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This is the report of the joint commission consisting of prof. Virginijus Kundrotas, team leader, prof. Olav Aarna, prof. Gunnar Bergendal, prof. Jean David Avenel, prof. Vulfs Kozlinskis, prof. Peeter Tulviste, prof. Reet Linkberg, prof. Antonijs Salitis and prof. Viive Ruus. 
Each member of the commission also submited a more detailed report on the study programmes related to their area of expertise.  This report is based on a visit to RTTEMA on 29, 30 and 31 of October and on written material presented to commission members by RTTEMA.

Institution

The Riga Teacher Training and Educational Management Academy is an institution for professional higher education. It was founded in 1994 as a result of reaction to the needs of Latvian society. The Academy by its policy of accessibility, thus serving the needs of regions all over Latvia, may be considered as quite unique. It has about 7000 students, of which 1150 are studying on full-time bases. Of the 5800 part-time students, almost 50% attend one of the 10 study centres. 
The study centres have been established based on the requests from local communities and authorities. Because of that, the centres maintaine the close cooperatation with the local authorities. 
The teachers in the study centres mainly come from the main institution in Riga. At the head of each study centre is a coordinator. 
For the future a concentration of the study centres to fewer places it is considered. 
Curriculum 

Riga Teacher Training and Educational Management Academy has several study programmes. The eleventh currently under evaluation are: two academic study programmes “Master study programme in Pedagogic” and  “Bachelor of Social Sciences in Psychology” 

as well as nine professional study programmes: “Professional study programme of Dance and Rhythmic Teacher”, “Professional study programme of Pre-school Education Teacher”, “Professional study programme of Pre-school and Primary School Teacher”, “Educational Management and Teacher of  one subject in Basic School”, “Professional study programme in Psychology”, “ Professional study programme Psychology Teacher”, “ Teacher of Economics and Entrepreneurship”,  “Professional study programme in Entrepreneurship and Business management”, “Office manager”. 

The members of the commission evaluated the “Professional study programme in Entrepreneurship and Business management” as well as “Office manager”note that the curriculum is lacking some core subjects necessary for education of manager. The amount of  some core subjects ( as macro and microeconomic,etc.) provided is not sufficient as well. Only when the solid managerial background is build, the programme may also focus on additional subjects from the social science area. 

The amount of credit points dedicated to the qualification work (5 credit points) is not sufficient enough and should be increased. Hovewer, the commission analysing qualification works of 2001, concluded that they are at the sufficient level. The issues analysed in those works in most cases are actual and important for the society.

Because of the above, at the present status both programmes are hardly comparable with the similar programmes at other foreign universities.

The library for business and management studies should be developed in order to continue with both those programmes. 

Only after implementing those recomendations the curriculum would better correspond to the standard business and management  programmes nationally and internationally.

The commissions evaluated study programmes in Pedagogic (“Professional study programme of Pre-school Education Teacher”, “Professional study programme of Pre-school and Primary School Teacher”, “Educational Management and Teacher of one subject in Basic School”, “Professional study programme of Dance and Rhythmic Teacher” and The Master's programme in Pedagogics) notes that the very significant progress in development of all programmes was done since last evaluation in 1999. The commission feels that those programmes were qualified for the accreditation even then. At the moment especially programmes of Pre-school teacher and Pre-school and Primary school teacher may serve as innovative example not only in Latvia but also abroad. All those programmes are clearly meet the needs of Latvian society and corresponds with the academic requirements nationaly and internationaly.

The library resources for pedagogic literature are modest but sufficient. 
The Psychology programmes commission were evaluating programmes Bachelor of Social sciences in Psychology (4 years), Teacher of Psychology (5 years), Professional Study Program in Psychology (5 years) notes that the significant progress took place since the last evaluation 2 years ago and curriculum of those study programmes under accreditation correspond to the standard such type programmes nationally and internationally. The programs are conducted in Riga as well as in the regional centres of the RTTEMA in Cesis and Kuldīga.

The commission was satisfied with the opinions of employers about the qualification of graduates in those programmes- which were very positive. The employers estimate very highly the practical skills of the RTTEMA graduates, which they say to be the best they have experienced among graduates of various higher education institutions educating psychologists in Latvia. 

The study programs under consideration now meet adequately the present needs of the labor market as well as the regulations in the field of higher education established in Latvia. 

The faculty members have been active and successful in establishing academic cooperation with colleagues from universities in various countries to overcome the one-sidedness in orientation mentioned in the 1999 evaluation report. Faculty members have taken part in representative and highly respected international conferences, and published papers in international scholarly journals and conference abstract volumes.

 The library resources in the field of psychology in the RTTEMA are significantly better now than they used to be in 1999, and make it possible for students to use textbooks and scholarly books in English.

The commission recomends the further development of the programmes in psychology in the following directions:

more opportunities for both students and faculty members have to be created for spending time learning at foreign universities - in West Europe and the U.S., first of all;

the libraries collection of psychology books and - first of all - of current scientific psychology periodicals - in English must be enlarged and  students have to be asked to use more English language sources in their research papers;

visiting professors and lecturers from foreign universities have to be invited systematically;

more collaboration with other universities in Latvia teaching psychologists is needed;

faculty members have to publish papers in peer review international journals.

Learning Facilities

Learning facilities of RTTEMA include classroom facilities, computer facilities, and library facilities.

The Academy's Riga premises are at Imanta and at Brivibas Street in the centre of the city. The Imanta building is appropriate and well kept, whereas the Brivibas building is a second rate solution of the Academy's need for downtown, premises. As a whole, the premises are satisfactory and appears to provide a satisfactory space for current needs and realistic development of institution.  Some of the classes could use general renovation.  Classroom space is enough and adequate for the learning process. Some of the visited classrooms had overhead projectors, were equiped with waitboards or blacboards.
10 learning centres are also established in Ventspils, Kuldiga, Liepaja, Saldus, Bauska, Cesis, Madona, Jakabpils, Aluksne and Riga. They are coordinated from Riga and used for the learning purposes.

A number of computer classes are prepared for the study process implementation. There are a sufficient number of quality computers complete with internet access. 

The library is generally adequate in the  area and holds some 30 000 volumes of books. The total library stock of the RTTEMA (including study centres) contains about 65000 copies. As already mentioned before, there is a good selection of basic texts in the area of Psychology. However the texbooks in Management, Business as well as Pedagogy (at Master level) should be obtain as fast as possible. The commission notes considerable attention must be devoted to the development of the appropriate library sources.

