence of international cooperation on lectur-
ers: introduction of new methods of work, preparation of joint
modules with partners, etc.?

Is the institution ready to accept foreign students?

Could the lecturers of the institution teach in foreign languages?
What is the impact of international relations on material re-
sources?
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Criteria

Main questions, important statements, quality indicators

Participation in
international
projects

The number and nature of international projects in which the
institution participates (has participated during the past 4 years).
The significance and scale of projects (the importance and
number of participants, the duration of the project, the use-
fulness of results for the institution’s activity).

What projects has the institution prepared but has not started
implementing yet?

Whatis the influence of international projects on different study
programmes and the performance of the college on the whole?

Student and
teacher
exchange
programmes

What is the benefit of international exchange to the institution?
How many students and lecturers have participated in inter-
national exchange during the past 4 years?

How many foreign students and lecturers have participated
in international exchange during the past 4 years?

The variety of study fields according to which students and
lecturers participated in the exchange.

How is the institution developing and encouraging active par-
ticipation of students and lecturers in international exchange?

5. Material and financial resources

Criteria

Main questions, important statements, quality indicators

Management
of material
and financial
resources

Are material resources of the institution used efficiently?
What is the system of material resources management like?
What is the system of financial resources management like?
What are the measures encouraging innovative management
of material resources?

What is the structure of budgetary funds? How are these funds
used?

What are the sources of non-budgetary funds? How are these
funds used?
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Criteria

Main questions, important statements, quality indicators

Quality of
material
resources

Do the material resources allocated to studies meet modern
teaching/learning requirements and employers’ requirements
for specialist training?

Are the employers acquainted with teaching/learning re-
sources at the institution? How does the institution react to
employers’ comments about material resources?

Are studies carried out in a safe and healthy environment?
Does the institution have the equipment and use materials
which meet modern industrial standards?

How much funding per year is allocated for updating material
resources?

Availability
of material
resources

Are there sufficient facilities for studies (classrooms, labora-
tories, etc.)? What is the condition of these facilities? How
effectively are they used in different study programmes?
What possibilities lecturers and students have of using the
available premises and teaching equipment and materials?
Are available material resources adapted for use by disabled
students?

How much funding per years is allocated for the develop-
ment of material resources?

What software is available: is it easily accessible, useful and
properly chosen? Are instructions provided on how to use the
available software? Is technical support available if needed?

Methodological
aids

Do the teaching/learning materials meet the goals of the
programmes carried out?

Are methodological aids prepared by the lecturers of the in-
stitution? Is there a possibility of updating them regularly?
Do students receive methodological aids? If yes, what aids?
Are employers acquainted with the methodological aids pre-
pared? Are employers involved in working groups preparing
methodological aids?

Have methodological aids for self-study been prepared yet?
Do they meet the goals of the study programmes carried out
at the institution?
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Criteria

Main questions, important statements, quality indicators

Library

Provide data on the activity of the library: how much fund-
ing is allocated to the library every year? What part of this
funding is allocated for stock expansion and renewal, for
periodicals and CD-ROMs?

How often stock-taking is carried out in the library?

Does the library have a long-term plan?

Do publications at the library meet the aims of the
programmes carried out by the institution?

How many working places are there in the library’s reading
rooms? Compare this number to the number of students at
the institution.

Does the library have an Internet connection? Can students use
it? Is there access to electronic databases, full-text documents?

6. Staff

Criteria

Main questions, important statements, quality indicators

Rationality of
staff structure
and its
conformity

to the college
mission

In what ways is staff responsible for the institution‘s goals
and activity?

Is the number of academic staff sufficient, do they conform
to the goals of the study programmes carried out by the in-
stitution? Provide evidence.

Is the number of auxiliary staff (technical assistants, librar-
ians) sufficient? Provide evidence.

Is coordination of activities of full-time and part-time staff
rational?

Staff

management
(planning,
recruitment,
supervision,
motivation)

Is staff recruitment and dismissal open and transparent?

How are plans of staff development and study and applied
research development coordinated? Provide evidence.
Does staff recruitment match institutional activity develop-
ment? Provide evidence.