Personnel

The commission had a chance to have discussion with large group of students, representing various programmes they are studying in. They were very open and generous in conversation. The biggest impression when meeting representatives of the students was the fluency and accuracy of their English, a most satisfactory result of the Academy's high priority on teaching foreign languages. On the whole, the students were satisfied with their studies and the Academy, strong democracy within the institution, good school practice, and the professional emphasis. The introductory week of adaptation at the beginning of the freshmen's study was considered a special asset. The students reported on regular evaluation of the teaching. Both library and, computer resources were considered sufficient.
Among graduates and employers equally positive judgments of the Academy prevailed. Employers were satisfied by the good knowledge of graduates and by their inteligence and responsibility. 
The commission also expresses gratitude to the staff and faculty of RTTEMA.  They were extremely hospitable and generally quite forthcoming and helpful. 

The faculty comprises 653 teachers, averaging 45 years of age. Most of the teachers are lecturers, but there are 20 professors and 49 associated professors, and some assistants. This is a good mix of young eager teachers and of the experienced and mature teachers. The majority of the full professors are full time, whereas most teachers of the other categories are part-time. In general the qualifications of the staff conform to state requirements. However the Entrepreneurship and Business management as well as “Office manager” programmes, especially in economics and management side needs more qualified specialists. However, the fact that faculty in those programmes is young and has a lot of pottencial to grow looks prommising. 
The Academy has agreements of academic cooperation with institutions in Vilnius, St. Petersburg, Wroclaw, Ohio, Minsk, Zurich, Boston, London, and in Latvija. Tt participates in international projects and programmes, i.a. concerning vocational pedagogy.
Research has an important place in RTTEMA. A report of the research in the Academy given  to the commission represented the serious attitudes towards development of scientific ideas. The relevance for the Academy's work at large of this research - with its emphasis on Cultural and Humanistic issues - is obvious. The research concept of the Academy is comprehensive and follows the rules of a scientific tradition. 
Final Recommendations

Here we make five recommendations:

First, the commission recommends unconditional (six year) accreditation of the academic study programmes “Master study programme in Pedagogic” and “Bachelor of Social Sciences in Psychology” 

Second, the commission recommends unconditional (six year) accreditation of the professional study programmes “Professional study programme of Dance and Rhythmic Teacher”, “Professional study programme of Pre-school Education Teacher”, “Professional study programme of Pre-school and Primary School Teacher”, “Educational Management and Teacher of  one subject in Basic School”, “Professional study programme in Psychology”, “ Professional study programme Psychology Teacher” and “ Teacher of Economics and Entrepreneurship”, 

Third, the commission recommends conditional (two year) accreditation of the “Professional study programme in Entrepreneurship and Business management” and “Office manager”. The commission feels evaluation of this programme is premature at this point and that considerable changes in the programme strengthening business and management study subjects block must be made if unconditional accreditation is to be granted.

Fourth, the commission recommends unconditional accreditation of Riga Teacher Training and Educational Management Academy as a whole based on the estimation that the Riga Teacher Training and Educational Management Academy could be considered as a successful example of an institution of professional higher education in dialogue with (the Latvian) society, within a European and even global perspective. The study centres are a vital part of regional development as well as of the Academy itself. The self-development of the Academy, its staff and its activities is well provided for. The wide conception of research and the emphasis on research are assets also in this institution where professional education is not the by-product of scientific education but the mission of the institution itself.
Fifth, the commission notes and strongly recommends a focus on developing library resources, especially in the area of business and management. The obtaining more English and other foreign language literature as well as periodicals should take place as soon as possible. 

On behalf of the team:

Dr. V.Kundrotas, Lithuania
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RIGA TEACHER TRAINING AND EDUCATIONAL MANAGEMENT ACADEMY

This report presents findings, recommendations and conclusions, made by Prof. Olav Aarna during the visit to Riga Teacher Training and Educational Management Academy (RTTEMA) (October 29-31, 2001) as a member of an international evaluation committee. The report is based also on the self-assessment reports prepared by RTTEMA.

1. Context and Mission

RTTEMA is an outstanding example of profound changes in higher education and research system in Latvia, undertaken during the first ten years of newly gained independence. As a part of this process, a dual system of higher education (universities and professional higher education institutions (HEIs)) has been developed, substantial number of new HEIs, public and private, have been established. The number and diversity of study programmes has increased even more.

RTTEMA is an institution for professional higher education, founded in 1994 on the basis of two earlier teacher training institutions. A clear indication of synergy, stemming from the merger of two institutions of different profile, can be observed. RTTEMA is an institution with well defined identity, combining interesting philosophy of higher education with clear orientation towards labour market and serving the needs of regions all over Latvia.

The mission (goal) of RTTEMA is defined as follows: to promote the development of a human, democratic, communicative, emotionally intelligent individual, training of a professionally competent, creative professional, who is able to look after his/her own perfection and is motivated for a professional activity. In a more concentrated form this means to promote readiness of the learners for responsibility, independence, communication and action. This student-centred mission statement deserves full respect, especially having in mind, that all particular processes (study, research, management) at RTTEMA are subordinated to the fulfilment of this mission.

In the condition of a dual system of higher education, many successful institutions of professional higher education are tending to become universities. This trend can be observed in many countries in Europe, especially in Central and Eastern Europe. Although understandable emotionally, this my lead, and usually leads, to loosing clear institutional identity.  

Recommendations:

· Strengthen the identity of RTTEMA as an institution of professional higher education and avoid essential strive to become a university;

· Consider widening the profile of RTTEMA with continuing education and in-service training of teachers.

2. Structure and Governance

RTTEMA is divided into 4 faculties and 18 chairs (departments). To serve the needs of regions, ten regional study centres (in Cesis, Tukums, Saldus, Kuldiga, Jekabpils, Madona, Bauska, Liepaja, Ventspils and Aluksne) have been established, co-ordinated by the Director of study centres. Some of the study centres have sub-critical mass.

The organisational and governance structure of RTTEMA seems adequate for the present profile (study programmes, research programmes, other services offered) of the Academy. Our impression is, that at RTTEMA the governance on the institutional level is a successful combination of strong leadership (rector Juris Stabins) and collegiality. 

Although major stakeholders (students, academic staff, administration, alumni, employers, local and regional authorities) are involved in strategic decision-making, this at the moment does not have sufficiently systematic nature yet.

Recommendations:

· Critically evaluate sustainability of study centres in the context of the RTTEMA mission;

· Elaborate a Strategic Development Plan for RTTEMA with wide participation of all stakeholders (students, academic staff, administration, alumni, employers, regional authorities).

3. Study Programmes

The profile of RTTEMA covers wide spectrum of academic and professional programmes. Several years ago the profile has been widened and now also includes some professional programmes in management (entrepreneurship and business management, office manager).

The study programmes meet the requirements of the Latvian standard on higher education programmes as well as the RTTEMA internal standards. Based on long traditions and established core curriculum, teacher training programs at RTTEMA are of high quality. 

One general problem, observed during the evaluation mission, is related to the process, called accreditation of previous experiencial learning (APEL). In the context of RTTEMA (and probably other HEIs in Latvia) the problem is, that all the part-time students, most of them acting teachers without higher education, are treated in the same way, regardless of their previous educational background and work experience. As a consequence, all of them are expected to follow the same 5-year teacher training programme.

Recommendations:

· Assess compliance of general management programmes with the mission of RTTEMA;

· In the context of lifelong learning introduce APEL, especially concerning learning and work experience of part-time students.

4. Learning Environment

Learning environment is one of the crucial factors for high quality implementation of the study programmes. The concept of learning environment includes buildings, auditoriums, laboratories, computer classes, libraries, other items of physical infrastructure, and the overall organisation of studies.

RTTEMA is located in two buildings in Riga and the corresponding premises (buildings or special rooms) for study centres. The evaluator’s general impression is that the quality of physical learning environment is in general quite good, although somewhat uneven across the institution. RTTEMA has more than 400 computers, substantial number of copy machines. Most of the lecture rooms are equipped with overhead projectors.

The academic library has more than 65000 items and branch libraries at study centres. The library resources cover quite well basic subjects in teacher training. At the same time, very limited number of periodicals, especially in English, is available. The availability of textbooks and periodicals in business and management is inadequate.

As a whole, the learning environment at RTTEMA is student friendly and inspiring. 

Recommendations:

· Develop a strategy for substantial improvement of the physical study environment;

· Attract more sponsors to invest in the learning environment, especially in the library and laboratories;

· Consider establishing a single campus for RTTEMA, moving from the premises at Brivibas str. 72.

5. Students

Approximately 5500 students are enrolled at RTTEMA, while about 1000 of them study full-time at the main campus in Riga. The rest are part-time students studying at regional study centres and pay substantial tuition fee. The number of students, immatriculated each year is more than one thousand, from all the regions around Latvia.

The admission of full-time students is performed, based on the results of their professional suitability assessment results. In the context of student recruitment, the importance of state-wide competition “I shall become a teacher”, arranged regularly by RTTEMA, should be emphasised.

General impression from the meetings with students’ representatives is that their motivation to learn is very high and they enjoy substantial freedom for self-governance. Many students communicate fluently in English, which is a compliment towards language learning policy adopted at RTTEMA.

Students are sporadically involved in the assessment of the quality of teaching. Their involvement in curriculum design and development is relatively limited.

Recommendation:

· Involve students in evaluating the quality of teaching and in curriculum development on a regular basis.

6. Personnel

Academic, administrative and support staff at RTTEMA are well motivated and enthusiastic about the future of the institution. One of the problems is relatively large number of part-time academic staff, covering about 40% of the teaching load. A positive feature is that many younger academic staff members are part time masters’ and doctoral students. An initiative for staff development at RTTEMA, called Small Academy, is worth of mentioning and deserves dissemination across the higher education system in Latvia.

During recent years RTTEMA has made substantial progress in promoting research activities, and now it outreaches the traditional scope of research at professional HEI. 

Recommendations:

· Attract more  students in the capacity of support staff, incl. teaching and research assistants;

· Increase financing of research and development activities as an investment in academic capital;

· Consider dissemination of RTTEMA experience in staff development across the higher education system in Latvia.

7. External Relations

By external relations we mean all kinds of relations between RTTEMA and outside world: international co-operation in studies, teaching and research, relations with local authorities, employers and alumni. RTTEMA has established stable and extensive co-operation relations with major stakeholders and many sister institutions in Latvia and abroad.

Recommendations:

· Increase the involvement of RTTEMA in international research networks and R&D programmes, incl. EU programmes;

· Increase the involvement of employers, regional and local authorities in curriculum development, learning environment and staff development;

· Increase the awareness of RTTEMA alumni in curriculum development, learning environment and staff development.

8. Quality Assurance

Quality assurance is a holistic and systematic undertaking, necessary to guarantee the sustainability of RTTEMA in a sense, that the programmes and services the institution is offering, meet the needs and requirements of the customers and stakeholders. From the evaluation exercise it has become evident that RTTEMA has adopted modern approach to establish its quality assurance system.

Recommendation:

· Take necessary measures to guarantee sustainable functioning of the quality assurance system, covering all the fields of institutions activities.

9. Financing

RTTEMA is an exceptional state-owned HEI in Latvia, generating 75% of its revenue from tuition fees. At the same time all the revenue of RTTEMA is under strict control of State Accounting Office. This situation does not allow enough autonomy in implementing institutions development projects.

Recommendation:

· Change the system of financial management for RTTEMA offering them financial autonomy over their revenues and balancing this with more responsibility.

10. Conclusions

Based on the self-assessment report and findings of the evaluation visit:

· I fully agree with the conclusions and recommendations of the evaluation committee;

· Unlimited (6 years) institutional accreditation to RTTEMA is recommended.

To guarantee the sustainability and competitiveness of RTTEMA the following key elements are crucial:

· Systematically updating the strategic development plan for the institution as a whole and for all the major structural units, based on the paradigm of lifelong learning;

· Establishing and maintaining holistic quality assurance system for the institution; 

· Systematically recruiting younger academic staff;

· Constantly improving the learning environment, especially IT support, libraries, computer classes and lecture rooms;

· Involving all stakeholders in the development of the institution and its study programmes;

· Changing the legal environment of RTTEMA, offering the institution more autonomy in financial management.

Olav Aarna

November 28, 2001

Expert's individual report on the institutional evaluation of the riga teacher training and educational management academy (rttema)

OCTOBER 29 -31,2001
I fully accept the expert commission's joint report on RTTEMA as a HEI, and support the recommendation to accredit it unconditionally. I also would like to point out the following:
· given the fact that under new regulations, all teachers in Latvia must have higher education in their field, the policy of the RTTEMA - providing the necessary education in several regional centers - seems to deserve special analysis on part of the authorities, and probably also support,
· generally speaking, the role a HEI plays in the life of the town in which it is located, is by no means restricted only to providing higher education. Also from this point of view, the policy of the RTTEMA deserves special attention and support.
Peeter Tulviste, Professor
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I add some remarks to my colleagues’ analysis from the accreditation committee. 

I find the Riga Teacher Training and Educational Management Academy (RTTEMA) to be an innovative institution with its own clearly formulated conception, goals and tasks. The Academy’s management system is well elaborated and the different functions – study process, development of the personnel, research, development of the cultural environment of the students and staff at the Academy etc – are correctly defined as interrelated and supportive in their relationship to each other. In my view the existence of the Small Academy is important for the quality of the studies and research programmes. The administrative structure of the Academy seems to be functional. I especially want to commend the Academy for its positive environment which is reflected in the students’ attitude and the strong emphasis on the arts and culture. While computer access is excellent, library resources must be significantly enhanced, these do not correspond the  needed conditions, especially for Master studies.    