What is the balance between motivation and staff efficiency?

What is the system of work supervision like and how rational
it is?
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Criteria Main questions, important statements, quality indicators
Staff Do the disciplinary, professional and teaching qualifications
qualification of staff meet the requirements of the proposed study
and the programmes? Provide evidence.

system of How is the qualification of the teaching staff assessed? Is this
qualification assessment carried out on a regular basis?

upgrading How is the need for staff qualification upgrading identified?

What is the procedure of staff qualification upgrading and
how is it documented?

Does the procedure of staff qualification upgrading meet the
needs of the staff?

Does the staff qualification upgrading conform to the insti-
tutional development plans?

Productivity Is there an institutional productivity assessment system for
of staff the staff qualification upgrading? Why was this particular
activity system chosen?

What are the results of the professional activity of the staff?
How do they conform to the institutional goals?

What are the results of the teaching activity of the staff? How
do they conform to the institutional goals?

How many full-time lecturers have made presentations at
seminars or conferences or have written articles? How are
these results used for institutional development?

How many lecturers participate in international projects? How
is this activity distributed among the units of the institution?
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7. Internal quality assurance system

Criteria

Main questions, important statements, quality indicators

Rationality
of the system

Is the institution’s internal quality assurance system regu-
lar and based on:

* Traditions, good practice;

* Management;

* Regular observation;

* Implementation?
Does this system meet:

* Institutional needs;

* Requirements of the external assessment agency?

Is the system integrated into the planning and decision
making process of the institution:

* The staff of all divisions take part in this process;

* The system is approved by the institution’s management;

* Responsible persons are appointed and deadlines are set;

* The necessary material resources and sources of fund-
ing are planned;

* Includes all institutional levels — from the top (manage-
ment) to students?

Effectiveness

of the system

Do assessment reports of internal quality assurance system
represent all quality indicators:
* Quality control;
* Assessment regularity, administration efficiency;
* Documentation, delegation of responsibility, system of
quality indicators;
* Analysis of student opinion (questionnaires)?
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8. Evaluation of the graduates’ qualifications

Criteria

Main questions, important statements, quality indicators

Conformity of
graduation
theses and final
examinations to
the requirements.
Reliability of the
assessment system
for graduation
theses and final
examinations

Do topics of graduation theses and final examination tasks
meet the requirements?

What are the principles applied to the composition/struc-
ture of graduation theses and final examinations assessment
boards?

Do representatives of employers participate in this board?
How are graduation theses and final examinations assessed?

What is the analysis of assessment of graduation theses and
final examinations and what are the results of this analysis?

Level of
graduation
theses and final
examinations

What assistance is provided to students writing their gradu-
ation theses and preparing for their final examinations?

What is the analytical level of final papers?
What is the practical importance of graduation theses?
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Annex No 7

PRELIMINARY INSTITUTIONAL
QUALITY ASSESSMENT FORM

1. Field Of @SS@SSIMENLE: ........vvvviiiiiiiiiiiiiiieeeeee e e e aaa s

2. Strengths and weaknesses of the assessment field:

Strengths Arguments Title of document
of the field for the strengths submitted by the Page No
institution
Weaknesses Arguments Title of document
of the field for the weaknesses submitted by the Page No
institution

3. Progress made by the institution in the assessment field:

Progress made Impact of progress on the Evidence
results of the institution performance on the progress

4. Assessment of the institution’s action plan on quality improvement:

Weakness Measures Assessor assessment of the measure
to be for quality aimed at correcting an adequacy
corrected improvement weakness
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5. Field assessment according to its criteria:

No Assessment criteria

Assessment scale

Very good | Good Weak | Inadequate
1. Assessment criterion 1
2. Assessment criterion 2
n. Assessment criterion N

General Area Assessment:

6. Clarifying questions, additional information for the visit:

Assessment
criterion to
be clarified

Questions for clarifying field
quality assessment during the
visit according to a selected
criterion

Other relevant documents
for the clarification of quality
assessment according to a
selected criterion

7. Other comments by the assessor:

(Date)

(Assessor’s first name, surname, signature)
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