Some remarks on the regional branches of the Academy. I myself had an opportunity to visit the centres in Madona and Jekabpils. The meeting with the staff and the students demonstrated that they are very satisfied with the opportunity to study and work at or near their home. I found the following critical points: 

1) the work of the centres is very centralised by the Academy: the staff works mostly as an administrative unit. In the future,  I recommend these centres decentralise at the optimal degree, concentrate the small centres into stronger  units and develop new centres as quasi-independent organisations with their own mission, organisational culture and library resources; 

2) the material situation of the students is usually not easy. I suggest that their situation could be relieved, creating a credit transfer system (some previously studied courses could be taken into account) and shortening the learning time. The  fees paid by the students could be decreased; 

3) one of the priorities must be library resources. I hesitate to recognise a higher education certificate when students must rely heavily on the library of the ordinary schools. However, I recognise that the access to the Internet certainly compensates somewhat the absence of an adequate library.

I suggest to develop the future vision and strategy of the regional study centres taking into account the changing educational needs of the Latvian society and its regions.    

Considering the regional importance of the study centres and precise administration of the studies I agree with my colleagues from the accreditation committee to recommend to  accredit the Riga Teacher Training and Educational Management Academy for six years. 

11. 12. 2001

Viive Ruus, 

professor of Tallinn Pedagogical University
Report on the Riga Teacher Training and Educational Management Academy

This assessment report is based on self-evaluation reports of the R.T.T.E.M.A. and on a visit that took place on October 29 – 30, 2001 and during which I had the opportunity to meet the academic and administrative personnel, some students and graduates and some employers. I visited the Riga premises at Imanta and the local study center in Kuldiga.

1) General report on the R.T.T.E.M.A.
The R.T.T.E.M.A., which was founded in 1994, is an institution for professional higher education. It was attended by 6974 students during the 200 – 2001 academic year. Of these, 1149 were full-time students and 5825 part-time students. 3114 part-time students attend the Riga centre and 307 the Kuldiga centre.

The premises

 The Imanta premise in Riga is a nice and well-kept building. Its library is well-kept but offers poor resources in terms of Economic and Management books and magazines. Consequently, students and teachers must use the Riga libraries resources.

On the other side, there is an interesting emphasis on computer techniques: the Academy owns more than 400 computer and modern equipment for copying.

The Kuldiga building is very well located. The building is nice although it is old. The computer resources are on a high level, but, unfortunately, the library is almost inexistent.

The staff

The academic staff comprises 653 teachers. In 2000 – 2001, 15 professors, 21 associate professors, 11 assistants and 120 lecturers holding a master’s degree were teaching in the Academy. The majority of the professors are full-time whereas most teachers of the other categories are part-time. The ratio of non-holding the master’s degree between the total number of teachers seems very important. Their academic experience may be insufficient.  Another problem lies in the fact that most teachers working in the local centers, like Kuldiga, live in Riga and stay one day a week in this city. Consequently, the physical contacts between students and teachers are not so frequent and students must work by themselves. The lack of books makes it difficult and the Internet resources cannot comply with academic standards. The research concept of the R.T.T.E.M.A. is different from the traditional academic concept due to the personnal history of the academic staff: its results do not aspire to generality and are inherent to the practice. It suffers from a lack of national and international recognition and from a lack of funding.

The students

I met them in Riga and Kuldiga. They seemed pleased with their curriculi. Most of them are part-time students and, for them, studying is a means for being promoted. 

The studying fees, approximately Lats 300 per year, are not a problem for the students. They easily obtain a private loan with a state guarantee from a bank. The average annual rate is 5% and the amount of the loan must be paid within 10 years after finishing the studies. The students can go on their studies after completion at the Academy. So do some of them. The graduates and the employers we met were satisfied with the Academy.

Conclusion

The R.T.T.E.M.A. offers a good alternative to young and middle-aged people whose aim is to improve their background in order to get higher salaries and more interesting jobs. 

The regional centres are part of the local development of Latvian cities and provinces. They provide valuable education for teacher living outside of Riga. They are part of regional economic and cultural redistribution of the Latvian welfare.

2). Study programmes
I inspected three programmes of higher professional education: Teacher of Economics and Enterpreneurship, Office Manager and Enterpreneurship and Business Management.

Teacher of Economics and Enterpreneurship
The aim of the programme is to ensure a study environment to the coming teacher, encouraging its interest in business activity. The curriculum is planned for five years studies. It includes all the necessary disciplines to the profession of teacher. It also encompasses the disciplines that are necessary to the understanding of the economic activity. There is a logical sequence in the organisation of the study courses.

Office Manager

The programme is carried out part-time. The content and the organisation of studies seem to have been largely based on two English Universities programmes (Manchester and Liverpool), which is not necessarily conveniet tio a Latvian institution working in a Latvian environment that is, obviously, different from the English one. More emphasis could be put on accounting, finance and statistics.

Enterpreneurship and Business Management

The curriculum is not completely connected with the specialisation it is supposed to offer.

3). General conclusions

I propose an unrestricted accreditation for the R.T.T.E.M.A. as an institution.

I suggest to accredit the Teacher of Economics and Enterpreneurship programme for six years and the Office Manager and Enterpreneurship and Business Management programmes for two years.

30-11-2001

Prof. Jean David Avenel

            RPIVA akreditācijas komisijas locekļa

              asoc. prof. Dr. fiz. Antonija Salīša

                     individuālais ziņojums

Ievads
Ziņojums ir sagatavots balstoties uz RPIVA izstrādāto pašnovērtēšanas ziņojumu, iepriekšējās 1999.gada akreditācijas komisijas ekspertu ziņojumiem un šīs mācību iestādes apmeklējumu 2001.gada 29. – 31. oktobrī.

Apmeklējuma laikā bija tikšanās ar šīs mācību iestādes vadību. Tika noklausīti rektora, mācību prorektores un zinātņu prorektores ziņojumi. Notika vairākas tikšanās ar akadēmisko personālu, studentiem, absolventiem, darba devējiem kā arī tika apmeklētas mācību filiāles Madonā un Jēkabpilī.

1. RPIVA kā augstākā mācību iestāde

Rīgas Pedagoģijas un Izglītības Vadības Augstskola ir macību iestāde, kas piedāvā galvenokārt profesionālo izglītību. Galvenie darbības virzieni ir saistīti ar skolotāju un izglītības iestāžu vadītāju sagatavošanu.Augstskolā veiktie zinātniskie pētījumi ir saistīti ar pedagoģijas un psiholoģijas zinātnēm. Augstskola piedāvā iespēju iegūt pedagoģisko izglītību kā pilna laika studijās tā arī daļēja laika studijās. Lielākā daļa ((83%) no studējošiem izglītību iegūst daļēja laika studiju ceļā, pie tam apmēram puse no tiem studē tā sauktajās filiālēs (Alūksnē, Bauskā, Cēsīs, Jēkabpilī, Kuldīgā, Liepājā, Madonā, Saldū, Tukumā un Ventspilī).


Mācību iestādei Rīgā pieder divi mācību korpusi, viens no kuriem atrodas Brīvības ielā, bet otrs Imantā. 


Mācību korpuss Imantā ir labi sakārtots un mācību auditorijas un kabineti ir nodrošināti ar vajadzīgo aprīkojumu (baltās tāfeles, melnās tāfeles, grafoprojektori). Mācību bāzi Brīvības ielā vēlams būtu izremontēt un papildināt ar modernu aprīkojumu.


Augstskolas rīcībā ir pietiekoši plaša bibliotēka ar elektronisko katalogu. Lielākā daļa literatūras ir mācību grāmatas, metodiskie materiāli, literatūra pedagoģijā un psiholoģijā. Vēlams būtu vairāk periodisko izdevumu un zinātnisko žurnālu angļu un vācu valodā, taču tā ir Latvijas kopīgā problēma - līdzekļu trūkums šādas literatūras iegādei. Jāatzīme, ka salīdzinājumā ar citu pilsētu augstskolām RPIVA studentiem un docētājiem ir pieejama Nacionālā bibliotēka un Zinātņu akadēmijas bibliotēka.


Katrā no apmeklētajām filiālēm Madonā un  Jēkabpilī ir pa nelielai savai bibliotēkai. Šeit studējošajiem ir pieeja arī pilsētas un rajona centrālajām bibliotēkām. 


Studējošajiem un docētājiem ir pieejami mūsdienīgi datori ar interneta pieslēgumu. Kā pozitīvs jāmin tas, ka studentiem šī tehnika ir brīvi pieejama un vizītes laikā bija vērojams aktīvs studentu darbs pie datoriem. Studentiem ir pieejama kopējamā tehnika, ko var izmantot mācību materiālu pavairošanai.


RPIVA  studiju programmas nodrošina 20 profesori un 49 asociētie profesori, kas ir 11% no kopējā mācību spēku skaita. Pārējie ir docenti, lektori un asistenti. Kā pozitīvu momentu jāatzīmē to, ka vairums mācību spēku ir gados jauni un perspektīvi. 


RPIVA mācību spēki veic aktīvi zinātnisko darbu. Pētījumi ir saistīti ar pedagoģijas, psiholoģijas, valodniecības un muzikoloģijas jomām.


Augstskolas mācību spēki aktīvi piedalās starptautiskajos projektos,   veicot starptautisko projektu koordinatora funkcijas vai arī piedalīdamies kā partnerinstitūcijas izpildītāji. Šī sadarbības forma dod iespēju piesaistīt papildus finansējumu, kas pašreizējā Latvijas ekonomiskajā situācijā ir ļoti būtiski. 

Tikšanas laika  ar studējošajiem, šīs augstskolas absolventiem un darba devējiem tika konstatēts, ka RPIVA piedāvātās studiju programmas apmierina studējošos un iegūtā izglītība nodrošina konkurētspēju darba tirgū. Studējošie augstu novērtēja mācību spēku profesionalitāti un demokrātisko atmosfēru, kas valda šajā augstskolā. Vienīgais ko vēlējās studējošie, tas bija kontaktu paplašināšana ar rietumu augstskolām. Studējošo svešvalodu (it sevišķi angļu valodas) zināšanas ir vērtējamas kā labas. Studenti un absolventi varēja brīvi izteikties un diskutēt angļu valodā.

         Izvērtējot pašnovērtējuma ziņojumu un balstoties uz to pieredzi, kas tika gūta vizītes laikā no 29.-31.oktobrim ir jāsecina ka mācību iestāde sekmīgi veic tos uzdevumus, kas nepieciešami izvirzīto mērķu sasniegšanai. Kā rekomendāciju varētu ieteikt RPIVA vadībai vēlreiz rūpīgi izvērtēt daudzo mācību filiāļu (kopā 10) pastāvešanas lietderību. Iespējams, ka divu atsevišķu centru vietā, kuri atrodas blakuspilsētās var izveidot vienu labāk aprīkotu un labāk nodrošinātu ar mācību spēkiem. Šāda reorganizācija nesadārdzinātu būtiski izglītības ieguvi studējošiem.


Vadoties no augstāk minētajiem apsvērumiem ierosinu akreditēt RPIVA uz neierobežotu laiku. 

2. Studiju programmu akreditācija 

Es pievienojos akreditācijas komisijas, kuras satāva strādāja Virginijus Kundratas (komisijas vadītājs), Olavs Aarna, Jeans Davids Avenels, Vulfs Kozlinskis, Pēteris Tulviste, Rute Linkberga, Viva Ruus un Gunārs Bergendāls akreditācijai iesniegto programmu vērtejumam. 

2001.gada 30.novembrī

                                                                                       Antonijs Salītis

Individual Evaluation Report 







on the
 Academic study programmes: “Master study programme in Pedagogic”, "Bachelor of Social Sciences in Psychology" 

Professional study programmes: "Professional study programme of Dance and Rhythmic Teacher", "Professional study programme of Pre-school Education Teacher”, "Professional study programme of Pre-school and Primary School Teacher”, "Educational Management and Teacher of one subject in Basic School”, "Professional study programme in Psychology", " Professional study programme Psychology Teacher”, " Teacher of Economics and Entrepreneurship”,  “Professional study programme in Entrepreneurship and Business management”, “Office manager” and
Institution as a Whole 

at


Riga Teacher Training and Educational Management Academy (RTTEMA)

November 24, 2001

This is the report of prof. Virginijus Kundrotas. This report is based on a visit to RTTEMA on 29, 30 and 31 of October and on written material presented to the expert by RTTEMA.

Curriculum 

Riga Teacher Training and Educational Management Academy has several study programmes. The eleventh currently under evaluation are: two academic study programmes “Master study programme in Pedagogic” and  "Bachelor of Social Sciences in Psychology" 

as well as nine professional study programmes: "Professional study programme of Dance and Rhythmic Teacher", "Professional study programme of Pre-school Education Teacher”, "Professional study programme of Pre-school and Primary School Teacher”, "Educational Management and Teacher of  one subject in Basic School”, "Professional study programme in Psychology", " Professional study programme Psychology Teacher”, " Teacher of Economics and Entrepreneurship”,  “Professional study programme in Entrepreneurship and Business management”, “Office manager”. 

After evaluated the “Professional study programme in Entrepreneurship and Business management” as well as “Office manager” I feel that the curriculum of those programmes is lacking some core subjects necessary for education of manager.. The amount of  some core subjects ( as macro and microeconomic, etc.) provided is not sufficient as well. Only when the solid managerial background is build, the programme may also focus on additional subjects from the social science area. The library for business and management studies should be developed in order to continue with both those programmes. Only after implementing those recomendations the curriculum would better correspond to the standard business and management  programmes nationally and internationally.

 I also feel confident with the suggestions done by other experts of the commission evaluated study programmes in Pedagogic ("Professional study programme of Pre-school Education Teacher”, "Professional study programme of Pre-school and Primary School Teacher”, "Educational Management and Teacher of  one subject in Basic School”). They note that the very significant progress in development of all programmes was done since last evaluation in 1999. At the moment especially programmes of Pre-school teacher and Pre-school and Primary school teacher may serve as innovative example not only in Latvia but also abroad. 

TI agree with the statement that commission notes that the significant progress in Psychology programmes took place since the last evaluation 2 years ago and curriculum of those study programmes under accreditation correspond to the standard such type programmes nationally and internationally. 

Learning Facilities
Learning facilities of RTTEMA include classroom facilities, computer facilities, and library facilities. 10 learning centres are also established in Ventspils, Kuldiga, Liepaja, Saldus, Bauska, Cesis, Madona, Jakabpils, Aluksne and Riga. They are coordinated from Riga and used for the learning purposes.

The existing facilities appears to provide a satisfactory space for current needs and realistic development of institution.  Some of the classes could use general renovation.  Classroom space is enough and adequate for the learning process. Some of the visited classrooms had overhead projectors, were equiped with waitboards or blacboards.

A number of computer classes are prepared for the study process implementation. There are a sufficient number of quality computers complete with internet access. 

The library is generally adequate in the  area. There is a good selection of basic texts in the area of Psychology. However the texbooks in Management , Business as well as Pedagogy (at Master level) should be obtain as fast as possible. The considerable attention must be devoted to the development of the appropriate library sources.

Personnel

After having a chance to have discussion with large group of students, representing various programmes they are studying in, the following conclusions have been made. The students expressed general satisfaction with their studies and their teachers and quite devoted to their studies. They were very open and generous in conversation. The English language skills were good enought to demonstrate whole energy they had and expressed their views. 

The staff and faculty of RTTEMA were extremely hospitable and generally quite forthcoming and helpful.  In general the qualifications of the staff conform to state requirements. However the Entrepreneurship and Business management as well as “Office manager” programmes, especially in economics and management side needs more qualified specialists. However, the fact that faculty in those programmes is young and has a lot of pottencial to grow looks prommising. 

Final Recommendations
I fully support the conclusions of the expert commission and would like to make the following individual recommendations:

1. First, I recommend unconditional accreditation of Riga Teacher Training and Educational Management Academy as a whole institution based on the estimation that the clear policy towards the development and strengthening of regional centres will be established as soon as possible in order to keep quality of education in those centres at the sufficient level. I feel confident too if the smaller number of currently acting centres will remain because of the quality requirements.

2. Second, I recommend unconditional (six year) accreditation of the professional study programme " Teacher of Economics and Entrepreneurship”,

3. Third, I recommend conditional (two year) accreditation of the “Professional study programme in Entrepreneurship and Business management” and “Office manager”. The evaluation of this programme is premature at this point and that considerable changes in the programme strengthening business and management study subjects block must be made if unconditional accreditation is to be granted.

I also support the decision of the commission on suggesting the following:

· the commission recommends unconditional (six year) accreditation of the academic study programmes “Master study programme in Pedagogic” and "Bachelor of Social Sciences in Psychology" 

· the commission recommends unconditional (six year) accreditation of the professional study programmes "Professional study programme of Dance and Rhythmic Teacher", "Professional study programme of Pre-school Education Teacher”, "Professional study programme of Pre-school and Primary School Teacher”, "Educational Management and Teacher of  one subject in Basic School”, "Professional study programme in Psychology", " Professional study programme Psychology Teacher”;
· the commission notes and strongly recommends a focus on developing library resources, especially in the area of business and management. The obtaining more English and other foreign language literature as well as periodicals should take place as soon as possible. 

Dr.Virginijus Kundrotas,

International School of Management,

Kaunas,Lithuania

+ -, 0     ".
Gunnar Bergendal
Danska vageii 16, SE-226 39 Lund, Sweden

tel/fax+46/46120659
Assessment Report: The Riga Teacher Training and Educational Management Academy, October 2001
Introduction
The assessment is based on previously obtained self-evaluation reports and on a visit to the premises of the RTTEMA. The evaluation team consisted of Professors Virginijus Kundrotas, Kaunas (team leader), Olav Aarna, Tallinn, Jean David Avenel, Evry, Vulfs Kozljnskis, Jelgava, Peeter Tulviste, Tartu,  Reet Linkberg, Tartu,  Viive Ruus, Tallinn,  and myself.
The evaluation visit took place on October 29-31, 2001, We met with the rectorate and with those responsible for the various units and activities, as well as with representatives of students, graduates, and employers. We visited the Riga premises at Imanta and Brivibas Street, The local study centres were visited by the members of the evaluation team. I was in Aluksnc and made a short visit to Cesis. Some members of the evaluation team - among them myself - had participated in a previous assessment for accreditation in January 1999.
I. RTTEMA as an Institution

The Riga Teacher Training and Educational Management Academy is an institution for professional higher education. It was founded in 1994 on the basis of two earlier teacher training institutions. The Academy is a distinctive institution, both by its philosophy of higher education, and by its policy of accessibility, thus serving the needs of regions all over Latvia. It has close to 7000 students. Of these, 11.50 are full-time students. Of the 5800 part-time students, almost 50% attend one of the 10 study centres (Cesis, Tukums, Saldus, Kuldiga, Jekabspils, Madona, Bauska, Liepaja, Ventspils, and Aluksne).

The sir.e of a study centre is on average a little less than 300 students, the biggest being Cesis (665 students) and the smallest Saldus (151 students). A small study centre in Rezekne has been closed down,

The study centres
The study centres have been instituted by local invitation. They cooperate closely with the local authorities. At my visit to Aluksne I met with the vice mayor and with the chair lady of the school board. Both of them testified to the fruitful cooperation between the local region and the Academy. As an. example, the local school board helps in advertizing the courses of the study centre. The Academy provides further education for teachers of the region, particularly those who have no higher education degree. It is a support of the economic and cultural life of the region, thus being an obstacle to the depopulation of a distant region by upholding and qualifying its schools and work opportunities.

At the head of each study centre is a coordinator. The teachers in the Aluksne study centre came from Riga (some 60%) or from the region (some 40%) - in my opinion a good mix that provides both an injection of ideas and experiences from outside, and a stimulus and challenge for the region's teachers.

The premises in Aluksne do well serve the needs of the study centre, without being neither spacious nor modern. There is a small library - a local addition to the Academy's library in Riga -, some classrooms, and an office for the coordinator. I had the opportunity to visit some classes (in English, Philosophy and Computer Science) and found a friendly atmosphere of good teaching. The study centres provide both international contacts and an urge to learn English, thus developing and strengthening the European perspectives all over Latvia.

The strength - and perhaps uniqueness - of the study centre organization is its combination of modern information technology with personal teaching. Technology is support for a learning process, the centre of which is the presence and personal contact of student and teacher, and the student's learning by discovery.

When considering the Academy in a perspective of regional policy, it may be questioned whether, on the final count, the effect of its activities will be a strengthening of the central (Riga) culture by distributing it to the regions, rather than vitalizing the regions' culture. My visits to Aluksne and Cesis did not confirm the hypothesis of centralization, but it seems important to develop ways of dialogical (rather than monological) education, using fully the experiences and skills of the students as corner-stones of their education.

For the future - as I have understood it - a concentration of the study centres to fewer places may be considered.. In my opinion one should be cautious in doing so. The value of the study centre for each individual municipality concerned is immense, and in perhaps a decade each study centre may have matured and grown to considerable strength. Closing down may turn out to be premature. The argument applies less to Rezekne (already closed down) and Liepaja - both of them sites of higher education institutions - than to the majority of study centres. In the same

spirit: if study centres develop into departments of the Academy they should maintain great independence within the general concept of the Academy.

A professional higher education institution

The Riga Teacher Training and Educational Management Academy is an institution for professional higher education. The English translation of its name is not a happy one: this school is what in German is called a Hochschule rather than an, Academy, and its educational ideas are far from the narrow concept of training. (In spite of this, I shall use the official English translation.)

The Academy has its own welt considered goals and tasks, which emphasize humanism, democracy and. professionalism. A person's experience and convictions are in the Academy's conception essential to her or his education and professional knowledge. In the modern world of high technology the emphasis on professional knowledge as skill, as opposed to applied science/ is essential. This does not mean downgrading theory, but upgrading practice, and finding the place of theory inside practice. As Wittgenstein says in On Certainty (§ 139): "Not only rules, but also examples are needed for establishing a practice. Our rules leave loop-holes open, and the practice has to speak for itself. (My emphasis.)

The Academy's Riga premises are at Imanta and at Brivibas Street in the centre of the city. The Imanta building is appropriate and well kept, whereas the Brivibas building is a second rate solution of the Academy's need for down-town, premises. As a whole, the premises are satisfactory.

The library holds some 30 000 volumes, the study centres not included, (The total library stock of the RTTEMA includes some 65000 copies.) It is well disposed, but suffers from its limitations in respect of literature in English and German. Being situated in Riga, the Academy's students and teachers have reasonably easy access also to other library resources.
There is, wherever possible, an emphasis on computer techniques, and the computer resources (more than 400 computers) are on a high level. There is modern equipment for copying.

The academic staff comprises 653 teachers, averaging 45 years of age. Most of the teachers are lecturers, but there are 20 professors and 49 associated professors, and some assistants. This seems to be a happy mix of young eager teachers and of the experience and erudition of the mature teachers. The majority of the full professors are full time, whereas most teachers of the other categories are part-time. Even if perhaps a higher percentage of full-time staff might be argued for, particularly for the sake of continuity in the Academy's work, the part-time teachers are by no means a liability: their experience from and regular contacts with other schools or higher education institutions, or other business - industrial, commercial or other - contribute to upholding and qualifying both the professional and the academic perspectives of the RTTEMA. With my admittedly superficial knowledge of the actual circumstances, I find the balance between full-time and part-time teachers rather appropriate.

Essential for the maintenance and development of the good qualities of the staff is the RTTEMA Small Academy, in which participation is compulsory for the staff. The Small Academy has six faculties: Pedagogical Mastery, Information Technology, Foreign Languages, Culture, Philosophy, and Psychology.

Research has an important place in RTTEMA. A report of the research in the Academy was given by the Prorector of research/ Professor Dace Markus. The relevance for the Academy's work at large of this research - with its emphasis on Cultural and Humanistic issues - is obvious. The research concept of the Academy is a comprehensive one: on the one side there is the research similar to that done by every teacher when entering the class-room. This kind of research is an integral part of every professional skill, to which the exploration of and mastery of the actual situation - the ever changing here and now - is essential. Its results do not aspire to generality or universality - the research and its results are inherent in the practice. On the other hand there is scientific research, which follows the rules of a scientific tradition and is intended to give results of general validity and general interest, Research grants are intended for this second type of research, but the inherent research connected with professional skill may be as important for the professional practice. The invisibility of the inherent research is the cause of its lack of recognition, and the subsequent difficulties of its funding. However, the broad conception av research is a particular strength of the RTTEMA.

The Academy has agreements of cooperation with institutions in Vilnius, Stt Petersburg, Wroclaw, Ohio, Minsk, Zurich, Boston, London, and in Latvija. Tt participates in international projects and programmes, i.a. concerning vocational pedagogy.
Meetings with students, graduates, and employers
A striking experience when meeting representatives of the students was the fluency and accuracy of their English, a most satisfactory result of the Academy's high priority on teaching foreign languages. On the whole, the students were satisfied with their studies and the Academy, strong points being democracy within the institution, good school practice, and the professional emphasis. (In the student's opinion, the University of Latvia does more prepare for scientific work than for real teaching.) The introductory week of adaptation at the beginning of the freshmen's study was considered a special asset. ("We get to know the best Riga libraries.") The students reported on regular evaluation of the teaching. Both library and, computer resources were considered sufficient.

On the negative side, the students mentioned the heavy load of work, a remark that holds good also for the staff. This is a point of real concern, since education as a process of maturation, as well as teaching and research as creative processes, require a not too much and a not too little - an Aristotelian right measure. Education should accept the true rythm of both students and teachers.

Among graduates and employers equally positive judgments of the Academy prevailed. Employers said that graduates have good knowledge and are clever and responsible, the integrated teacher study programmes were said to be an asset, as was the broad educational approach and the system of school practice.
Conclusion

The Riga Teacher Training and. Educational Management Academy has matured considerably since my previous assessment visit in Januari 1999.1 stands out as a successful example of an institution of professional higher education in dialogue with (the Latvian) society, within a European and even global perspective. The study centres are a vital part of regional development as well as of the Academy itself. The tough requirements on both students and staff contribute to raising the standards and to the authority of the Academy. The self-development of the Academy, its staff and its activities is well provided for. The wide conception of research and the emphasis on research are assets also in this institution where professional education is not the by-product of scientific education but the mission of the institution itself.
I recommend the Riga Teacher Training and Educational Management Academy as an institution for unrestricted accreditation.

II. Study Programmes

1. Administrator of an Educational Institution with the Right to Teach one Subject at the Basic School
The rationale of this professional study programme is the need for school managers apt to lead the schools of a democratic Latvia. According to regulations, a head of an educational institution must have 3 years of teaching experience. In. a more continuously developing school system, it would have been possible - and in my opinion preferable - to recruit heads of schools among school teachers who had already a considerable experience inside and outside schools. In the Latvian, situation there is - presently and for the foreseeable future - a heavy demand and need to recruit administrators that are well prepared for the new situation in schools.

Thus, in this programme students get the qualification of teacher in one school subject as a complement to their managerial education, thus being able to acquire the formally required teaching experience before entering an administrative or managerial position.
It can be argued that management is a skill rather than the application of theory (of Bo Goranzon: Leadership; Implementation of Theory or Development of Practical Skills? in AJ&Society (1997) 11: 166-176, Springer Verlag. Goranzon is head of the School of Industrial Management at the Royal Institute of Technology in Stockholm), and that the RTTEMA programme runs a risk with its young and unexperienced students. In particular, Goranzon emphasizes the place of judgment in any professional skill. Creativity is an asset, but judgment is a necessity, - It may be that after some time, and with the experiences of this programme, the programme should give place to some other device for the development of managerial skills.
As things stand, this is a well-considered programme. The qualification for teaching one subject can be obtained in a wide range of subjects (Latvian language and literature, visual arts, mathematics, health education, information science, civil science, English, Russian, and German). This part of the programme comprises 30 credit points, which is perhaps a minimum.
The programme totals 200 credit points (5 years). The module A (80 credit points) contains courses of general pedagogical knowledge, and thus prepares for both teaching and management. The module B (64 credit points) concentrates on developing the students' professional quality and managing skill and includes i.a. economics and entrepreneurship. In the C module 26 credit points should be obtained out of a choice of 53 credit points. Annual practice is included, beginning with the second year of study. It is well structured and amounts to 22 weeks, which seems to be a minimum, considering the broad experiences needed by the manager.

As a conclusion, I am convinced of the need for a study programme like this one, at least for the time being. In the long run,, one may reconsider the education of heads of schools and school administrators - requiring more experience of the students, thus even more stressing leadership as a skill. The good qualities of this programme motivate my recommendation of its unrestricted accreditation (for 6 years).

2. Preschool Education Teacher and Preschool and Primary school Teacher
These two study programmes are interconnected, and are rather one study programme with two variants. This is the development of a previous study programme called "Family and preschool teacher", an innovative programme of high quality, characterized by its integrative approach. The programme suffered, however, from the formal contradiction of requiring 336 credit points in a five-year study, the number of credit points vastly exceeding the 200 credit points that by definition equal five years of study. Now the study programme has been revised, not only in the formal aspect: there are two variants, each amounting to about 210 credit points. No doubt it would have been possible to rearrange the curricula within a frame of exactly 200 credit points. This is a question of the credibility of the formal organization, and the programme should be obliged to comply.

Admittedly, the self-evaluation report is not easily read, but the effort required is rewarding. The A block (80 credit points) is common to both variants and comprises courses distributed over all five years of study. Each variant has its own B block but they are of unequal size: 1.20 credit points in the variant "preschool and primary", where it includes the didactics of the various school subjects. In the pure preschool variant the B block is of only 85 credit points, leaving more space for in-depth studies in one of several specializations in the C block - preschool logopedics, teacher of Latvian language as a second language for minorities, or teacher of preschool art.

The amount of practice in schools is 22 weeks, and - a classical and crucial point - at total of 6 credit points is devoted to the teaching of how to read and write (information given at the evaluation visit).

The programme is designed in the conviction that the child conceives of the world as an integrated whole, only gradually growing into the artificial world of school subjects and university disciplines. Music and the arts - fields where the child can develop its skills - are strong in the programme. Thus preschool pedagogics becomes the foundation also of school pedagogics. The special pedagogics of the preschool variant's C block is useful not only for work in preschool, but also for primary school.

Already the previous programme was impressive in its basic ideas, now the programme has matured into something that is in the international forefront of teacher education. It could serve as an example. I recommend it for unrestricted accreditation (6 years).

3. Professional Study Programme in Psychology

This study programme is a revision of a study programme accredited in 1999, It amounts to 200 credit points and contains several options or variants.

The A block is common to all variants and consists of basic courses all of which are open to the criticism of being too small. The block amounts to 85 credit points, is set by the standards of a Bachelor's degree, and includes a Bachelor's paper (10 credit points). There is an annexed Al block (25 credit points) of general educational subjects.

The subjects of the B block (60 credit points) are directed to professional in-depth mastery of pedagogy and pedagogy. It includes some extremely short courses and should be rearranged into a smaller number of bigger courses. Qualification practice has 6 credit points, a qualification paper 4 credit points, and the Qualification examination has 8 credit points. The C block has five options:

"Pedagogy"      for the future teachers of Psychology
"Work of'School Psychologist"
"Teacher of Health Science"
"Speech therapy"
"Foreign Languages"
The programme qualifies - with the choice of the appropriate options - for the work of Teacher of Psychology and of Assistant Psychologist. It is not quite clear from the self-evaluation report how the several variants add up to the total of 200 credit points. This should be looked into.

There are vital research activities tied to the Psychology study programme, and the library resources are deemed to be sufficient. I recommend the Professional Study Programme in Psychology including that of Psychology Teacher, for unrestricted accreditation (6 years).

4 Master of Pedagogics

The Master's programme in Pedagogics is a two-year study (80 credit points). It has three sub-branches:

Educational management

Music and pedagogics

School pedagogics

The compulsory A modul (20 credit points) consists of a wide range of pedagogical fundaments as well as of Information Technology, Culture of the Latvian language, and ( 4 credit points) Professional foreign language. The B module is differentiated according to the sub-branch chosen. Common to all B modules is 10 credit points of Pedagogical competence, consisting of small courses in "Professionalism in pedagogy" and in Oratory art, as well as of work as a professorial assistant with well-defined duties. The work on the Master's thesis likewise follows a well-defined schedule and comprises 24 credit points. We have seen a sample of Master's theses, all written in Latvian, and thus difficult for the foreigner to assess. The quality of the staff of the programme is, however, a guarantee of the quality of the Master's works. According to the self-evaluation report, 93 Master's works have been certified in the two academic years 99/00 and 00/01, an impressive number.

The library resources are scarce but sufficient, particularly since the total library resources in the Riga area are at disposal. I recommend the Study Programme Master of Pedagogy for unrestricted accreditation (six years).
5 Other programmes
I join my colleague evaluators' recommendations as to the other programmes under consideration for accreditation.
Lund, November 8, 2001
Gunnar Bergendal
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